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The Mission of Duke University

James B. Duke’s founding Indenture of Duke University directed the members of the
University to “provide real leadership in the educational world” by choosing individuals
of “outstanding character, ability and vision™ to serve as its officers, trustees and faculty;
by carefully selecting students of “character, determination and application;” and by
pursuing those areas of teaching and scholarship that would “most help to develop our
resources, increase our wisdom, and promote human happiness."

To these ends, the mission of Duke University is to provide a superior liberal education to
undergraduate students, attending not only to their intellectual growth but also to their
development as adults committed to high ethical standards and full participation as
leaders in their communities; to prepare future members of the learned professions for
lives of skilled and ethical service by providing excellent graduate and professional
education; to advance the frontiers of knowledge and contribute boldly to the
international community of scholarship; to promote an intellectual environment built on a
commitment to free and open inquiry; to help those who suffer, cure disease, and promote
health, through sophisticated medical research and thoughtful patient care; to provide
wide ranging educational opportunities, on and beyond our campuses, for traditional
students, active professionals and life-long learners using the power of information
technologies; and to promote a deep appreciation for the range of human difference and
potential, a sense of the obligations and rewards of citizenship, and a commitment to
learning, freedom and truth.

By pursuing these objectives with vision and integrity, Duke University seeks to engage
the mind, elevate the spirit, and stimulate the best effort of all who are associated with the
University; to contribute in diverse ways to the local community, the state, the nation and
the world; and to attain and maintain a place of real leadership in all that we do.

Approved by the Duke University Board of Trustees, October 1, 1994. Revised February
23, 2001.



Table of Contents

Executive Summary
Duke and the Changing Landscape: A Planning Prologue [
Chapter 1 — Building Distinction at Duke: Past, Present and Future 1

Chapter 2 — Challenges and Opportunities of the Current Planning Environment 9

Chapter 3 — Duke’s Enduring Themes 15
Chapter 4 — Academic Goals and Strategies to Build Distinction 23
Chapter 5 — Transforming the Campus: Central, West, and East 55
Chapter 6 — Durham, Regional, and Global Strategies 61
Chapter 7 — Strategic Investment Plan 67
Chapter 8 — Assessment 71
Appendix | — Executive Summaries of School Plans 79

Appendix Il — Executive Summaries of Signature Initiative Plans 117






Table of Contents

Executive Summary

Duke and the Changing Landscape: A Planning Prologue

Mandates for Planning at Duke

Chapter 2 — Challenges and Opportunities of the Current

Planning Environment

Increased demand for public trust and accountability
Increased globalization of research and education
Rising cost of education and financial aid
Changing patterns in federal research funding
Keener competition for faculty, students, and financial resources
Changing definitions and methods of teaching and learning
Rapidly changing means of information access and learning spaces
Renewed call for ethical reflection and commitment
Heightened expectations by undergraduates and their families

for personal services and co-curricular programs

Chapter 3 — Duke’s Enduring Themes

Interdisciplinarity

Knowledge in the service of society

Centrality of the humanities and interpretative social sciences
Internationalization

Diversity

Affordability and access

Chapter 4 — Academic Goals and Strategies to Build Distinction

Goal 1: Increase the Capacity of our Faculty to Develop and

Communicate Disciplinary and Interdisciplinary Knowledge

Enable accelerated and cluster hiring for school and university

strategic priorities
Support strategic hires through startup funds

Foster shared searches between schools and institutes and centers
Promote diversity through faculty hiring, retention, and program

development
Facilitate the integration of research and teaching

Chapter 1 — Building Distinction at Duke: Past, Present and Future 1

3

10
10
11
11
12
12
13

14

15

15
16
17
18
19
20

25

26
27
27

27
28



Develop leadership skills in tenured faculty through mentoring
Provide initial support for programs, institutes, and centers
that advance university strategic priorities
Facilitate cutting-edge research through support of shared
facilities

Goal 2: Strengthen the Engagement of the University in

Real World Issues

Recommit to successful signature initiatives, enabling them to
achieve a new level of excellence

The Institute for Genome Sciences & Policy

The Social Science Research Institute

The John Hope Franklin Humanities Institute

The Kenan Institute for Ethics

The Nicholas Institute for Environmental Policy Solutions

The Sanford Institute of Public Policy

Launch two new initiatives that take advantage of the unique
strengths of our campus and further our strategic
institutional themes

The Global Health Institute

The Institute for Brain, Mind, Genes, and Behavior

Goal 3: Attract the Best Graduate and Professional Students

and Fully Engage Them in the Creation and Transmission
of Knowledge

Increase our distinction by attracting the best students to our
signature programs

Train future leaders in both disciplinary and
interdisciplinary methodologies

Continue to strengthen the infrastructure for graduate and
professional student development

Goal 4: Foster in Undergraduate Students a Passion for Learning

and a Commitment to Making a Difference in the World

Establish inquiry-based and interdisciplinary learning as the
distinctive signature of undergraduate education at
Duke University

Use our developmental model as a method for integrating and
evaluating curricular and co-curricular initiatives

Create increased opportunities for experiential learning and civic
engagement

Develop programs to improve campus culture

29

30

30

33

33

34
34
35
35
35
36

37
37
38

39

39

40

40

41

42

43

44
45



Goal 5: Transform the Arts at Duke 47

Enrich the student experience in the arts 47
Increase faculty strength in the arts 48
Build national and international arts programming 49
Create vibrant arts facilities on all three campuses 50
Strengthen arts leadership 50

Goal 6: Lead and Innovate in the Creation, Management, and Delivery
of Scholarly Resources in Support of Teaching and Research 51

Coordinate and expand library resources and services to
maximize support for interdisciplinary initiatives, teaching,

learning, and research 51
Exploit digital technology to provide convenient, seamless

access to scholarly resources 52
Enhance Duke’s information and instructional

technology resources 52

Chapter 5 — Transforming the Campus: Central, West, and East 55

Redevelop Central Campus so that it is a vibrant intellectual and

residential community 56
Invest in core West Campus facilities, improving student residences

and co-curricular space, arts and library facilities, and space

for core academic programs 57
Continue to invest in East Campus facilities as an important home

for the academic programs and the arts, with support services

tailored specifically to the needs of first-year students 59

Chapter 6 — Durham, Regional, and Global Strategies 61
Duke and Durham: The Neighborhood Partnership and beyond 61
Increase our collaborations with regional universities and institutions 63

Build and enhance international partnerships and programs 64
Chapter 7 — Strategic Investment Plan 67
Resources for Strategic Investment 67
Strategic Investment Plan 68

Chapter 8 — Assessment 71



Appendix | — Executive Summaries of School Plans 79

Arts & Sciences 81
Divinity 83
Fuqua School of Business 89
Graduate School 93
Law School 97
Nicholas School of the Environment and Earth Sciences 99
Pratt School of Engineering 101
School of Medicine 107
School of Nursing 113

Appendix Il — Executive Summaries of Signature

Initiative Plans 117
Institute for Genome Sciences & Policy 119
Social Science Research Institute 123
John Hope Franklin Humanities Institute 125
Kenan Institute for Ethics 127
Nicholas Institute for Environmental Policy Solution 129

Sanford Institute of Public Policy 133



Executive Summary

Starting in the fall of 2004, Duke University has engaged in an intense period of strategic
planning. Over this period, schools, institutes, and centers assessed their strengths and
weaknesses, provided strategies to enhance their activities, and identified the
infrastructures and resources necessary for success. As an institution we have thought
creatively and ambitiously about how we could strengthen academic units to achieve their
aspirations, build on our institutional priorities, and create synergies across school
boundaries. We have ensured that we have the management processes and incentives to
target current resources on critical academic priorities and to use our central strategic
initiative funds to maximum institutional advantage.

The prologue frames a new paradigm for higher education and how Duke’s distinctive
advantages position us for leadership.

Chapter 1 discusses the history and trajectory of the university, our distinctive identity
and ambitions, and the areas we most need to target for improvement. Itis only in this
context that our goals and strategies can make sense. Duke’s ambition is targeted not
towards rankings but rather towards achieving a place of real leadership based on
substantive contributions to society through the education we provide, the research that
faculty pursue, the lives our graduates lead, and our direct involvement in making our
local community a better place to live and work.

Chapter 2 undertakes an analysis of the planning environment in which Duke must
operate; one that is common to all universities, but through which we must forge our own
unique path, taking advantage of our own particular ambitions and institutional strengths.
The common environmental challenges and opportunities include: increased demand for
public trust and accountability; increased globalization of research and education; rising
costs of education and financial aid; changing patterns in federal research funding; keener
competition for faculty, students, and financial resources; changing definitions and
methods of teaching and learning; rapidly changing means of information access and
learning spaces; renewed call for ethical reflection and commitment; and heightened
expectations by undergraduates and their families for personal services and co-curricular
programs.

Chapter 3 defines our enduring themes — interdisciplinarity, knowledge in the service of
society, centrality of the humanities and interpretative social sciences,
internationalization, diversity, and affordability and access — and their implications as
hallmarks for our plan. Our distinction rests in how these themes are manifested in our
everyday activities, how they build on school and departmental strengths, and how they
work together, enabling us to realize our collective institutional vision.



Chapter 4 details strategies to achieve the following six goals:

Increase the Capacity of our Faculty to Develop and Communicate Disciplinary
and Interdisciplinary Knowledge

To enable schools to be responsive to recruitment opportunities that advance
either their strategic goals or university-wide initiatives, to retain our best faculty
— tenure and non-tenure track, and to nurture those on steep upward trajectories,
we will create the Faculty Enhancement Initiative. This initiative will enable
strategic hiring in an anticipative way: rather than hiring faculty as vacancies
occur, schools will be able to make accelerated appointments against expected
retirements, planned future growth, and committed, but not yet fully funded,
endowed chairs. The initiative also pays attention to current Duke faculty and
provides support to enable them to realize their maximum potential in teaching
and research.

Strengthen the Engagement of the University in Real World Issues

We seek distinction and distinctiveness by creating and nurturing signature
academic initiatives that strengthen our engagement of real world issues by
anticipating new models of knowledge formation, applying knowledge to societal
issues, and providing students with the skills to succeed and lead in these areas.
School plans put forth a rich array of academic initiatives that represent
strategies for enhancing existing peaks of excellence and establishing new ones.
As part of the Faculty Enhancement Initiative we have committed to provide
initial support for programs and centers that advance university strategic
priorities. It is our hope that some of these, over time, develop into signature
initiatives that advance Duke’s distinctiveness. Complementing new centers we
reaffirm our commitment to our signature initiatives: the Institute for Genome
Sciences & Policy, the Social Science Research Institute, the John Hope
Franklin Humanities Institute, the Kenan Institute for Ethics, the Nicholas
Institute for Environmental Policy Solutions, and the Sanford Institute of
Public Policy and the creation of two new initiatives: the Global Health Institute
and the Institute for Brain, Mind, Genes, and Behavior. These signature
initiatives serve as models for other universities. These programs will shape
faculty development opportunities through the Faculty Enhancement Initiative,
serve as magnets for attracting the best graduate students, and offer exciting
educational opportunities for undergraduates.

Attract the Best Graduate and Professional Students and Fully Engage Them in
the Creation and Transmission of Knowledge

Graduate and professional students play critical roles in the generation of new
knowledge in cutting-edge fields. They also play an important role in our
institutional priority of increasing the *““vertical integration™ of research, a model
by which faculty, postdoctoral fellows, graduate students, and undergraduates
collaboratively interact in research teams on pressing problems. For these
reasons, we seek to integrate and support these students more fully in the
academic community. We affirm the commonality of purpose in research-based



Ph.D. programs: to educate the future intellectual leaders of society, develop new
knowledge, build bridges between different fields of knowledge, and enhance the
intellectual life of university faculty and students.

e Foster in Undergraduate Students a Passion for Learning and a Commitment to
Making a Difference in the World

We seek to build a more integrated experience for an undergraduate that provides
greater continuity between and among the various aspects of students’ lives at
Duke. We will focus on making transitions and seamless connections between the
East Campus experience and the upper-class years, majors and disciplines, the
classroom and co-curricular pursuits, students and faculty (and those in between,
graduate/professional students and post-docs), the liberal arts and engineering,
and college and life after college. We seek to foster student engagement so that
undergraduates assume greater ownership and responsibility for their education
rather than seeing it as a means to an end. If students are more fully engaged,
they will get more out of their courses and will want to build, through the study of
particular subjects, the skills that facilitate critical inquiry throughout their lives.
We seek to help our students become active learners and involved citizens and to
maximize the benefits that come from close interaction with faculty and peers.
We will place institutional priority on community, on students’ connectedness to
others as well as to the city in which they are located. Community balances both
group benefits with individual needs and wants and a Duke identity with the many
personal identities based on demographics and interests. We seek to capitalize on
the diversity of our varied constituencies by affirming and engaging the value of
difference and creating an environment that promotes civility and respect even as
ideas are promulgated —and challenged — in an energizing give and take.

e Transform the Arts at Duke University
From Duke’s founding, the arts have been an expression of university life,
bringing together members of our community for concerts, exhibitions, and
productions, and giving intellectual and emotional texture to daily experiences,
both on campus and in the medical center. Over the years, however, Duke — like
other comparable research universities — has struggled to create an environment
where the arts are clearly valued and widely supported. As we move forward we
will enrich the student experience in the arts, increase faculty strength in the arts,
build national and international arts programming, create magnificent arts
facilities on all three campuses, and strengthen arts leadership.

e Lead and Innovate in the Creation, Management, and Delivery of Scholarly
Resources in Support of Teaching and Research

Indispensable to our academic mission, Duke’s libraries and advanced
technological environment must remain nimble and responsive to the
changing needs of faculty and students. Faculty and student expectations for
easy and immediate access to information resources of all types will increase
dramatically as teaching, learning, and research become more
interdisciplinary, collaborative, and interactive. If Duke is to be a leader in



scholarly and pedagogical innovation, we must acknowledge and support the
key role of our libraries and information infrastructure, especially in light of
rapid technological change. We will ensure that the University Libraries and
Information Technology provide transparent and seamless access in support
of our academic goals.

Chapter 5 presents the plan for facility infrastructure necessary to support the academic
goals. Investments in facilities enable the work of our faculty and students and help
create a distinctive campus environment. Through new construction, renovation, and
reuse, we must ensure that our facilities are up-to-date and constantly evolving to support
the changing needs of our faculty and students. Continuing to develop the facilities on
Duke’s campus — on Central, East, and West — is essential if we are to create the kind of
distinctive community we envision. The centerpiece of the facility plan in Making a
Difference is the redevelopment of Central Campus as a vibrant intellectual and
residential community. The development of Central Campus as a coherent place
connecting East and West offers a transformational opportunity in the life of Duke
University.

Chapter 6 presents strategies to strengthen and leverage local, regional, and international
partnerships. As a vibrant research university where knowledge is pursued and translated
for the good of society, Duke is committed to enhancing and drawing from the
communities of which it is a member. Large numbers of our faculty, staff, and students
live in Durham, and the quality of life that its citizens enjoy and the economic vitality of
our city have special importance to Duke. The Triangle region faces many challenges and
presents many opportunities; some occasioned by rapid growth and changing
demographics, others a function of changes in the area’s economic foundations, still
others by the presence of outstanding universities with which to partner. The
development of the Triangle and state has significant implications for the research, the
economics, and the quality of life members of our community share. North Carolina and
the Triangle have one of the highest concentrations of international companies in the
nation, particularly in critically important high-tech fields where Duke has or is
developing significant expertise. The internationalization of the region echoes ever
increasing globalization in many other areas, and global challenges now have
consequences for our daily lives in ways we never before imagined. Engagement in these
local and global communities provides exceptional opportunities for teaching and
learning and for connecting knowledge to real world problems. Duke, therefore, gives
high priority to reaching beyond its campus and to strengthening local, regional, and
international partnerships.

Chapter 7 summarizes our financial plans, including approximately $1.3 billion of
programmatic and capital expenditures in addition to ongoing operating budgets in
support of the priorities in the plan.

Chapter 8 describes our assessment strategies to ensure that our initiatives our on track
and that the university as a whole is achieving the short term goals and long term
aspirations the plan is meant to support.



Taken together, these eight chapters lay out the principles, goals, and strategies for
advancing Duke University as a distinctive top-tier private research university. Our goals
reflect our ambitions, and we seek and appreciate the guidance and encouragement of the
Board of Trustees in carrying out these ambitious objectives.






Duke and the Changing Landscape: A Planning Prologue

Five years ago, in February 2001, Duke University issued a strategic plan entitled
Building on Excellence. Five years later, this university can look back with satisfaction —
and even inspiration — at what it accomplished with that plan’s direction. Candidly
assessing Duke’s current state in face of the array of challenges all universities would
encounter, that document proposed a set of overarching goals to govern this school’s
institutional choices. At the same time that it set these ambitions, Duke also embraced the
discipline of designating significant resource streams that would be available only for
strategic projects.

Thanks to this combination of ends and means, Duke University as a whole and each of
its component parts have become significantly stronger over the past five years. New
buildings have created the spaces for pioneering research activities: having embraced the
goal of strengthening science and engineering, for instance, Duke opened the Fitzpatrick
Center in 2005, and the French Family Science Center is now nearing completion. The
difference these splendid facilities make for recruiting top faculty and students is already
apparent. New programmatic strengths have arisen together with new buildings. Guided
by the commitment to extend our global reach and influence, Duke has become a leader
in internationalization, exceeding all American universities in federal support for
international area studies and engaging unusually large numbers of students in study
abroad. Under the influence of Building on Excellence, our core infrastructure has been
radically strengthened as well. Duke has changed from a follower to a leader in the use of
information technology, and the university’s central academic resource, its library, is
being renovated with dramatic results. Since the Bostock Library opened in October
2005, library use has increased by an astonishing 40%.

One less obvious achievement needs noting as well. Building on Excellence was a
university plan in the sense that its goals were not particular to any individual school but
relevant to them all. In addition to their own local strategic priorities, Duke’s various
undergraduate, graduate, and professional schools were asked to embrace these shared
values and decide how to pursue them to advantage on their own terms. In consequence
of this approach, as each unit has become individually stronger, Duke’s component parts
have knit themselves together far more closely over the past five years, by working
toward common goals. The sense of common purpose and the habits of university-wide
collaboration created through Building on Excellence are among the most remarkable of
its accomplishments.

In many universities, “strategic planning” is an unromantic prospect, a bureaucratic
exercise doomed to produce recommendations that will gather dust while the status quo
moves forward more or less unobstructed. At Duke, strategic planning is exciting to
undertake because it actually makes a difference: it produces visible transformation in the
university’s capacities and direction. Having realized many of the ambitions hatched in
the last planning period, the time arrives for Duke University to plan the next phase of its
evolution. So the question arises, if we really are capable of making a difference, what
are the most valuable differences we could seek to make?



Upon arriving at this point, it might seem that the next move is to begin drawing up a
wish list of things Duke would like to have and do. But the university will need to make
choices among our desires, and to make the choices that will do the most good, we need
to think about what fundamentally matters. The last planning document defined the
ambition “to be among the small number of institutions that define what is best in
American higher education.” That is still the right level for our aspiration; but what is a
university at its best? A great university is a great gathering of intelligence: a place where
issues of deep human consequence are addressed with profundity and creativity, and
where every question interesting to ask is being answered in interesting ways. At such a
place, students are not just beneficiaries of, but also central players in this process of
exploration. The poet Yeats said that education is not the filling of the bucket but the
lighting of a fire. In the logic of this figure, a great university is a scene of constant
combustion, a place where energies of intelligence and creativity are being continually
released through the encounter of lively minds.

If this is so, the most strategic moves a university can make will be the ones that most
further the goals of stimulating inquiry and enlivening education. But in our time, those
processes are clearly not static. They are changing in response to a variety of new
challenges and forces, and the university that will best serve these ends going forward is
one that will best anticipate and accommodate these changes starting now.

To be more particular, universities as we know them are organized around a model of
knowledge-production and knowledge-transmission that was consolidated in the 19" and
perfected in the 20" century. This model is based on the logic of specialization, the
development of powerfully disciplined expertise within tightly bounded areas of inquiry.
The logic of specialization gave us not just the great intellectual breakthroughs of the last
century but the academic landscape as we know it: the familiar map of academic
departments, specialized graduate programs and professional schools, the undergraduate
major in a single discipline, and the like. We are clearly not at the end of the day of
specialization. To arrive at the point of where we can join in the creation of new
knowledge, we still have to travel deep into the territory of specialized expertise. But we
have come to a time when the limits of this system have become more apparent, and the
need for new forms of knowledge increasingly clear.

In our world, information circulates instantaneously without restrictions of time or space,
and virtually every point on the planet has been incorporated into the global networks
new technologies have enabled. As economic activity, health menaces, and security
threats become increasingly global in their causes and consequences, education more than
ever needs to have an international horizon. But this is not the deepest educational
challenge posed by a more interactive world. Through this accelerated and ever-more-
inclusive process of exchange, understanding itself is continually metamorphosing, so
that no single body of learning is likely to supply the enduringly adequate base for a
whole career, as was imagined in the not-so-distant past.

In this new order, the complexity of problems will be increasingly apparent. We already
begin to understand, for instance, that every health issue has a pathological, genetic, and



an environmental dimension, not to mention a psychological, a sociological, a legal, and
a spiritual one as well; and that health care is a problem at once medical, cultural,
economic, and policy-dependent in solution. In a world where challenges take this form,
an educated person will need to be able to pull together and integrate disparate bodies of
knowledge, and to do so not by some fixed formula teachable in advance but
improvisationally, opportunistically, in response to changing arrays of facts and
resources.

To develop the skills of problem-solving in many-sided and rapidly changing situations,
the abstract mental exercises that have formed the staple of education as we have known
it will need to be supplemented with the chance to encounter problems in their
unabstracted, real-world forms, where the plurality of their dimensions and the specificity
of their challenges can be fully grasped. Further, although mental independence and
solitary reflection will be as important as ever, many issues will require the sharing or
pooling of understanding, the bringing together of bodies of knowledge that no one
person could possess alone. Working in teams will be as characteristic of the integrative
regime of knowledge as working alone was of the regime of specialization; and learning
how to supplement our understanding with that of others with different mental horizons
will be increasingly essential.

Seen in this light, many relatively new features that have become familiar in the modern
university can be understood not as the separate, add-on developments they first appear
but as manifestations of new ways of using and training the mind. Interdisciplinary
programs can be seen not as suburbs springing up mysteriously around the standard
curriculum but as new-model learning based on the merging, not separation, of
intellectual fields. The culture of diversity in universities, the promotion of inclusiveness,
cooperation, and respect across boundaries of gender, ethnicity, race, religion, and
national culture, originated as (and is still meaningful as) a quest for social justice. But if
this value will be more, not less, important in the future, it is because it also promotes the
collaboration across horizons that will be the precondition for mental breakthroughs in
time to come. There is probably no single greater change in selective American
universities in the last thirty years than the explosion of organized extracurricular
activities. Some analysts have suggested that this extracurricular mania arises from the
will to perfect in youth the overworked, hyperscheduled life-habits that will prevail in
successful middle age. But this phenomenon makes a different sense if we recognize that
the extra-curriculum has become a prime site for the teaching and learning of the new
curriculum, the curriculum of improvisational, team-based, problem-solving education.
When students make a film or plan a concert or bring engineering know-how to disaster
scenes in foreign countries, they are redeploying skills they had acquired separately and
for other occasions to create something none of them could have made alone.

If we are in a transition between one model of knowledge-formation and another, then we
have to keep this fact centrally in mind as we plan for the university’s future. Duke needs
to be strong in every traditional way, but Duke will not realize its potential simply by
building to a traditional model of the university. For the good of faculty and students
alike, we need to build new versions of those activities based on integration,



collaboration, and reconnecting knowledge to real-world problems as we support the
enduringly essential aspects of specialization-based research, teaching and learning. Duke
has special advantages in meeting this challenge — not least its relatively weak addiction
to the status quo. But the measures we choose for the future cannot just be good things
we can do and build. Our plans will be strategic in proportion as they help us
accommaodate this deep change in the university’s fundamental mission.

Thanks to the work inspired by the last strategic plan, Duke enters this planning period in
a significantly stronger position than it had five years ago. As noted, the distinctiveness
of Duke’s institutional character also gives it many benefits in facing a challenge all of
higher education will share. Duke has long attracted faculty whose interests range across
narrow disciplinary boundaries. As a result, interdisciplinarity is a healthy feature of
much existing intellectual life, not an imported exotic to be forced unwillingly on hostile
departments or narrow minds. The walls between departments and schools are also
notably weaker at Duke than at most leading research universities, and collaborations
already happen freely and spontaneously across significant intellectual distances. It is a
further part of Duke’s institutional culture that while pure research is pursued with great
intensity and subtlety, the pursuit of knowledge tends not to stay shut in on itself. It is
natural to many Duke faculty to seek to bring their knowledge to bear on real-world
problems, and the institution facilitates the passage from inquiry and discovery to
translation and real-world service in a number of formal ways. The Sanford Institute of
Public Policy facilitates the interchange between pure research and policy application in
fields like the welfare of children, global security studies, and international development.
The Institute for Genome Sciences & Policy systematically connects genomic research to
the devising and testing of new therapies. The Nicholas Institute for Environmental
Policy Solutions supplies a point of exchange between academic science and
environmental policy-making in government, business, and non-governmental sectors.

The presence of such features means that Duke does not need to make a hard turn to
prepare for a new organization of knowledge. Our current situation equips us with highly
relevant strengths: indeed, the balancing or blending of specialization with the
countervirtues of integration, collaboration, and application is already deeply rooted in
our institutional character. Armed with these advantages, it is time to ask in a more
comprehensive way how Duke can meet a changing landscape of knowledge and
education. The current report looks across the whole university, from the sciences to the
arts, and across and the whole range of the university’s activities, from faculty hiring
through facilities planning to curriculum design and student life, in the light of that
challenge. Working with the best in current practice, we seek to identify a family of
concerted moves Duke could make to assure that faculty can seize the most important
new opportunities in research and teaching and that students can emerge well prepared
for the world of their time.

Like Building on Excellence, this is a university plan, to be pursued in conjunction with
the planning each school has undertaken to meet its particular circumstances and needs.
The plan is itself an example of the virtues it recommends, a collaborative labor profiting
from input from deans, administrators, faculty, and students from every school. Duke



University commits itself to this plan in hopes that, under its guidance, we will gain as
much ground in the next five years as we have in the five years past. We look forward to
making a difference within the university so that Duke faculty, students, and alumni can
be fully equipped to make a difference to the world.






Chapter 1 — Building Distinction at Duke: Past, Present and Future

Our planning process has focused on continuing to build and shape a distinctive identity
for Duke among the top echelon of research universities. We have witnessed a
remarkable rise to prominence since the 1838 founding of Union Institute and

James B. Duke’s 1924 transformative gift to Trinity College that created Duke
University. Over time, we have developed strong graduate programs that complement
core original strengths in undergraduate education in the liberal arts and professional
programs. Our standing has extended from a predominantly regional one only a few
decades ago to a national and international one at the highest rank. Our trajectory had
been steep in recent decades, spurred on by former president Terry Sanford’s vision of
“outrageous ambitions” for our university. To continue and further steepen our trajectory
of excellence, we will need not so much to seek to replicate the faculty and programs of
the schools with which we compete but to strengthen our own distinctive identity. This
means drawing on qualities that have already brought us to preeminence and, even more,
developing innovative new areas that will make us particularly well-suited to meet the
challenges at the intersection between the frontiers of knowledge and changing social
needs. In doing so, we will not only attract to Duke the finest faculty and students but
also mark Duke out as a flexible institution that best meets the challenges of education,
discovery, and service that we believe must be hallmarks of the 21 century university.

To make progress in this way, we must define this distinctive identity to which we aspire
and candidly assess our current strengths and weaknesses. It is only in this context that
our goals and strategies can make sense. Duke’s ambition is targeted not towards
rankings but rather towards achieving a place of real leadership based on substantive
contributions to society through the education we provide, the research that faculty
pursue, the lives our graduates lead, and our direct involvement in making our local
community a better place to live and work. While these ambitions are not unique to
Duke, we pursue them and frame our identity in unique ways:

« Duke was founded on a close collaboration of the liberal arts education for
undergraduates and training for careers in the learned professions. This is a vital and
distinctive legacy at Duke today, where the major schools and programs of the
university all operate in close physical proximity to one another and where joint
degree programs and interdisciplinary research flourish.

e Through a distinctive combination of schools and the relationships among them Duke
combines strength in core arts and sciences disciplines with outstanding programs in
business, earth and environmental sciences and policy, engineering, law, medicine,
nursing, public policy, and theology. This combination of resources allows us to both
deeply explore basic issues in disciplinary research areas and to address enduring and
emerging intellectual and policy problems from multiple perspectives, responding
rapidly to the needs of our students and the wider society. Out of this combination
comes, for example, the ability to address such issues as the care at the end of life, the
ethics of the genomic revolution, and the racial components of disease. Our advantage
is not these particular programs, as important as they are, but the institutional
resources and culture that allow us to evolve and adapt programs to changing needs.



Duke is committed to both enduring and emerging fields of knowledge. Universities
have a uniquely important societal role in the preservation and understanding of the
many strands of our intellectual heritage. The new world we are shaping is inevitably
an extension of the past and present and deeply informed by them. Therefore the
preservation and critical examination of human experience, thought and invention
through the humanities and interpretative social sciences is a critical component of
the education of our students, the research of our faculty and of our project to put
knowledge at the service of society.

It is easier at Duke than at most other major private research universities to establish
multifaceted relationships that span professional interests. Duke has a culture of
innovation and collaboration rooted in its long tradition of academic freedom and the
ease of interaction in an academic community of Duke’s scale and location.

Duke expects of its faculty excellence in the classroom as well as in research. Our
best researchers and scholars are not given, and do not expect, reduced teaching
loads. Classes are typically small, allowing students and faculty to work together
closely.

Duke is a community of deep engagement for students outside the classroom, in
community service, the arts, political organizations, and academic competitions. The
campus provides an increasing number of opportunities to link classroom and
experiential education though opportunities for service-learning, internships, and
mentored research.

We have a strong history of campus spirit fostered through excellence in collegiate
athletics. Student athletes engage in the full range of extracurricular sports from
intramural and club organizations to nationally ranked championship teams.

We have a tradition that fosters moral and ethical reflection, responsible leadership,
and spirited debate. This tradition permeates Duke in many ways: through the central
presence of the Duke Chapel, the broad influence of the Divinity School, the
relatively new presence of the Freeman Center, and innovative programs such as the
Institute for the Care at the End of Life and the Kenan Institute for Ethics.

Our robust faculty governance system and the active roles played by students,
through such avenues as Duke Student Government and Graduate and Professional
Student Council, provide abundant opportunities for leadership, linking faculty and
students with each other, campus administrators, and trustees.

Duke is committed to the value of diversity in all its forms as part of the celebration
of human life and as a fundamental foundation for effective teaching, learning,
inquiry, and collaboration. This commitment is never perfectly realized; it has deep
roots, but requires constant nurturing. A special part of this commitment is our strong
support for effective financial aid programs in each of our schools; these programs
help ensure that our university is accessible to talented students from many diverse
backgrounds and that all our students benefit from participation in a diverse academic
community.



o Duke is well managed. Because of its youthfulness, size, and regional base, the
university has always had to manage its resources with extreme care, and today's
levels of academic excellence are dependent on this continuing stewardship.

o Duke takes pride in the accomplishments of its alumni, their engagement in life-long
learning, and their continued willingness to serve and support the university. During
the 2006-2007 academic year, we will work with the Alumni Association to
determine specific ways the participation of alumni can make a difference to the
achievement of the goals and strategies presented in this plan.

Our quest for academic excellence and our determination to be among those institutions
that define the best in higher education, both in the U.S. and globally, is inextricably
bound up with these principles. Like any other great university, Duke depends on
attracting outstanding faculty, students, and administrative leaders. But it is how their
talents and energies work together that matters, and Duke is a particularly conducive
place for working together to advance knowledge, for interdisciplinary collaboration to
address problems, and for the transmission of values and experiences through
participation in an intergenerational community in which we learn from each other and
challenge each other to excel.

Mandates for Planning at Duke

Duke has long recognized the importance of institutional planning and self-assessment.
Five years ago, self-examination and thoroughgoing strategic planning highlighted a
degree of unevenness, and even fragility, in our accomplishments. To mention just a few
of those areas of concern, our academic facilities, especially in the sciences and
engineering, had substantially deteriorated to the point that they were becoming
impediments to hiring the faculty and attracting the graduate students we wanted. We
also felt strongly that our undergraduate curriculum failed to deliver on the full promise
of a true liberal arts education, much less provide our students with the rich intellectual
environment and developmental experiences that would be essential to preparing them
for the new century. Some of our professional schools were somewhat complacently
riding on historical laurels as their competitors refurbished their programs and
reputations, while others were riding a crest of innovation without yet having the depth of
faculty achievement that would stand them in good stead for the long haul.

Guided by our last strategic plan, Building on Excellence, we took steps to shore up these
weaknesses to ensure the quality of our programs was fully worthy of our reputation. In
this process, we created new excitement in a number of programmatic areas, strengthened
our culture of inter- and multi-disciplinary undertakings, and emphasized our
collaborative strategic approach to academic and institutional progress. These changes
were substantive in quality and substantial in number; in many cases, they are also as
much means to ends as the ends themselves. These recent developments have greatly
enhanced our ability to become far better, but they do not themselves establish that
excellence.

As we proceed with the next phase of institutional life, we have identified five
fundamental planning mandates:



1. We must recognize that the university’s work is organized principally, if not
exclusively, through our schools, not as islands but as reservoirs of talent and
energy whose cross currents connect us in ever changing ways: We build success
by supporting our schools and their investments in faculty and students in ways
calculated to build distinctive areas of programmatic strength within and across
schools. While this principle is deeply established at Duke, the challenge remains to
balance investments in core capabilities of each of the schools with programs and
infrastructure that cross school boundaries. The work of the central administration has
been precisely to make to the schools stronger and to foster their collaboration.

2. We must emphasize the quality of our faculty and the support we provide them
to achieve their full potential as leaders, scholars, and teachers: We aim to attract
the very best faculty at Duke. But what do we mean by the best? It is a question that
should not be answered in the abstract, but answered specifically for Duke. What kind
of faculty is best for Duke? In the aggregate, we want a faculty that is chosen not only
for breadth and depth of their knowledge and skills but also for innovation and
flexibility, a faculty that can push the frontiers of knowledge and respond to
unforeseeable opportunities and challenges. As individuals, we seek members of our
faculty who have not only achieved mastery in their fields with demonstrated or
potential national and international leadership capabilities, but also entrepreneurs, risk
takers, institution builders and collaborators. We want faculty members who
themselves are committed to life-long learning, and who will over time take on new
challenges, move on to new problems and into new fields, forming new
collaborations and connections with other members of the university community. And
we want faculty who care deeply about teaching and the lives of their students. That
means faculty who work hard to communicate their materials, innovate in their
teaching methods, and engage students in the most effective ways, both inside and
outside the classroom. We want faculty who can model not only the life of the mind
but the life of engagement in civic issues, the arts, community service, and in the
application of their professional knowledge and ethical commitments to the service of
society.

Duke is fortunate to have many faculty members who live up to these ideals. But we
have work to do, both in encouraging and enabling current faculty to move beyond
traditional interests and methods in their teaching and research and encouraging more
responsibility for the lives of our students outside the classroom. The demands on our
faculty are many and often intense, and we need to keep these pressures in mind as
we encourage fresh approaches and new involvements. Overall, our goal now is to
steepen the trajectory of faculty improvement to more fully realize these ideals. In
some part, this is a matter of nurturing and supporting the many excellent members of
faculty now on board. But it also means treating each recruitment as a precious
opportunity. If we have attained a solid base of intellectual strength in our faculty in
the last decade, with some peaks of excellence, we need now to bring that base to a
higher level and to build substantially more areas in which people think that Duke is
the place to go, the place whose lead to follow. This leadership role cannot depend
only on individual personalities — although individual leadership is certainly
important; rather, to be sustainable, such leadership will depend on the quality of the
resources we offer, the programs we mount, the collaborations we build. But above



all it will be the product of the aspirations of our schools, departments and inter-
disciplinary programs, their self-confidence in seeking the best faculty, their patience
in attracting them, their willingness to hear their needs, and of the capability of the
administration to back these aspirations with the appropriate resources.

We must further develop our capacity to support creative, entrepreneurial,
interdisciplinary teaching and research among our faculty and students:
Through these efforts, we aim to institutionalize the conditions for innovation and
responsive engagement with emerging fields of knowledge, medical and
technological challenges, and public policy issues. While we have made substantial
and deliberate progress in launching and supporting interdisciplinary initiatives,
significant challenges remain in the areas of faculty appointments — where we have
not yet assured that our interdisciplinary centers and institutes can have a significant
role in departmental and school hiring — and in facilitating cross-school teaching. We
must also assure the longer-term financial viability of our successful major initiatives
beyond their initial period of strategic funding. To do so, we must strengthen our
resource allocations processes, our space planning, our faculty appointments and
mentoring processes, and our mechanisms for cross-school teaching and research.

We must continue our efforts not only to draw the best of students into our
applicant pool but to also increase their willingness to come to Duke: Excellent
students want excellent students as their peers, and excellent faculty want excellent
students as their students. This is true in all our programs — undergraduate, graduate
and professional — and in each of them we are in competition with other fine
institutions that have the same ambition. But just as we asked what it means to attract
the best faculty for Duke, we ought to consider also what we mean by the excellence
in our student body, by the best students. And again, this question should be answered
not in the abstract, but by articulating what is the best student for Duke. We want
students who are smart and can master their material, but, just as important, we want
those students who are bound to be life long learners, who will learn across fields,
who will want to make a difference beyond their own personal gain, who aspire to
leadership in their chosen fields, who will welcome collaboration, and who will
continually develop their ethical foundations. Such students, we are convinced, are
attracted to the programs that best feed those interests and that best attract like-
minded students.

By and large, Duke attracts excellent students, and they create outstanding
communities within their schools and departments. We know, however, that many of
the most talented students in a number of our programs decline our offers of
admission for traditionally stronger schools. While we can expect that real program
differences will lead individual students to prefer another school, Duke should have
an equal chance of attracting top students against any school in the country. In some
schools, particularly the Graduate School, our effectiveness is partly a function of our
financial aid offers, and the current Financial Aid Initiative will help address such
gaps. More generally, we know that students are attracted primarily by the excellence
of the academic programs they are considering. Hence the best means of attracting
and engaging the very best students is to ensure that we have outstanding, distinctive
programs.



5. We must ensure that every student who receives a degree at Duke is fully
prepared to meet the challenges of life in the 21% century: We seek to develop
students who are intellectually, experientially, and ethically prepared to enter a world
characterized by globalization, rapid and constant change, daily encounters with
persons of substantially diverse backgrounds and experiences, and have facility with
technology and the opportunities and challenges it presents. Every student must be
educated in both the disciplines and in the way the knowledge developed in multiple
disciplines can be brought to bear to address and solve intellectual and societal
problems of great significance. Finally, a well-educated person must be one who has
a zest for life-long learning and an ability to learn about and appreciate differences of
culture, experience, and background and their implication for the building of
relationships and an understanding of the nature of ethical challenges and how they
can best be addressed.

These five mandates set the context for our planning process, which began in the fall of
2004 when departments, institutes, and schools were asked to undertake a substantial
self-assessment and to examine and identify areas fundamental to their intellectual
strength and reputation. In this process, all were asked to evaluate their strengths, provide
strategies to enhance their activities, and identify the infrastructures and resources
available that were critical for success. Schools were also asked to identify areas of
potential comparative advantage that could arise from effective collaboration.

The planning process actively engaged faculty in meaningful ways. The highest priority
identified was faculty development. Additional priorities included enhancing the
undergraduate, graduate, and professional student experiences; assuring the
competitiveness of our Ph. D. programs; and investing in programs and facilities.

The Provost’s office also created cross-school faculty working groups, which were given
the opportunity to propose new signature academic programs. These planning activities
were coordinated with parallel efforts by Duke Medicine. The oversight of Duke’s
planning efforts has been the responsibility of a faculty-chaired Planning Steering
Committee, which evaluated school, institute, and working group reports. In addition, the
plan profited from discussion with existing faculty committees, such as the Executive
Committee of the Academic Council, the Academic Programs Committee, the University
Priorities Committee, the Committee on Faculty Diversity, the Information Technology
Advisory Committee, the Library Council, and the Council for the Arts as well as the
Dean’s Cabinet and the Academic Affairs Subcommittee of the Board of Trustees.



The thoughtful and iterative discussions of these groups have framed the academic plan
and its six goals:

Goal 1: Increase the Capacity of our Faculty to Develop and Communicate Disciplinary
and Interdisciplinary Knowledge

Goal 2: Strengthen the Engagement of the University in Real World Issues

Goal 3: Attract the Best Graduate and Professional Students and Fully Engage
Them in the Creation and Transmission of Knowledge

Goal 4: Foster in Undergraduate Students a Passion for Learning and a Commitment to
Making a Difference in the World

Goal 5: Transform the Arts at Duke

Goal 6: Lead and Innovate in the Creation, Management, and Delivery of Scholarly
Resources in Support of Teaching and Research







Chapter 2 — Challenges and Opportunities of the Current Planning
Environment

Duke must operate within a set of challenges common to all universities and must forge its
own unique path through them, taking advantage of our own particular ambitions and
institutional strengths. These common environmental challenges and opportunities include:
increased demand for public trust and accountability; increased globalization of research
and education; rising costs of education and financial aid; changing patterns in federal
research funding; keener competition for faculty, students, and financial resources;
changing definitions and methods of teaching and learning; rapidly changing means of
information access and learning spaces; renewed call for ethical reflection and
commitment; and heightened expectations by undergraduates and their families for
personal services and co-curricular programs. Following each challenge and opportunity
described below are principles that help guide our planning and inform the specific
strategic initiatives that follow.

Increased demand for public trust and accountability

The United States’ leading research universities have set the standard of quality for world-
wide higher education. They are distinctive in their scope, scale, governance, and financial
resources and in their intertwined, reinforcing missions of education for undergraduates,
advanced training for graduate and professional students, discovery and dissemination of
new knowledge, and active service to society. In virtually all public opinion polls today,
universities are consistently ranked among the most respected institutions. Elements within
our society, however, also question whether we are doing our jobs well enough. Indeed, the
public sector is demanding more from our graduates to address the problems facing the
world and is pressing government to demand increased accountability. And the public —
including those who will possibly send their children to our institutions — want assurances
that the quality we provide in terms of research and education is worthy of the esteem we
are accorded, the costs that we carry, and the prices that we charge. As a result, institutions
of higher education must take increasingly proactive steps to strengthen public confidence
in our value, purpose, and societal benefit. Indeed, in the current political climate of
growing restrictions on all forms of discretionary funding, research universities cannot
continue to succeed in either defending the autonomy of our enterprise or maintaining the
funding of research projects, unless we articulate more clearly our real value and the return
on society’s investment.

e We reaffirm our commitment to the high standards and integrity that underscore
basic research activities leading to new knowledge.

e We acknowledge our obligation to apply the knowledge we produce to help address
societal problems.

e We recognize that a critical task for universities is to foster understanding in the
wider public of what universities do and the role they play in society.

e We recognize the responsibility for universities to foster constructive dialogue,
thereby providing a model to the broader society of a place that affirms the rights
of, and is welcoming to, all and all opinions.



Increased globalization of research and education

Because of increasing globalization, the United States’ educational and research missions
are intimately tied to that of other countries. Modern communications connect scholars
instantaneously and in real-time across borders, nations, and the globe, making intellectual
capital an ever more worldwide commodity. Universities are increasingly seeking to find
means to connect and collaborate with talent around the world; indeed, we can hardly
consider what science and technology in the United States would have looked like in the
last century without the steady in-mixing of foreign-born and foreign-trained scholars. The
current explosive growth in technological research at academic institutions in countries
such as China and India challenges our national preeminence in these areas and our ability
to continue to attract students from these countries. Positioning ourselves as a desirable
place for foreign students is a critical task made more difficult by restrictive policies
following 9/11 and by heightened efforts of foreign countries to develop their own world-
class educational institutions.

e We recognize the need to open the minds of U.S.-born students more broadly to the
global world they will be inhabiting.

e We recognize the need to develop and nurture mutually beneficial partnerships
throughout the world.

e We affirm the need to draw international talent so that we can attract the best
faculty, researchers, and students to Duke.

Rising cost of education and financial aid

As the great source of inward enrichment and the great enabler of worldly success,
education is arguably the premier privilege and asset our world has to offer. Concerns over
costs and whether access to education is afforded only to families that have the ability to
pay, raise the specter of federal intervention or possible tuition regulation. Universities
have faced increased pressures to examine more closely what the major drivers are for their
rising costs and to articulate more clearly the value of the education they provide, how their
tuition and financial aid policies are determined, and what the impact of those policies is on
the distribution of opportunity in our society.

e We recognize the need to exercise careful stewardship over our resources,
continually control administrative costs, and ensure that new investments bring
genuine benefits to our students and to society.

e We affirm our commitment to affordability through an effective financial aid
program based on the principles of need-blind admissions and meeting full
demonstrated need for undergraduates. This requires significantly increasing the
endowment for financial aid support.
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Changing patterns in federal research funding

Federal funding for higher education is changing in significant and often unpredictable
ways. For example, over the past decade funding has declined for the humanities, the arts,
and the interpretive social sciences; at the same time, funding for the basic medical
sciences (and departments such as biology, biomedical and electrical engineering,
chemistry, computer science, mathematics, physics, and psychology that pursue the
fundamental research on which medical science is based) has grown dramatically, largely
due to the doubling of the budget of the National Institutes of Health. This growth has led
to an expansion in programs of biomedical research and an increase in personnel supported
on soft money — changes which may, or may not, be sustainable long-term. In addition, the
current earmarking of funds for specific multi-disciplinary initiatives indicate that federal
agencies, the staples of academic funding, will have fewer funds to distribute to top
individual research scientists. These trends have significant implications for the role of
research within the academy, the distribution of faculty efforts between teaching and
research, and the role of cross-disciplinary and interdisciplinary collaborations as models
for scientific inquiry. These funding patterns also dramatically impact institutional budgets
and indirect cost recoveries. As a consequence, faculty find it harder — and have to expend
more effort — to acquire funding for pure research upon which major advances might be
made, and universities increasingly struggle to manage and model unpredictable short- and
long-term budgets. In spite of these obstacles, the funding climate will nevertheless support
the kind of collaborative work that leads to knowledge in the service of society.

e We recognize the need to provide our researchers the facilities and other
infrastructure support they need to succeed, to foster research collaboration, and to
create an environment that encourages risk-taking and innovation.

e We reaffirm our commitment to foster and support interdisciplinary and multi-
disciplinary initiatives that will be attractive to external funding.

Keener competition for faculty, students, and financial resources

Top-tier research universities in the United States increasingly compete for faculty,
students, and financial resources. Faculty of national prominence — those particularly
sought by leading research universities — often find themselves in a seller’s market, and
universities strain to woo and retain outstanding candidates, particularly faculty in
specialized fields and minority faculty. Top-tier universities expend tremendous effort
trying to recruit faculty from the same small pool, often pursuing the same candidates.
Moreover, raiding of one another’s faculty has become commonplace, with institutions
often deriving prestige from their ability to attract key faculty away from peers. This
increased competition for faculty serves to drive up salary, generate higher startup costs,
and create greater pressures to construct new facilities or renovate old facilities on an ever-
accelerating time scale. It also can lead to neglect of the faculty who make enormous
contributions to the quality of the university but who are unable or unwilling to move,
thereby creating fissures which endanger faculty morale. In addition to contending for
faculty, top-tier schools intensely vie for the same top students in the undergraduate and
graduate applicant pools and promote competing, and often parallel, programs. This
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competition, however, does not take place on a level playing field, because institutions with
greater endowments are significantly advantaged in their ability to attract the best faculty
and students and to develop signature programs.

e We recognize the need to enhance our competitiveness for the best faculty.

e We affirm the need to develop and nurture innovation in fields and offer programs
of distinction.

e We recognize the need to support existing faculty, creating ways for them to sustain
their scholarly activities, move in new directions, and balance the multiple
expectations of them.

e We acknowledge the need to continue our efforts to expand and matriculate the
most selective undergraduate, graduate, and professional students through
distinctive programs.

Changing definitions and methods of teaching and learning

Undergraduate education has experienced an intensive period of transition and renewal,
particularly at research universities. This period has been characterized by both curricular
and pedagogical change stimulated by, and reflected in, a series of national organizations,
conferences, and publications, such as the 1998 Boyer Commission’s Reinventing
Undergraduate Education: A Blueprint for America’s Research Universities, intent on
altering the shape of the undergraduate curriculum. As a result, pressure has been brought
to bear to more closely integrate teaching and research, rather than hold each as separate
and competing. Significant curricular reform has been undertaken to emphasize general
education, blur the dichotomy between general education and the major, foster coherency
as well as depth and breadth, sequence learning across the curriculum, cultivate
interdisciplinarity and fluency across the domains of knowledge, and promote civic
responsibility. Moreover, no longer is the model for teaching and learning the passive
receipt of transmitted knowledge, best stereotyped by a professor lecturing at a podium.
Rather, students increasingly are engaging as partners in the inquiry enterprise, an
enterprise characterized by greater active, student-centered learning, problem-based and
experiential learning, and learning guided by mentoring.

e We affirm the need for our schools to continue to renew their curricula, both
individually and in partnership.

e We recognize the need to provide opportunities for faculty to reinvigorate their
teaching.

e We believe in promoting innovation in teaching and in how students learn.

Rapidly changing means of information access and learning spaces

The accelerating pace of technological change is having an impact on all facets of
universities, altering and influencing how students, faculty, and staff interact with the
university, with information, and each other. Savvy and visually-oriented students,
conversant with technology, expect to interact with peers and professors 24/7 and to have
immediate access to digital resources, instructional technology, and interactive learning.
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Moreover, online information, sophisticated search engines, digital libraries, and streaming
video are transforming where and when students work and what constitutes a classroom.
Indeed, learning that was once closely held in designated spaces now becomes available
from any location where there is computer access. This ease of access to information,
coupled with students’ facility with technology and their ability to multitask, puts
increasing pressures on faculty and universities to rethink what learning spaces look like
and whether current lecture halls and associated approaches to teaching are still as
effective. The explosion of information and the complexities of access to it also heighten
the importance of teaching not only how to get information but how to evaluate its worth
and how to use it appropriately. This only underscores the importance of the roles of
faculty and librarians as guides to knowledge-seeking and critical analysis for research in
an information-saturated era.

e We acknowledge the importance of developing new classrooms, laboratories, and
workspaces to accommodate changes in fields and pedagogical approaches.

e We recognize the need to provide the infrastructure and training so that faculty and
students can learn and easily take advantage of new instructional technologies.

Renewed call for ethical reflection and commitment

One of the most pressing challenges of contemporary culture in the United States is to
develop understanding about the meaning of ethics and its application to individual and
collective behavior. Universities have the responsibility to ask, and to help our students
ask, what knowledge is good for and what values are worth pursuing. These questions have
taken on an even greater urgency as technology and globalization complicate the ethical
environment, magnify the effects of human choice, and raise perennial ethical challenges
with renewed force. Universities aspire to shape an institutional culture in which students,
faculty, and staff reflect critically on assumptions, deliberate together about ethical issues,
and experience what it means to make meaningful ethical commitments. Universities aim
to prepare students for lives of personal integrity and engaged citizenship by nurturing
reflective judgment and discernment, compassion and courage, and a concern for truth,
justice, order, and freedom. The formation of such capacities requires the most open and
extensive exposure to the range of ideas and experiences, the mentoring and the embedding
of ethical teaching, learning, scholarship, and experiences across the curriculum and in the
everyday policies and practices of campus life. It is our firm conviction that this lived
aspect of ethics education during the college years is a crucial element of preparation for
leading an ethical life.

e We affirm the importance of infusing ethical inquiry and service-learning in the
undergraduate, graduate, and professional curriculum.

e We foster a highly active and intellectual culture built around a broad diversity of
opinion and widespread opportunities for debate.

e We believe in advancing scholarship that supports and deepens ethical reflection
and understanding within and across disciplines.

e We strive to foster personal integrity and accountability.
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Heightened expectations by undergraduates and their families for personal services
and co-curricular programs

Parents and students, particularly those at private, top-tier universities, have heightened
expectations for institutions not only to provide learning in the classroom but also to
develop the “whole” individual and to offer an expanding array of personal services
responsive to students’ interests, aspirations, and development. The dynamics and
relationships between students and parents and the university have altered and become
more complicated. “Helicopter parents” and Generation X and Y students have quite
different expectations for university services from those of previous generations. Moreover,
these services — as well as the baccalaureate degree itself — are all too often viewed as
consumer commodities necessary for advancement to professional schools and/or top
paying jobs.

With the expectation that our students will become leaders in the future world comes
greater need to reinforce learning opportunities for teamwork and ethical and leadership
development through residential and co-curricular programming, often linked to what
happens in the classroom. With the increasing diversity of our student bodies comes greater
need to support cultural and affinity groups and to provide second language services, inter-
group education, and funding for student programming. This heightened

demand to provide student services places growing pressures on the infrastructure of
academic and student affairs.

e We recognize the need to give coherence to the co-curricular undergraduate
experience.

e We affirm the need to provide academic and personal support services so that all
students can be successful.

As the above critical factors clearly underscore, the environment in which universities plan
and the landscape we have to traverse is constantly shifting, filled with challenges that are
evolving and not fixed in time. No one university alone can fully meet all these challenges,
each has to map and cut its own unique path through them. Our ability to achieve our
vision for Duke’s future will be influenced by our acuity in recognizing these evolving
trends and by our agility to address them, taking advantage of our own institutional
strengths and enduring themes.
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Chapter 3 — Duke’s Enduring Themes

We begin our strategic planning process with an affirmation of the centrality and
importance of five enduring themes that have defined, and continue to define, Duke:

interdisciplinarity

knowledge in the service of society

centrality of the humanities and interpretative social sciences
internationalization

diversity

affordability and access

While these enduring themes could be common to many universities, Duke’s distinction
rests on how they are manifested in our everyday activities, how they undergird our
school and departmental strengths, and how they work together to enable us to realize our
collective institutional vision. Each of these themes is embodied in what happens in our
schools and in the ways that they combine in a kaleidoscopic pattern to give a collective
coherence and beauty to the university as a whole. Following each of themes described
below are strategic implications that guide this plan.

Interdisciplinarity

Many of the most interesting and pressing problems of today, such as environmental
pollution or economic competitiveness, human health or cultural understanding, are
deeply interdisciplinary at their core. Consequently, some of the most creative teaching
and research occurs increasingly at the intersections and interstices of traditional
departments and programs. Faculty and students who are equipped to address these issues
most constructively will be those who have learned to work in more than one dimension,
using the tools of their own as well as other disciplines, who have been trained to grasp
the interaction of many parts of the question and bring to bear multiple sets of analytic
skills, and who can collaborate as well as work alone. Duke has long recognized this fact,
and perhaps our best known institutional strength is our self-definition as a scholarly
community that values, and has a proven track-record of success with, interdisciplinarity.
Interdisciplinarity thrives at Duke because faculty tend to be less oriented to a map of the
disciplines than to intellectual questions and living human issues, which their knowledge
might help to understand. When we are oriented toward challenges of this order, the
disciplines are naturally synergistic, since no discipline holds all the pieces of the puzzle
to be solved. As a young university, we have been forced to leverage resources and
collaborate across departmental and school boundaries, a feat facilitated by our compact
campus that joins in close proximity — unlike many other major research universities —
our undergraduate, graduate, and professional schools.

This institutional self-identification with interdisciplinarity was crystallized in the 1987
accreditation review and report “Crossing Boundaries,” that placed interdisciplinarity as
the foremost of intellectual qualities to which the University sought to aspire. In the late
1990’s, Duke was a leader in establishing a Vice Provost for Interdisciplinary Studies and
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through that office has provided faculty development opportunities and university-wide
forums to foster interdisciplinary collaborations. Strategic and deliberative actions over
the past two decades have seeded and nurtured the creation of a variety of cross-school,
multi-disciplinary and interdisciplinary centers and institutes, such as the John Hope
Franklin Humanities Institute, the Institute for Genome Sciences & Policy, and the Social
Science Research Institute, as well as an innovative framework for seeding, supporting,
and evaluating interdisciplinary efforts. Interdisciplinarity, combining and recombining
issues and ideas, will remain at the forefront of what we do and continue to be an integral
part of Duke’s identity, providing a signature strategic advantage.

e We must overcome continuing obstacles for cross-school hiring and teaching, and
develop procedures for recruiting and promoting faculty who will contribute to
both schools and signature institutes and centers.

e We must improve mechanisms for identifying and delivering resources to
interdisciplinary, cross-school activities.

Knowledge in the service of society

The founding indenture of Duke University directed the members of the University to
“develop our resources, increase our wisdom, and promote human happiness.” Indeed,
we have gone far in achieving James B. Duke’s dream to establish a place of outstanding
intellectual eminence, “a place of real leadership.” But in Mr. Duke's vision, such
leadership also involved harnessing the power of higher learning for the larger social
good to meet the world's great needs: for intellectual understanding; for bodily care and
healing and for spiritual inspiration; for justice; for economic productivity; and for
understanding and caring for the natural world. At Duke, we have taken this charge
seriously, and our work — both research and education — does not enclose itself tightly
within the confines of ivory towers. Our work forms an arc, spanning from inquiry
through discovery on the one end and translation into practice on the other. For example,
Duke Medicine advances significant medical discoveries and tests them for their value
for human care. Faculty from the Schools of Divinity, Medicine and Nursing collaborate
to address the multiple faces of care at the end of life, a fundamental human need.
Students in the Law School and the Fuqua School of Business volunteer their time in
clinics, giving legal advice to local non-profits or advice to small business owners.
Students in Public Policy’s Hart Leadership Program collaborate with Duke faculty and
community partners to pursue field-based projects in over 35 countries on complex social
issues such as HIV/AIDS, economic development, gun violence, and youth
empowerment. Scholars in the humanities study language and culture to help students
and the wider public understand the nature of human interaction in a contemporary world
that brings people of very different backgrounds together on a daily basis.

At Duke, civic engagement and public service are not extraneous to the work of the
university; rather, they are outgrowths and extensions of inquiry and discovery — in short,
“learning to make a difference.” The culture of societal engagement is strong across this
campus because it grows directly from our scholarly activities. Initiatives such as the
Duke-Durham Neighborhood Partnership flourish because working for the common good
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is rooted our self-definition. Indeed, we believe, as an institution, that we should share the
expert knowledge faculty and students bring to bear on pressing societal issues, whether
in the schools, health, and legal aid clinics in Durham or in universities and hospitals
halfway across the globe. What we get in return, beside the satisfaction of citizenship, is
the education that flows back to theory from practice: the learning that arises when
theoretical intelligence is tested in the arena of real human needs.

e We must work to create an enduring culture of service.
e We must expand opportunities for students and faculty to apply knowledge in
the service of society.

Centrality of the humanities and interpretative social sciences

While Duke, like our society as a whole, is rightly focusing substantial resources on the
potential of science and technology to advance knowledge and improve human life, the
humanities and interpretative social sciences must remain a critical element of our
endeavors. These disciplines not only help to preserve the past (including the history of
science, technology and medicine), they also provide the best window on the variety of
human experience from which we can learn. But they are much more than repositories;
they engage critically the fundamental questions that have shaped humanity’s quest for
knowledge, our definitions of the purpose of human life, of right and wrong, of the nature
of the good life and a just society, the balance of personal freedom and social power. In
addition, together these disciplines have the interpretative tools to understand the
complex interplay of politics, economics, technology and culture in shaping whole
societies and to discern large patterns of society and culture that shape individual choices
and experiences, often in ways that individual actors do not fully comprehend. Finally,
they are adept at holding us and our society to account when there is a lack of clear
thinking about values and first purposes or when our actions and outcomes fall short of
them. We have to see our own knowledge projects and institutional aims through the
perspectives that the humanities and interpretative social sciences offer, for we are all of
us — scientists, engineers and physicians; historians, anthropologists and novelists;
students, administrators and trustees — acting on the same human stage illuminated by
these fields.

e We must continue to sustain and develop Duke’s strength in the humanities and
interpretative social sciences, facilitating cross disciplinary conversation and
collaboration across these fields.

e We must extend the conversations beyond these allied fields into wider cross
disciplinary dialogues involving public policy, science, technology and medicine.

e We must seek ways to expand the voices of the humanities and interpretative
social sciences as prominent partners in the ongoing conversation about the
character and role of the modern University, and Duke’s distinctive role as a
leader in the United States, and increasingly international, higher education.
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Internationalization

The events of September 11, 2001 and the subsequent invasion of Afghanistan and Iraq
changed the world, dramatizing the religious, political, economic, cultural, military, and
intellectual challenges that confront the rapidly globalizing, post-cold war world. These
challenges have prompted nations, peoples, and institutions to consider more closely how
they define themselves, and they have forced universities to frame new paradigms for
research and education. Seeking to understand and thrive in this complicated new
environment, Duke has increasingly focused on developing a sensitivity to, and
awareness of, the fact that we operate in an interdependent world, where what were once
hard and fast borders are now permeable, where individuals are part of an increasingly
global community, and where problems transcend traditional boundaries. To be citizens
of this world, we must be knowledgeable about issues that impact that world, such as
global warming, poverty and pandemics, and conflicting cultures, and proactive in using
that knowledge to make a difference.

Duke has long recognized that we cannot be a great university without being an
international university. Beginning with the 1994 creation of the Office of the Vice
Provost for International Affairs, Duke has set an institutional priority on enhancing our
internationalization efforts, seeking to draw smart minds from around the world as
students, faculty, and stimulating research collaborators. Because the majority of research
is now produced by citizens of other nations, our faculty and programs increasingly
collaborate with scholars abroad. We have won federal support for more international and
foreign area study centers than any other private university in the United States. All of
Duke's professional schools are engaged in international activities and partnerships, and
more than 500 international post-doctoral fellows carry out research at Duke annually.
Similarly, we have sought to open the minds of our students to the global world they will
inhabit, giving them skills with which to interact with people from other nations and
cultures through Duke course work, academic study abroad, and the non-course based
engagements and exposures with foreign cultures. We are proud that a higher percentage
of Duke undergraduates study abroad than at comparable schools, and one-third of Duke
graduate and professional students are international. By increasing funding for non-US
students to come to Duke, we have sought both to take advantage of international talent
and to provide a more international experience for all students on our campus.
Internationalization at Duke is not a specific or discrete set of add-on activities or units;
rather, it is woven into the fabric of all of our efforts to become a world-class institution,
thereby better serving the world of which we are a part.

e We must target education and research resources to address significant regional
and global issues.

e We must forge international partnerships to enhance education and research.

e We must focus resources on the recruitment, retention, and support of talented
international faculty and students.

e We must expand and integrate study abroad experiences with students’ overall
academic program.
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Diversity

Duke University has a responsibility for as well as a practical interest in building the
diversity of its faculty, students, and staff. We are also committed to advancing research
and teaching on the history, cultures, and contemporary issues affected by and affecting
the lives of under-represented minorities in the United States and less economically
developed populations abroad. It is only a little more than forty years since the first
African Americans joined our faculty and student body. Since that time, Duke has
undertaken many steps to foster increased racial presence and better race relations on our
campus, and to provide regional and national leadership. We cannot, however, rest on our
accomplishments. Too often diversity in numbers is not diversity in the experiences of
our students. As changes in our society and the world demand that we bring to our
community faculty members and students from a wide variety of backgrounds, we must
more fully integrate their experiences and perspectives into our research and educational
programs as well as our campus community.

In a world characterized by globalization and increasing inter-cultural interaction, it is
critical that our students engage other cultures and the differing perspectives they offer in
their daily experiences both inside and outside the classroom. Faculty and students
benefit most by interacting creatively and productively with the widest possible range of
individuals, ideas, and peoples. We seek to model and teach that the range of human
differences in the classroom, in the hospital, and in our laboratories matters at Duke and
in the world. How better to learn about other cultures than to participate in a classroom
debate with a broad range of people, all with different backgrounds and experiences?
How better to understand the challenges we all face in society, this ever-changing and
increasingly global world, than to hear our students and faculty share their own creative
ideas in a respectful environment? Learning about the myriad beliefs and viewpoints,
from world events to religious convictions to preferences in music and film, is part of the
excitement of engaging ideas in a community of inquiry such as ours, but engaging the
individuals who hold those beliefs is also critical. Diversity is not only about differing
viewpoints, perspectives and opinions, but is also about the engagement with the people
who are the keepers of those viewpoints, perspectives and opinions. Discovering, through
a clash of differing ideas, that a deeply-entrenched belief may not be accurate, can be a
thought-provoking — as well as a life-changing — experience. It is also critical preparation
for living and working in the world into which our students enter upon graduation.

A second practical concern is equally as important. In the post-Cold War and increasingly
globalized world, talent and potential are far more widespread and far more accessible
than was true even twenty years ago. If Duke is to achieve the excellence to which it
aspires we must seek that talent from all backgrounds and places on the globe. The
diversity and excellence of our faculty and students must reflect both that search and our
commitment to it.

Over the past two decades, Duke has worked hard to prompt and promote opportunities

for faculty and students to engage deeply and genuinely with ideas and with each other.
We have affirmed diversity as fundamental to our research and educational goals and
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have undertaken significant efforts to transform the campus into a more vibrant and
inclusive community. Recognizing the importance of faculty as intellectual drivers,
mentors, and role models, we have sought to tap into the widest range of talent by
diversifying its members. These steps have included the Black Faculty Strategic
Initiative, which more than doubled the number of African-American faculty over ten
years (1993-2003); and the subsequent Faculty Diversity Initiative, which maintains our
commitment to the growth of African-American faculty, but also broadens the scope of
our efforts to encompass a wider range of cultural, ethnic, racial and religious
backgrounds and to focus as well on underrepresented groups such as Latinos/Latinas and
women in science .

We have also sought to diversify our undergraduate, graduate, and professional student
bodies and provide them with depth of understanding of themselves and the world that
equips them to become better scholars, leaders, and citizens. Our percentage of African-
American undergraduates is among the highest among our peers, and the 2006 entering
undergraduate class will represent over 40% students of color. Finally, we have sought to
provide both spaces and university-wide programs and events to promote greater
understanding about the many expressions of cultural identities, to nurture new sensitivity
to and respect for difference, and create an enriched teaching and learning environment
for all.

Too often faculty members from underrepresented minorities are faced with extra
burdens in their roles as citizens in our community. There remain significant lost
opportunities to hire minority faculty and to retain them once they arrive at Duke. And
our programs of research do not fully capture the opportunities represented by the
expertise and interests of our faculty and students.

e We must continue to diversify the faculty through the Faculty Diversity Initiative,
supporting the expansion and retention of African American and other
underrepresented faculty members and assuring the appropriate resources to
further this goal.

e We must continue to diversify our student body by pursuing aggressive
admissions policies and offering as strong a program of need-blind undergraduate
financial aid as our resources permit.

e We must work both toward an enduring change in campus culture and toward
inclusion through programming on campus and beyond.

e We must seek opportunities to support disciplinary and interdisciplinary research
programs on issues of race, ethnicity, and gender in the sciences, social sciences,
humanities and the professions.

Affordability and access

Duke’s historic commitment to affordability and access was built on the fundamental
principle of justice, on our belief that access to higher education — and thereby worldly
success — should be available to all, not simply to those who can pay. But in modern
America, qualification for college admission has had a high correlation with family
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income, and the premier private universities tend to recruit classes substantially tipped
toward upper income sectors. Universities alone, of course, cannot affect or right every
cause contributing to the unequal preparation of the young. But just for that reason, we
have a special obligation to do what we can, and assuming the share of costs that a family
cannot afford to pay is our way of assuring that we recruit students on the grounds of
ability, dedication, and promise alone, not of family circumstance. Moreover, society has
a profound self-interest in seeing that those with talent have access to quality education.
We tend to take for granted the dynamism that makes our economy and culture develop
wealth and an envied quality of life, but there is no reason to believe these things are self-
sustaining. They are driven by human intelligence and creativity, and for renewal, these
resources need cultivation and investment. Making sure that those gifted with these traits
get the education that will allow them to give the greatest return on their talents is the
best way to provide for this social good. It is safe to say that the talent upon which we
will someday want to draw is not confined to a single social origin or band of income.

Duke’s commitment to financial aid and need-blind admission is the investment we make
to produce the trained talent our future world will require — and when we think of
graduate and professional schools, this means the talent that will keep our own fields
strong and strongly advancing. Some 45% of all Duke undergraduates receive aid from
the University. To meet the challenge to be able to ensure that we select and recruit
students on the grounds of ability, dedication and promise alone, we have recently
engaged in a $300 million Financial Aid initiative to strengthen Duke’s financial aid
endowment. We have dedicated our institutional resources to financial aid over time, and
launched this focused and substantial fundraising effort, not only because of our
responsibility to nurture talent for the good of society at large, but also because we
believe that when we enable students to come to Duke from other income groups, other
regions, other countries, we create a better experience not just for them but for every
member of our common community.

e We must provide increased support to ensure broader access to our undergraduate,
graduate, and professional schools.

e We must increase support for professional students committed to less
remunerative careers.

Duke’s commitment to these five themes — interdisciplinarity, knowledge in the service
of society, centrality of the humanities and interpretative social sciences,
internationalization, diversity, and affordability and access — drives all that we do and
lays the groundwork for our future. Shaping, owning, and building upon these enduring
themes, however, has not come about accidentally or instantaneously, but rather because
of broad and deep reflection and intentional dialogue within and across the Duke
community.
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Chapter 4 — Academic Goals and Strategies to Build Distinction

We went through our planning process determined to increase our effectiveness in a
changing, challenging environment while building on our enduring themes and
distinctive identity. But for this to be strategic planning, we have to know what’s
strategic for Duke and our schools and to direct our efforts and resources accordingly.
First, it is strategic to attend to the renewal of core academic strengths and core facilities
as our foundations. Second, it is strategic to ensure that we complete what was begun
during the last planning phase, ensuring that new facilities achieve their programmatic
goals, newly created programs achieve their potential, and projects on the drawing board
are completed. Finally, it is strategic to move into carefully chosen new fields of inquiry
and teaching with high academic promise and social relevance. Investing our energies
and resources along these lines will enable us to reach a new level of sustained excellence
that further and distinctively defines Duke within top-tier of academic institutions.

Our goals are both strategic and coupled to realistic and flexible financial planning,
which gives assurance that planning strategies can be implemented. The six strategic
goals of the academic plan are:

Goal 1: Increase the Capacity of our Faculty to Develop and Communicate
Disciplinary and Interdisciplinary Knowledge
We will create a Faculty Enhancement Initiative to hire, retain, and reward the
faculty at all levels, and do so in a targeted manner that builds strength in our
departments, schools, centers, and institutes.

Goal 2: Strengthen the Engagement of the University in Real World Issues
We recommit to our flagship interdisciplinary programs and will advance new
academic initiatives that build upon distinctive university strengths and enduring
themes, particularly knowledge at the service of society.

Goal 3: Attract the Best Graduate and Professional Students and Fully Engage
Them in the Creation and Transmission of Knowledge
We will strengthen our graduate programs and more fully integrate and support
graduate students within the academic community.

Goal 4: Foster in Undergraduate Students a Passion for Learning and a
Commitment to Making a Difference in the World
We will continue to develop an undergraduate experience that deeply engages our
students and faculty; enables students to respond to the rapid changes in knowledge
production, transmission, and application; and prepares them to be citizens of the
global community.
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Goal 5: Transform the Arts at Duke
We will raise the level of the arts on campus, enhancing programming, expanding
curricular opportunities, supporting cross-disciplinary research, improving facilities,
and providing ongoing leadership.

Goal 6: Lead and Innovate in the Creation, Management, and Delivery of
Scholarly Resources in Support of Teaching and Research
We will ensure that the University Libraries and Information Technology provide
transparent and seamless access in support of our academic goals.

The central administration has targeted a strategic investment pool of $208.8M in support
of strategies to achieve our desired programmatic goals. In addition, $40M has been
targeted to assist the development of the School of Medicine and its collaborations across
the campus. Additional capital investments also support strategic plan goals.
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Goal 1: Increase the Capacity of our Faculty to Develop and
Communicate Disciplinary and Interdisciplinary Knowledge

The university’s first obligation is to attract, nurture, and retain faculty of the highest
excellence, where excellence is understood to include both powerful intellectual
creativity and the eagerness to stimulate and support the creativity of students. Our
identity is, and will continue to be, driven by the quality of our faculty. We are
determined further to raise the intellectual expectations for current faculty and the
intellectual caliber of future faculty through strategic appointments in areas where Duke
has differential advantages, as identified in both school and university plans. This
requires not only recruiting competitively for the absolutely best faculty but also retaining
our best scholars when they are being recruited by peer and more highly ranked
institutions. We must find ways to break through in our efforts to hire the most
outstanding faculty in our priority areas, which, in part, will be the product of the quality
of the resources we offer, the programs we mount, and the collaborations we build. But
above all, it will be the product of the strategic aspirations of our schools, departments,
and interdisciplinary programs; their self-confidence in seeking the best; their patience in
attracting them; and of the capability of the administration to back these aspirations with
the appropriate resources.

This, in turn, will require not only strong administrative encouragement and steadfast
will, but also a sharp strategic eye, a commitment to invest primarily in the strategic
priorities presented in our institutional, school, and institute plans, and an ability to build
collaborative hires where desirable. And it will require as well some adventurousness, a
willingness to take intellectual risks. We will compete for, and be competitive for, the
best faculty by identifying and supporting hires that realize our aspirations.

The partnership between the schools and central administration needs to promote the best
hiring, allow faculty to make the most of their talents, and assure appropriate rewards so
that we retain our best faculty. Together we will target and develop faculty members who
are already, or can be expected to become, recognized researchers with national and
international impact, who inspire students and set examples for their colleagues in their
teaching, and who, through their leadership — both within the schools and campus wide —
enhance the research and learning environment for all within the university. We further
commit to work with school deans to assure we support efforts to enable faculty to strike
a balance between teaching, research, and service. Engagement in interdisciplinary
efforts, informal mentoring and service responsibilities, and forging new ways to provide
educational experiences are demanding more of faculty time each year. As the
responsibilities of faculty evolve, it is essential that expectations and compensation are
consistent with these efforts and university priorities.

To enable schools to be responsive to recruitment opportunities that advance either their
strategic goals or university-wide initiatives, to retain our best faculty — tenure and non-
tenure track, and to nurture those on steep upward trajectories, we will create the Faculty
Enhancement Initiative. This initiative will enable strategic hiring in an anticipative
way: rather than hiring faculty as vacancies occur, schools will be able to make
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accelerated appointments against expected retirements, planned future growth, and
committed, but not yet fully funded, endowed chairs. The initiative also pays attention to
current Duke faculty and provides support to enable them to realize their maximum
potential in teaching and research.

Strategies for the Faculty Enhancement Initiative include:

e Enable accelerated and cluster hiring for school and university
strategic priorities

e Support strategic hires through startup funds

e Foster shared searches between schools and institutes and centers

e Promote diversity through faculty hiring, retention, and program
development

e Facilitate the integration of research and teaching

e Develop leadership skills in tenured faculty through mentoring

¢ Provide initial support for programs, institutes, and centers that
advance university strategic priorities

¢ Facilitate cutting-edge research through support of shared facilities

Enable accelerated and cluster hiring for school and university strategic priorities

The centerpiece of this initiative will be to provide bridge funding to encourage hiring in
areas of strategic importance, thereby accelerating the process of faculty renewal. The
first criterion for accessing these resources is that the hire substantially contributes to a
strategic objective of the schools and/or institute, in the latter case bringing to life the
intersections between school priorities and the signature university themes. Additional
possibilities include whether the hire could facilitate an important change in the direction
of a discipline; bring important collaborations to the department, program, or institute;
leverage resources; or bring cutting-edge research on a pressing problem into the
classroom. In any case, a necessary condition is for the hiring unit to have strong
leadership and a clear vision of what it is trying to achieve.

Hiring costs will be directly mortgaged to anticipated growth, future retirements of
current faculty lines, or new endowed chairs committed but not yet fully funded. The
actual number of lines available annually will vary based on the availability of support
and the rate at which mortgaged positions are closed. The Provost’s support ends when
the slot budgeted in the school becomes available; the school or department then will be
fully responsible for the line. In this way, resources from the central administration will
be leveraged to accomplish long-term goals more quickly and effectively.

Support strategic hires through startup funds

Providing startup support is one of the major budgetary challenges faced in hiring faculty,

particularly in science and engineering. Often the school has the faculty line, but is
unable to meet the startup requirements needed to attract to Duke a faculty member of
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the highest distinction. To enable schools to recruit the very best faculty, the Provost’s
office will create a startup fund, from which significant contributions to the one-time
startup support for strategic hires can be made. This startup support is also available to
those hired using the bridging support mechanism described in the previous section.

Foster shared searches between schools and institutes and centers

We have realized the significant benefits of recruiting faculty into positions that are
shared across schools, because such hires attract faculty to Duke who reinforce our vision
for interdisciplinary and cross-disciplinary research and teaching. Much of Duke’s
interdisciplinary efforts are represented by outstanding institutes, including the Institute
for Genome Sciences & Policy, the Social Science Research Institute, the John Hope
Franklin Humanities Institute, the Kenan Institute for Ethics, and the Nicholas Institute
for Environmental Policy Solutions. To advance our signature programs more
successfully we must more closely coordinate and consider their aspirations and
programmatic needs along side those of the schools.

The Provost recently created the Academic Leadership Council, comprised of the deans
of the schools and the directors of institutes that embody university strategic priorities.
This group will advise the Provost on annual plans for cross-school and school-institute
searches that enhance school, institute, and university strategic initiatives. Early
consultation and planning are crucial in interdisciplinary hiring. Achieving this requires,
first, that all school’s annual hiring plans explicitly address their contribution to Duke’s
commitment to interdisciplinarity; and, second, that institutes develop their own annual
hiring plans for consideration in concert with school plans. Memoranda of understanding
are the central mechanism for aligning expectations among the partnering units, must be
an integral part of the recruitment process, and must clearly articulate the teaching and
service responsibilities of such hires. The “home” of faculty hired remains within a
department structure, and the salary will ordinarily be budgeted by the schools involved.

Promote faculty diversity through hiring, retention, and program development

Diversity in our faculty is essential to our success in each and every area we seek to
develop. Close attention to hiring and retaining a diverse faculty requires commitment at
all institutional levels, ranging from senior administrators and deans to department chairs
and search committees. Through focused leadership and training, mentoring, policies,
programs, and rewards, we seek to infuse our community more fully with the complete
range of perspectives and potential of human difference, including racial, ethnic,
linguistic, gender, sexual orientation, physical abilities, geographic backgrounds,
religious affiliation, and political convictions. Moreover, because the themes of
interdisciplinarity, internationalization, and diversity are often intertwined, we believe
that accelerated and cluster hiring will significantly increase our diversity as well as
deepen our strength in programmatic areas, broaden the perspectives among our faculty
and create a more inclusive university culture and environment.
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Duke has witnessed the results of the 1993-2003 Black Faculty Strategic Initiative to
recruit African-American faculty, an initiative that more than doubled the number of
black faculty. We advance our priority of diversity through a number of mechanisms,
including the Faculty Diversity Initiative, which uses central resources to encourage and
enable the hiring of women, minority, and minority women faculty in fields where they
are underrepresented. The current plan reaffirms this commitment and through outreach
and recruitment sets the goal to achieve a net increase of 25 faculty from
underrepresented groups over the next five years. We will also continue to press forward
on measures to attract, mentor, and support women in science.

The availability of Ph. D. applicants from under-represented groups in certain fields
remains a significant issue. To enhance the pool of potential faculty members, we will
create a fund to hire post-doctoral fellows from under-represented groups. We will also
make special efforts to recruit graduate students from historically black colleges and
universities and like places from which we can increase our pool of diverse candidates.

Hiring by itself, however, will not be sufficient. Retaining these faculty members,
assuring their ability fully to pursue their research and teaching programs, and building
community will also be critical. Minority, women, and minority women faculty members
often face demands on their time exceeding other faculty members because they are
asked to serve as representatives on multiple committees and because, in addition to their
normal advising activities, they are sought out as informal advisors and mentors by
minority students. Better accounting for and rewarding these important activities for all
faculty will be an administrative priority as will promoting faculty research programs that
bring disciplinary and interdisciplinary tools to bear on issues of race, culture, gender,
and ethnicity.

Administrative oversight of these activities will be the responsibility of the newly created
Vice Provost for Faculty Diversity and Faculty Development.

Facilitate the integration of teaching and research

Undergraduate education occupies a central place in the vision of Duke University and
expectations for our faculty. The Faculty Enhancement Initiative must encourage and
support the balance between — or perhaps more aptly put, the integration of —
undergraduate education and research. For faculty currently at the university, we must
provide opportunities, in addition to the normal sabbatical leave, for deepening research,
fostering collaborations, learning new methodologies, and creating new courses within
and across schools. Through use of strategic resources, several university-wide institutes,
such as the Social Science Research Institute, are developing faculty fellows programs.
Such collaborative programs impact research through joint grant proposals and
interdisciplinary work, as well as advance curricular offerings through development of
new first-year Focus clusters and interdisciplinary courses.

Technology and its effective educational applications can also serve as the means for
creatively integrating faculty research and teaching. Expanded use of educational
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technology allows faculty to bring their own, real-world research projects, data, and
experiences into the classroom, thereby strengthening their ownership of the teaching
enterprise and making it more personally meaningful. Technology connects students
more directly to faculty scholarship, fostering greater engagement with the culture of
research. We seek to pursue thoughtful applications of educational technology and to
lessen the view — and rewards for the view — that research and teaching are separate and
competing endeavors.

Develop leadership skills in tenured faculty through mentoring

The university seeks to have and develop skilled intellectual leaders and to engender an
environment in which faculty who are capable of becoming such leaders actually do so.
This depends, in part, on mentoring. The university has recently launched a new
university-wide Mentoring Initiative that articulates best practices for faculty members,
chairs, deans, and central administrators along a continuum. This initiative places
emphasis on the role of the chair in creating a local environment in which mentoring can
flourish and the roles of the dean and the provost in promoting and monitoring a climate
and mentoring culture supportive of all faculty members.

While schools, institutes, and departments currently provide an array of mentoring
programs for assistant professors, the same is not true for associate and full professors.
Moreover, associate professors are at a point in their careers that is particularly conducive
for developing campus leadership, both through scholarship and service opportunities.
Increased attention to mentoring of this cohort would enhance continued productivity and
greater engagement in the institution. In addition, mentoring full professors may help
maintain their peak momentum, support their scholarly and educational activities, and
encourage them to collaborate in new and strategic ways.

Responding to the recognized need for greater faculty mentoring, the university will
require review of all associate professors as part of the annual salary evaluation. This
review will entail a meeting with department chair, or in the smaller schools the
appropriate representatives from the Dean’s office, so that faculty can receive feedback
enabling them to better achieve their maximum potential in research, teaching and
service. Moreover, part of this evaluation must address prospects for promotion, thereby
enabling schools and the administration either to mentor faculty in areas that could be
strengthened or to proactively promote faculty on steep positive trajectories.

As is the case at other universities, Duke struggles with the proper balance of reward and
recognition for research, teaching and service. It remains imperative to recognize,
however, that faculty can — and do — contribute to the university through a variety of
efforts. In recent years, young faculty have tended to place a large emphasis on research,
reflecting their experiences as graduate students or postdoctoral researchers. It is our
collective obligation to help young faculty develop a balanced portfolio, and this requires
mentoring by peers, department chairs, and deans. For those more advanced in their
careers, the administration should encourage those whose research activities are less
productive to strengthen their university contributions through teaching and service,
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accompanied by proper institutional recognition and support for excellence in these
efforts.

Provide initial support for programs, institutes, and centers that advance university
strategic priorities

Over the last decade, the University has institutionalized its ability to provide seed
support to start programs, institutes, and centers that deepen our commitment to cross-
school partnerships and advance interdisciplinarity. Duke’s flexibility to enable faculty to
develop such programs plays an important part in the recruitment and retention of our
best faculty and to the ability of our students — both graduate and undergraduate — to gain
first hand experiences in cutting edge research.

To ensure our continued capacity to support the creative energies of our faculty in the
creation of future signature programs, institutes, and centers, we will develop and
implement mechanisms by which the schools will assume the support of successful
centers after initial central funding. The Provost’s Common Fund and new strategic
Faculty Enhancement Initiative funds will provide sources of seed support for faculty
groups interested in developing new programs, institutes, and centers. The Provost’s
office will evaluate proposals for new programs, institutes, and centers, in consultation
with the Deans, Institute Directors, and Academic Programs Committee, based upon how
the proposed program, institute, or center builds on demonstrated leadership and
enhances the intersections between school priorities and the signature university themes.
The number of programs, institutes, or centers started annually will vary based on the
availability of support and commitments to ongoing efforts, will, in general, be
supported for an initial four year period, assessed during their third year, and, if
successful, renewed contingent on the development of a walk-down model from central
to school support.

Facilitate cutting-edge research through support of shared facilities

The equipment and facilities needed to perform research often exceed what an individual
faculty member can acquire, sustain, or optimally utilize. This predicament has been
largely limited to science and engineering; it is reflected by such facilities as our Shared
Materials Instrumentation Faculty, the NMR Center, the Duke Comprehensive Cancer
Center, the Institute for Genome Sciences & Policy, the Interdisciplinary Initiative in
Social Psychology Experimental Labs, and the Shared Cluster Computing Resource.
Today, however, as the Franklin Center’s Technology Center makes clear, sophisticated,
technology-intensive facilities are needed in all disciplines for faculty research and
scholarship. The creation and development of shared resources is often difficult because
of faculty preferences for dedicated facilities, the hesitancy of schools to subsidize one
another, and the lack of current financial mechanisms to provide an infrastructure for
shared resource partnerships. Through the Faculty Enhancement Initiative, however, the
central administration will seek to provide leadership in developing the critical mass of
faculty in strategic areas needed to justify and sustain targeted core facilities, whether
high end instrumentation for science and engineering or multi-media visualization and
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digitization facilities for the arts and humanities. We will also work to provide increased
resources for critical, shared facilities, although faculty startup funds available through
this initiative can be used towards the purchase of shared instrumentation, potentially
leveraging both school and external funding.

Future demand for shared resources is likely to increase, with near-term needs in science
and engineering accentuated by current climate of federal funding. The university cannot
support all requests for shared facilities but will need to prioritize support activities that
bring distinction to our core values and strategic goals. To make such determinations, we
will establish a Shared Facilities Oversight Committee, reporting to the Vice Provost for
Research, to define the process by which faculty can create shared facilities, prioritize
requests for such facilities, recommend the appropriate initial investment, and evaluate
proposed business plans to assure long-term viability.
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Goal 2: Strengthen the Engagement of the University in Real World
Issues

Top-tier private research universities have a remarkable similarity among their academic
initiatives, and original, successful, ideas proffered by one or several are often quickly
developed and nurtured by others, increasing institutional competitiveness. Our strategy
must be to go beyond this traditional mold, to differentiate ourselves within the top group
of schools by our capacity to innovate and lead, to seize opportunities that capitalize on
our unique strengths. In this plan, we seek distinction and distinctiveness by creating and
nurturing signature academic initiatives that strengthen our engagement of real world
issues by anticipating new models of knowledge formation, applying knowledge to
societal issues, and providing students with the skills to succeed and lead in these areas.

School plans describe a rich array of academic initiatives that represent strategies for
enhancing existing peaks of excellence and establishing new ones. In some cases, an
individual school is the home of an initiative because of the school’s high concentration
of faculty connected to that area. In other cases, initiatives provide interdisciplinary and
international opportunities, involving faculty both within a single school and
collaborations between schools in a university-wide effort. As part of the Faculty
Enhancement Initiative we have committed to provide initial support for programs and
centers that advance university strategic priorities. It is our hope that some of these, over
time, develop into signature initiatives that advance Duke’s distinctiveness.

Complementing the new institutes and centers supported by the Faculty Enhancement
Initiative, we seek to define and advance our goal to engage in real world problems by
pursuing two key strategies:

e Recommit to successful signature initiatives, enabling them to
achieve a new level of excellence

e Launch two new initiatives that take advantage of the unique
strengths of our campus and further our strategic institutional
themes

Recommit to successful signature initiatives, enabling them to achieve a new level of
excellence

We reaffirm our commitment to our signature initiatives: the Institute for Genome
Sciences & Policy, the Social Science Research Institute, the John Hope Franklin
Humanities Institute, the Kenan Institute for Ethics, the Nicholas Institute for
Environmental Policy Solutions, and the Sanford Institute of Public Policy. These
signature initiatives serve as models for other universities and require continued and
enhanced support. These programs will shape faculty development opportunities through
the Faculty Enhancement Initiative, serve as magnets for attracting the best graduate

33



students, enhance undergraduate educational opportunities, and foster interdisciplinary
“vertical integration teams” of faculty, post-docs, graduate and undergraduate students,
and practitioners.

The Institute for Genome Sciences & Policy: The creation of this institute in the last
strategic planning period resulted from Duke’s recognition of the need to build bridges
among researchers, clinicians, policy experts, and scholars based in virtually all of
Duke’s schools to ensure that the next generation is broadly trained in the range of
experimental, quantitative and social disciplines needed to successfully address the
challenges represented by the Genome Revolution. Since its formal launch in 2003, the
Duke Institute for Genome Sciences & Policy (IGSP) has become a multi- and
interdisciplinary network of centers, research programs, and educational activities that
together form an integrated, campus-wide approach to advancing aspects of the Genome
Revolution and to addressing its implications for science, health, and society.

In the next planning period, we will put the IGSP on a solid budgetary foundation. As we
move forward, the IGSP will expand opportunities for both classroom and inquiry-based
learning for undergraduates, redouble efforts in computational and quantitative science
and engineering, and seek meaningful partnerships with schools and departments that
have not yet been fully engaged. In addition, the institute will define interdisciplinary
projects that will engage partners across campus, develop integrated, interdisciplinary
space to facilitate efforts that bridge both science and policy, and expand outreach to the
public and around the globe. Through scientific discoveries and engaging in the policy
decisions that surround genomic science, the IGSP will play a major role in advancing
Duke’s commitment to place knowledge in the service of society.

The Social Science Research Institute: Founded in 2003, the Social Science Research
Institute (SSRI) catalyzes pioneering research and methods across the social and
behavioral sciences. The SSRI provides an integrated set of research facilities focused on
the collection, assessment, analysis, and transmission of data at the frontiers of social and
behavioral sciences research. The SSRI supports initiatives that foster the development of
interdisciplinary teams devoted to creating and disseminating new knowledge within
areas that promote excellence among Duke scholars, are relevant to policy, and hold
intellectual importance.

Three years into its development, the SSRI is poised to achieve excellence and
distinctiveness through an ambitious series of interrelated efforts that connect research —
both basic and applied — and teaching. Noteworthy among these are the SSRI Faculty
Fellows’ Program, its series of peer-reviewed conferences, and the SSRI’s proposed
interdisciplinary initiative in social science statistics, designed to provide graduate and
undergraduate students with quantitative skills needed to work at the forefront of social
and behavioral research. Understanding how to create, evaluate, and transmit new
knowledge is essential if our students are to become leaders in academia, industry,
science, and management, and the SSRI programs support and train scholars at all levels
so that they have the skill sets to assume these roles.

34



The John Hope Franklin Humanities Institute: The John Hope Franklin Humanities
Institute (FHI) was founded in 1999 to be an interdisciplinary center dedicated to
supporting the humanities. The institute encourages serious humanistic inquiry across a
wide range of disciplines throughout the university and fosters an awareness of the
centrality of the humanities to a broad, historically grounded university education.
Through an array of innovative programs, the FHI seeks to encourage conversations,
partnerships, and collaborations that stimulate humanistic research, writing, and teaching.

Building on the legacy of Dr. John Hope Franklin and affirming that humanistic
scholarship can and should inform and enrich present debates, policies, public discourse,
and community life, the FHI will seek to stake out a more directly engaged public role for
the Duke humanities. Among its advancement strategies, the FHI will enable more
opportunities for unrestricted faculty research fellowships in residence. To diversify the
cultural scope of Duke’s curriculum and further infuse interdisciplinary and inquiry-
based learning into undergraduate education, the FHI will also devote considerable effort
to curriculum development, such as interdisciplinary gateway courses for humanities
majors and team-taught by distinguished senior faculty.

The Kenan Institute for Ethics: From its beginnings in 1995, the Kenan Institute for
Ethics (KIE) has grown into one of the most active and respected ethics centers in the
country. A university-wide initiative housed under the Provost’s Office, the Institute
supports the study and teaching of ethics and works to infuse moral deliberation,
commitment, and courage into the fabric of Duke and beyond. The KIE has already had a
significant impact both as an ethics “think and do tank” and has served the university in
many ways as a consultant, facilitator, and convener for ethics-related activities across
the curriculum and in campus life.

Enhancing Duke’s undergraduate experience and placing knowledge in the service of
society require us to reflect on the core values and purposes of creating and transmitting
knowledge. The KIE is uniquely positioned to lead such discussions as it focuses its
attention on three core areas: moral development, organizational ethics, and civic and
global ethics. In its second decade of work, the KIE seeks to recruit a cluster of ethics
scholars with joint appointments between the Institute and another department or school;
to expand curricular opportunities in ethics and develop approaches to evaluating and
improving ethics teaching and practice; and to launch a cluster of ethics-related programs
focused on campus life. The institute will also continue to promote ethics in K-12, higher
education, and business, including creating interdisciplinary “vertical integration teams”
of faculty fellows, post-docs, graduate and undergraduate students, and practitioners.

The Nicholas Institute for Environmental Policy Solutions: The Nicholas Institute for
Environmental Policy Solutions (NIEPS), launched in the fall of 2005, is to be the
translational arm for environmental research on campus, and by doing so, to become a
unique and distinct broker in the often divisive debates that characterize the arena of
environmental policy. The environmental policy dialogue has become polarized, with
most participants perceived to be aligned with one or other political party. The NIEPS
will work to catalyze progress on environmental problems in ways that work toward a
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consensus or common understanding of the problems, thereby reducing adversarial
debate.

The NIEPS builds on the strength of the Nicholas School. Nicholas faculty are
enthusiastic about interdisciplinary cooperation across campus and working
collaboratively on policy-relevant projects. Because of the close partnerships between the
NIEPS and various schools, the institute’s work will have the credibility that comes from
an exhaustive faculty review process, yet be produced on a schedule that comports with
the decision-making cycles of government, industry, and other institutions. Drawing on
faculty expertise and its core group of professional staff, the institute will focus on the
translation of this knowledge to guide decision makers in the public and private sectors.
Because the institute’s ability to access the relevant decision-makers will evolve from
leveraging established relationships; a permanent presence in Washington, D.C., the
location of many of the environmental debates with which the institute will concern itself,
will be strategic. Not only will this enable the faculty and staff associated with the NIEPS
to build and maintain relationships with policymakers, but it will afford important
research learning opportunities for undergraduate and graduate students interested in
environmental policy.

The Sanford Institute of Public Policy: The Sanford Institute, founded in 1994, has
brought Duke distinction through its innovative approaches to fuse disciplines and
address complex policy questions, paired with active engagement in real-world policy
issues. During the planning process, a task force explored the critical question of whether
our core values and strategic goals would be better served by creating the Sanford School
of Public Policy. Given the strength of Sanford’s current faculty, the quality of its
instructional programs, the productivity of its research centers, and the extent of its
facilities, investing in a Sanford School of Public Policy would significantly enhance
Duke’s capabilities as a national and international leader in the field of public policy.

A Sanford School would create a concentrated home of expertise, teaching, and research
that could be a catalyst and resource for activities throughout the university that bear on
public policy broadly defined. This furthers Terry Sanford’s vision of an enterprise that
would serve to improve the quality of decision-making in society through an innovative,
experimental, interdisciplinary curriculum that integrates analytical rigor with ethics and
service learning; that emphasizes research, teaching, and engagement; and that develops
centers to interface with the outside world. The synergies between centers and teaching
programs provide a rich educational environment for Duke students, while mentorships
and internships engage Duke students directly in the world’s problems, nurture their
interests in trying to solve them, and, in the process, help develop their critical reflection
and leadership abilities.

A Sanford School would contribute to our commitment to internationalization and help
students recognize the impact of globalization, that all of us are citizens of an
increasingly interdependent world, with all the responsibilities that this citizenship
entails. Educating students to understand these responsibilities — in areas such as the
environment, health, development, demography, the relationship between media and
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democracy, and broad issues of social policy and international security — increases the
importance of maintaining the analytical rigor that has always been part of Sanford’s
mission. But this educational mission also requires that Sanford broaden the earlier
framework to include a less parochial, more interdependent world, and that it seek to
effect a closer integration between analytical methods and the more diverse social and
cultural contexts within which those methods can be applied to real-world problems.

Launch two new initiatives that take advantage of the unique strengths of our
campus and further our strategic institutional themes

In addition to reaffirming and strengthening the above six current signature programs, we
will develop and make major commitments to two new interdisciplinary signature
initiatives: the Global Health Institute and the Institute for Brain, Mind, Genes, and
Behavior. These two new institutes build on Duke’s strengths and exemplify the
integration, collaboration, and connection of knowledge to real-world problems.

The Global Health Institute: Duke’s Global Health Institute will address one of the
most important problems of our time: the health disparities both in our local community
and worldwide. Global poverty, mal-distribution of resources between developed and
developing nations, lack of infrastructure in developing countries, global climate change
and environmental pollution, all contribute to the inability of societies to deal with
problems that adversely affect global health. Adding to these factors are immigration
from developing countries, military health issues, bioterrorism, biologic agent threats,
and naturally emerging, new infectious diseases. Health issues are now global in scope,
both in terms of disease prevention and therapy, and research on infectious diseases and
the applications of that research require an equally global dimension.

We see in these global health challenges a particularly promising opportunity to expand
our research and educational programs, with potential that will directly allow Duke
students and faculty to contribute to global health. Global health is not only a moral
imperative but also a key to global stability. As a result, the world’s governments and
multilateral institutions have begun to commit serious resources to address global health
issues.

Duke’s Global Health Institute will bring together interdisciplinary teams to work with
partners to solve highly complex health problems and to train the next generation of
global health scholars. With the fundamental goal to improve the human condition, this
program could be solely focused on the medical center and health system. We recognize,
however, that the ability to affect strategies for improving global health requires not only
understanding transmission and prevention of diseases, but how different cultures view
their health concerns, how medical realities are embedded in psychosocial, historical,
demographic, economic, legal, management, and political contexts, how to best relate the
advances afforded by modern medicine to a variety of cultures, and how human impact
on the environment affects disease. The humanities and their ability to examine and
convey understanding about cultures are essential; indeed, science divorced from an
understanding of human cultures and their interactions is unlikely to effectively improve
the human condition.
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The Institute for Brain, Mind, Genes, and Behavior: Increasingly, researchers must
meld different — and often historically unconnected — disciplines if they are to develop an
understanding of the human brain, mind, and behavior. Duke is well positioned to
become a dominant force in the study of brain, mind and behavior, if we coordinate
activities on campus and build on the collective strength of our interdisciplinary teams to
address the field’s most important problems. To do so, we will create a new institute for
interdisciplinary research and scholarship that can respond quickly to new developments
and research trends at the intersection of brain sciences, behavioral sciences, and
genomics. This effort builds upon our departments, such as philosophy, psychology,
psychiatry, and neurobiology, as well as interdisciplinary centers, such as the Brain
Imaging and Analysis Center, the Center for Cognitive Neurosciences, the Conte Center
for the Neuroscience of Depression, the Center for Neuroeconomic Studies, the Center
for the Study of Aging and Human Development, and the Institute for Genome Sciences
& Policy. Taking advantage of these collective assets and empowering collaborative
work among these units, we will mount distinctive efforts in imaging brain structure and
function, examining the co-variation of genetic variability with behavioral traits and
cognitive competences, the development of drugs that alter mood or enhance or diminish
memories, relating brain function to ethical and moral behavior, and relating economic
decisions to brain states. The institute will also assume a translational function so that
interdisciplinary research is applied to issues of health and/or policy, as appropriate.
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Goal 3: Attract the Best Graduate and Professional Students and Fully
Engage Them in the Creation and Transmission of Knowledge

Graduate and professional students play critical roles in the generation of new knowledge
in cutting-edge fields. They also play an important role in our institutional priority of
increasing the “vertical integration” of research, a model by which faculty, postdoctoral
fellows, graduate students, and undergraduates collaboratively interact in research teams
on pressing problems. For these reasons, we seek to integrate and support these students
more fully in the academic community.

Because of differences between the needs and demands of the different professions (e.g.,
Law, Business, Medicine), there is no one-size-fits-all strategy to achieve our goals for
graduate student recruitment, training, and development. We do, however, affirm the
commonality of purpose in research-based Ph.D. programs: to educate the future
intellectual leaders of society, develop new knowledge, build bridges between different
fields of knowledge, and enhance the intellectual life of university faculty and students.
Accordingly, we will pursue three strategies to enhance the role and development of
graduate students:

¢ Increase our distinction by attracting the best students to our
signature programs

e Train future leaders in both disciplinary and interdisciplinary
methodologies

e Continue to strengthen the infrastructure for graduate and
professional student development

Increase our distinction by attracting the best students to our signature programs

The quality of the faculty and graduate students are inextricably intertwined, and we must
not overlook strengthening our graduate programs if we are to realize our institutional
aspirations. The best students seek universities that have an excellent faculty and cutting-
edge programs, and the best faculty are drawn to universities where they can work with
the brightest and most motivated students. In addition, graduate students play an
important role in undergraduate teaching, as teaching assistants, partners in independent
research, and role models and personal mentors. Thus, increasing the vibrancy and
vitality of our graduate programs enhances the quality of all facets of our academic
community.

We have made strides in developing a rich array of graduate programs. The quality of our
programs, however, varies considerably. Moreover, our stipend levels have fallen below
the median of our peer institutions. As we move forward, we must continue our efforts to
enhance graduate student diversity. We must also redress the financial situation, raising
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stipend levels at least to median levels, doubling the number of James B. Duke fellowship
awards for incoming graduate students, and significantly increasing the number of
summer research awards in the humanities and social sciences. It will not be possible to
enhance all programs simultaneously; thus, we must use a strategic eye to build or create
programs that take advantage of our strengths and leverage our differential advantages.
For our strategic academic initiatives to flourish, we must make targeted efforts to attract
graduate students of exceptional intellectual promise.

Train future leaders in both disciplinary and interdisciplinary methodologies

Graduate and professional training must address that more baccalaureate students than
ever are continuing for graduate degrees, more employers are requiring technological
sophistication and advanced training, and the expansion of knowledge within and
between disciplines is requiring more study than ever before to solve important and
complex problems. To train future teachers and leaders to be able to meet these
challenges requires not only building disciplinary depth but developing the skills to
synthesize different types of knowledge and apply them to real-world problems. While it
will be important to sustain disciplinary strengths, there is increasing demand for
programs that cross the traditional boundaries of disciplines and departments, programs
involving scholarship that has traditionally been classed as “applied” rather than “basic”,
and programs geared to the needs of specific clientele.

Continue to strengthen the infrastructure for graduate and professional student
development

With the influx of more international graduate students, women, students from
historically underrepresented groups, students with young children, and individuals who
increasingly do not fit the traditional model of a full-time, residential graduate student,
we must increase our efforts to provide a stronger infrastructure. Duke places a high
value on listening to, and addressing the needs of, graduate and professional students.
The Graduate School has played a leadership role in developing programs, such as
Training in Teaching, Preparing Future Faculty, English for International Students, and
Training in Responsible Conduct of Research. Collaborative efforts, such as the Power of
their Presence production and the Where Your Presence Matters video, help orient
students about what it means to be a Duke graduate student. The success of the Graduate
Student Research Day and the Dean’s Award for Excellence in Mentoring have affirmed
the place of the graduate students in the life of the university. The Professional Schools
have all placed a strong emphasis on leadership and community. In this next phase of our
institutional development, we will redouble our efforts to understand and address all
segments of the graduate and professional student population, particularly international
and under-represented students. We will continue to work aggressively to create an
environment that more completely supports all students’ social, emotional, and academic
needs.
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Goal 4: Foster in Undergraduate Students a Passion for Learning and a
Commitment to Making a Difference in the World

Building upon efforts over the past ten years, Duke University is on a path toward
creating a premier educational experience for undergraduates, one that is distinctive for
engaging the resources of a research university in furthering undergraduate learning and
connecting to real world issues.

Three values inform our planning for undergraduate life: integration, engagement, and
community. Each of these is intended to promote achievement, excellence, a passion for
learning and the intellectual, social, and ethical values and skills among our students that
can best prepare them for the world into which they will enter and mature.

We seek to build a more integrated experience for an undergraduate that provides greater
continuity between and among the various aspects of students’ lives at Duke. We will
focus on making transitions and seamless connections between the East Campus
experience and the upper-class years, majors and disciplines, the classroom and co-
curricular pursuits, students and faculty (and those in between, graduate/professional
students and post-docs), the liberal arts and engineering, and college and life after
college.

We seek to foster student engagement so that undergraduates assume greater ownership
and responsibility for their education rather than seeing it as a means to an end. If
students are more fully engaged, they will get more out of their courses and will want to
build, through the study of particular subjects, the skills that facilitate critical inquiry
throughout their lives. We seek to help our students become active learners and involved
citizens and to maximize the benefits that come from close interaction with faculty and
peers.

We must place institutional priority on community, on students’ connectedness to others
as well as to the city in which they are located. Community balances both group benefits
with individual needs and wants and a Duke identity with the many personal identities
based on demographics and interests. We seek to capitalize on the diversity of our varied
constituencies by affirming and engaging the value of difference and creating an
environment that promotes civility and respect even as ideas are promulgated — and
challenged — in an energizing give and take.

Over the past ten years, we have worked to develop a more robust undergraduate
experience. Over this period we have developed East Campus as a first-year community
and implemented a new residential plan for upperclass residential life. We have
implemented a new curriculum, both in Arts & Sciences and in the Pratt School of
Engineering, that raised the bar for students and faculty and that takes greater advantage
of the special resources afforded by a research university.

We are currently undertaking initiatives to make mentored research experiences and
graduation with distinction through excellence in senior honors thesis work more
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normative for undergraduates and to make learning within and outside of the classroom
better integrated. These individual and small group learning experiences better prepare
our students to become intellectual leaders in their chosen careers by equipping them
with the intellectual independence and skills to meet the challenges of a life environment
in which the analytical and ethical challenges are multiple and rapidly changing.

While we are proud of our accomplishments, we are not content to rest where we are;
rather, we must continue to work to establish a culture of inquiry and develop a greater
sense of community. In doing so, we must adapt to the changes in knowledge production,
transmission, and application that are occurring in the work of the academic community.
We must increasingly focus on creating opportunities for experiential learning, such as
service learning, internships, field-work, and research service learning. Adaptation also
requires creating dynamic spaces, such as workshops and studios, that facilitate the
discovery and learning processes and provide the necessary social context for making
meaning of complex information. And we must take care to build a campus culture that
is respectful and open to the contributions of others with varied backgrounds and
experiences.

In advancing our undergraduate experience, we will pursue the following four strategies:

e Establish inquiry-based and interdisciplinary learning as the
distinctive signature of undergraduate education at Duke
University

e Use our developmental model as a method for integrating and
evaluating curricular and co-curricular initiatives

e Create increased opportunities for experiential learning and civic
engagement

e Develop programs to improve campus culture

Establish inquiry-based and interdisciplinary learning as the distinctive signature of
undergraduate education at Duke University

To advance Duke’s distinctiveness in undergraduate education, we must more closely
align our scholarly and undergraduate educational activities in dynamic areas of faculty
and institutional strength. Inquiry, discovery, and the application of knowledge are
increasingly interdisciplinary and collaborative processes, and we seek to more closely
link interdisciplinary faculty scholarship to undergraduate education. In this process, we
will take greater advantage of our professional school faculty and real-life, problem-
based, learning opportunities as well as technology. We will promote interdisciplinary
teaching and learning by expanding the Focus program, creating course clusters, and
developing a wider array of certificate programs around strategic interdisciplinary
themes.
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We must also recognize this important interdisciplinary dimension in how we organize
student learning. Traditionally, undergraduate education has been characterized in two
dimensions: general education and the major. Increasingly, we know the importance of
three categories of knowledge, all of which are important in the ideal educational process:
general education, in-depth knowledge in a field or major, and interdisciplinary
knowledge, which is synthesis of separate intellectual domains. Accordingly, departments
must examine their majors and course offerings to ensure that they are appropriately
designed and sequenced and that they contribute to the university’s emphasis on
interdisciplinarity. Institutes and centers should make their own particular contributions
to the undergraduate curricula and, where appropriate, so should professional schools. As
a part of this process, departments and programs may need to redistribute resources to
appropriately balance general education, disciplinary, and interdisciplinary learning.

We believe strongly that research experiences are no longer just preparation for graduate
school but rather preparation for leadership in the knowledge-based economy. Research
experiences require faculty mentorship. We seek to recruit, support, and retain faculty
who integrate their research with their teaching and mentoring, who wish to have an
impact on the intellectual and personal development of undergraduates, and who will be
catalysts for change in the faculty and student cultures. We seek to double over the next
five years the number of students participating in substantive undergraduate research.
Increased engagement in research should also lead to an increased number of students
excelling in the senior honors thesis work, measured by those that graduate with
distinction. To do so, we will support faculty teaching with facilities and other resources,
re-evaluate our reward systems, and recruit faculty mentors more widely across the full
array of Duke’s schools.

Use our developmental model as a method for integrating and evaluating curricular
and co-curricular initiatives

Our approach to undergraduate education is based on the understanding that intellectual,
personal, and social maturing is a progressive process, involving transitions that are often
transformative. Fostering this developmental process is the task that can serve to integrate
academic, residential, and social life. As Duke students develop over their four years, we
must enable them to take increasing ownership and responsibility for their own education
and social behavior. While the diversity of our students precludes a single approach to, or
model of, the Duke experience, we seek to be more intentionally guided by a progressive
model — from the first to fourth year — of students’ cognitive, psychological, and social
growth. At the same time that we foster a student’s growth toward independence, we will
ensure that knowledgeable and compassionate mentors are part of the process so that
students gain the benefit of the mentoring and guidance that experienced adults can
provide.

The first year is an inward-looking, transitional period, where students are acculturated to

the primary values of the academic community — integrity, freedom of inquiry and
expression, respect for individual difference, reliance on reason and evidence, and
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competition of ideas. Students develop the foundational knowledge, skills, and
dispositions needed to be active participants in the community, including how to join an
intellectual conversation, formulate and support an argument, make claims in public
space, and go beyond tolerance to an affirmation of the value of difference. The first year
is a time for students to begin to figure out who they are and to be taken seriously for the
quality of their thoughts and ideas.

The sophomore and junior college years are a time for building particular intellectual,
personal, and leadership competencies and a depth of knowledge through majors,
interdisciplinary study, and experiential learning (e.g., study abroad, service learning,
research, and internships). This is also a time for deepening social entrepreneurship and
civic engagement by learning how to link academic inquiry to the social good, and
developing the capacities for discernment and commitment.

We will place special emphasis on the sophomore year because, as is the case nationwide,
the sophomore year is not currently as robust as the first or latter years: some of the sense
of community built on East Campus is lost with the move to West Campus, classes for
many are appreciably larger, and choosing a course of study and a major brings
challenges. A key strategic goal will be to reconceptualize the sophomore year in light of
specific developmental challenges and to provide curricular and co-curricular
opportunities targeted at making this decisive year more meaningful. We will work with
departments and programs to develop courses more responsive to this cohort, and we will
collaborate more closely with student affairs to increase co-curricular opportunities that
align with sophomores’ developmental needs and capabilities.

The senior year refines and consolidates intellectual and personal skills and transitional in
the move to greater autonomy and self- regulation. Our efforts to create Central Campus
as a culminating and transitional space reflects this final stage of undergraduate
development. As we seek to further enhance the undergraduate experience, we will work
to more expressly map new initiatives and programs onto this multi-year student
development model so that undergraduates are supported as they grow intellectually and
personally throughout the course of their Duke experience.

Create increased opportunities for experiential learning and civic engagement

The developmental model for undergraduate education emphasizes our institutional
priority of fostering engagement on the part of our students with the wider world. This
experience is important for the development of students’ identities as they learn how to
link inquiry to the social good and strengthen their capacities for discernment and
commitment. Because learning is most effective when it is active, problem-based, and
collaborative, we seek to focus more clearly on experiential learning inside and outside
the classroom. We seek to provide increased opportunities for students to reflect on ideals
and values and to find their own paths toward meaningful community engagement.

We will build on the work of the Hart Leadership Program and the Kenan Institute for
Ethics, which have taken national leadership roles in the development of research service
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learning. Through the newly established Council on Civic Engagement and our “Learning
to Make a Difference” website, our new Global Health Institute, and opportunities for
experiences abroad, we commit to enhancing opportunities for students to learn how to
connect inquiry to the social good. The Civic Engagement Council works to maximize
the impact of faculty, students, staff, and alumni to identify, understand, and address
areas of public concern and to coordinate community interactions that have evolved over
time through academic affairs, community affairs, and student affairs.

Two specific steps have already been taken. A “Learning Through Service” office is
being established to provide an infrastructure to support both service learning and
research service learning programs and the necessary faculty commitments and
community partnerships. This office reflects the transition from primarily externally
grant-supported initiatives to core support for community-based experiential pedagogy.
In addition, Student Affairs is currently rethinking the role of the Community Service
Center in our efforts to make civic engagement a cornerstone of the Duke undergraduate
experience.

Develop programs to improve campus culture

The culture of the campus outside the classroom is a critical component in developing the
intellectual, social and ethical qualities of our students. We must, therefore, dedicate
substantial attention and resources to assuring that campus culture supports the values we
seek to promote. While we have engaged in various initiatives over the past ten years to
address issues of campus culture, we intend to sharpen our focus on issues of the
relationship between the non-curricular opportunities and choices we offer our students
and the ones they seize or make on their own, and the broader culture of learning and
individual and community development we seek to foster. This focus must include issues
of difference and respect, campus and community, race and gender, but also how
individuals form and live by their own values and act responsibly consistent with them.

The Campus Culture Initiative, launched in April 2006, will help us develop a clear
vision of the values and behaviors that should guide Duke students in their relations with
others. We will examine educational practices inside and outside the classroom; evaluate
the ways students develop personal responsibility, social responsibility, and civic
engagement; and assess how students relate to each other and other members of the
campus and community across bounds of race, gender and other social divisions.

In the course of our work, we will support and align curricular and co-curricular
opportunities, including programs in residential and social life, to help students gain
greater perspective on their actions and to foster greater empathy for others.

As we seek to improve campus culture, we will be aided by efforts to bring a greater
wholeness to our administration of undergraduate education. Initial steps include more
integrated oversight by the Provost, who has established an Undergraduate Leadership
Group that brings together, on a regular basis, leaders in academics, athletics, and student
life, and a restructuring of the Board of Trustees committees to allow for more
comprehensive consideration of issues related to a Duke undergraduate’s experience.
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Goal 5: Transform the Arts at Duke

The arts are vital to reaching the fullness of human experience and achieving a well-
rounded education. They give intellectual and emotional texture to daily life and create
community through the sharing of concerts, exhibitions, readings, and productions. The
arts are, therefore, fundamental to Duke’s teaching and research mission, providing
historical and cultural insight, offering diverse perspectives on human behavior and
concerns, and affording students opportunities to experience artistic creation and
production. Over the years, Duke — as other comparable research universities — has
struggled to create an environment where the arts are central to the university and where
they are clearly valued and widely supported. In promoting this revitalization of the arts,
we seek to integrate the creative and interpretative dimensions of the arts, so as to
encourage closer interaction between theory and practice, the intellectual and the
avocational.

The opening of the Nasher Museum of Art in 2005 is a milestone in the university’s full
recognition of the importance of the arts. Since its inauguration, it has become a major
cultural force, serving as a destination for the campus as well as the wider community. As
we have come to learn, a dynamic campus arts scene is essential for recruiting and
retaining the highest quality undergraduate, graduate, and professional students, and for
attracting the most outstanding faculty and researchers, who often seek to live and work
in an environment where the arts are of the highest quality.

As we move forward, we will focus on five areas:

Enrich the student experience in the arts

Increase faculty strength in the arts

Build national and international arts programming
Create vibrant arts facilities on all three campuses
Strengthen arts leadership

Enrich the student experience in the arts

Students find the arts in a variety of ways and at different times in their lives. Some come
to Duke with years of experience and well-developed talent in the arts, while others have
had little exposure. Our strategy for enriching the undergraduate arts experience is to
create multiple avenues for students to deepen their understanding of the arts, while
increasing their engagement in artistic creation, performance, and related activities.

In the curriculum, the Provost will work with the Deans to increase the number and

variety of courses in the arts. These will include additional courses that connect the arts to
the humanities and other disciplines and intellectual currents, that give students a broad
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overview of one or more arts disciplines, or that give students experience in the practice
of the arts (such as acting, creative writing, or photography). In keeping with Duke’s
strength in interdisciplinary study and research, we will support new certificate programs
in the arts (such as the recently approved program in cultural policy and arts
management) and research into the intersections between arts, society, and technology,
which bring together students and faculty in multiple schools such as Arts & Sciences,
Business, Divinity, Medicine, Engineering, or Law.

Outside the classroom, we will increase support for student-directed and student-initiated
arts activities. Such investment not only shows the university’s support for students
giving expression to their cultural experience, but also helps create future traditions that
will contribute to making for a more richly varied student scene. To facilitate these sorts
of activities, we will build new arts spaces in or near residential units, as older living and
social spaces are renovated on East and West Campus, and as new spaces are constructed
on Central Campus.

Increase faculty strength in the arts

A flourishing campus arts scene needs both resident and visiting artists who are well
connected to the practice of their disciplines and who complement faculty development in
artistic fields. Resident faculty artists provide ongoing mentoring, instruction, and
inspiration for students. Visiting artists provide students (and resident faculty) with the
stimulation of fresh ideas and the daily connection with professional worlds beyond the
Durham campus. To transform Duke into an attractive place for outstanding artists, we
will undertake a series of initiatives.

Resident faculty artists need to perform or exhibit their work in locations away from
campus; both the artist and the university benefit when faculty work is shown in New
York, London, or other centers of the arts. To encourage resident faculty artists to lead
active professional lives with national and international dimensions, we will develop a
leave program that takes into account the realities of the artist’s schedule and ensures the
integrity of instruction in the classroom while the artist is away from campus. This
program will be competitive and include short as well as long term leaves. In addition to
performing or exhibiting work off campus, faculty may use their leaves to develop new
work on campus, when possible, in collaboration with other resident or visiting artists,
and new facilities will be designed for this purpose.

We will develop a new and substantial visiting artist program to support the work of
resident artists and bring innovative and distinguished artists to campus for short or long
term residencies. Support will include the necessary infrastructure, such as administrative
support, stipends, commissions, housing, faculty oversight (to ensure collaboration across
disciplines and schools), and new facilities on Central Campus.
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Build national and international arts programming

Duke has traditional and emerging areas of strength in university-level arts programming
that serves the wider community. Over the next planning period, we seek to be
recognized for national and international excellence in our arts programming. Stronger
investment toward this goal will heighten our standing and visibility and attract more
students and other members of our community to cultural events on campus.

The Nasher Museum of Art is rapidly moving forward to achieve its goal of being one of
the finest university museums in the country. To fully realize the Nasher’s promise, we
will provide support for its operation and programming so that it can partner with major
museums in attracting the highest quality of exhibitions, such as the upcoming Velasquez
exhibit in conjunction with the Museum of Fine Arts in Boston.

The Center for Documentary Studies (CDS) has established a strong identity as an artistic
and social consciousness at Duke and has developed a national reputation as a destination
for serious documentary artists and students. We will support its closer academic links
with Trinity College, particularly in the development of a new digital media lab on
Central Campus. With the possible move of CDS to Central Campus, we will seek to
increase collaboration between CDS and other parts of the university, while supporting
its efforts to maintain its strong links to both the local, national, and international
communities.

Duke Performances has witnessed a 300% student attendance increase since it introduced
its discount ticket program two years ago, and over the past decade it has grown in
importance as a cultural force on campus. Just as the Nasher brings some of the finest
visual art to campus, Duke Performances is positioned to play a similar role in the
performing arts. Over the next five years, we will increase support for its programming,
encourage national and international partnerships, and plan and implement major
improvements in facilities.

Duke’s location in Durham offers special opportunities that we will capitalize on during
the planning period. We will strengthen our growing partnership with the internationally
acclaimed Full Frame Documentary Film Festival, which has yielded new course
offerings and increased student internships and fellowships. Likewise, our relationship
with the renowned American Dance Festival (ADF) — in residence on the Duke campus
each summer since 1978 — will be examined to see if both ADF and Duke might benefit
from academic year residencies of ADF’s talented choreographers and dance companies
(perhaps in partnership with Duke Performances). Finally, we will work to forge closer
ties between Duke and other vital arts programs in Durham, supporting community-based
arts programs in the public schools and other arts education initiatives, and encouraging
collaborations and student engagement in the larger community.
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Create vibrant arts facilities on all three campuses

Duke seeks to transform each of its three campuses — Central, East, and West — with
vibrant new and renovated arts facilities. On the new Central Campus, several arts
programs and departments will be brought together in distinctive new facilities. Central
will be the home for the Department of Art, Art History and Visual Studies, the Program
in Film/Video/Digital, and possibly the Center for Documentary Studies. Also under
consideration are facilities for creative writing, dance, digital music, theater, and a
visiting artist program; a film theater is envisioned that will serve both the academic
programs as well as the wider community. In planning these facilities, we will ensure that
there are strong southward pedestrian connections to the Nasher Museum.

East Campus will become a center for dance, theater, and particularly music. We began
implementing this strategy in the summer of 2006 when the Branson Building was
renovated as the home of the Brody Theater. In the near future we will both transform
Baldwin Auditorium into a first-class concert hall for music and address other needs of
the Music Department, which may involve modest renovations in the Biddle Music
Building and the Nelson Music Room in the East Duke Building. Finally, the historic Ark
will continue to be used as a dance rehearsal and performance space.

West Campus is the home for creative writing and our major facilities for artistic
performance. The opening this fall of the new West Campus Plaza began the process of
renovating a series of surrounding buildings. As part of this project, Page Auditorium
will be re-imagined and rebuilt as a modern performing arts hall, which, when complete,
will complement the performing arts facilities of the Reynolds, Sheafer, and Griffith
Theaters, forming a performance complex in the heart of West Campus.

Throughout all three campuses — and with particular emphasis on Central — we will build
or identify informal and flexible spaces for student arts activities, spaces that can be re-
made according to the evolving needs of students. Such spaces might include
coffeehouses for readings or performances, “garage” spaces for musical rehearsal and
performance, and studios for dance and theater rehearsals.

Strengthen arts leadership

A sustained effort to take the arts to a higher level at Duke requires effective leadership
and coordination, and we will implement administrative structures to guide and oversee
our arts initiatives, working closely with the Dean of the Humanities, the Council for the
Arts, and faculty, particularly faculty artists. The administrative leadership must also
enhance university-wide arts communication, fundraising, and audience development.
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Goal 6: Lead and Innovate in the Creation, Management, and Delivery
of Scholarly Resources in Support of Teaching and Research

Indispensable to our academic mission, Duke’s libraries and advanced technological
environment must remain nimble and responsive to the changing needs of faculty and
students. Faculty and student expectations for easy and immediate access to
information resources of all types will increase dramatically as teaching, learning, and
research become more interdisciplinary, collaborative, and interactive. If Duke is to
be a leader in scholarly and pedagogical innovation, we must acknowledge and
support the key role of our libraries and information infrastructure, especially in light
of rapid technological change.

To do so, we will pursue the following three key strategies:

e Coordinate and expand library resources and services to maximize
support for interdisciplinary initiatives, teaching, learning, and
research

e Exploit digital technology to provide convenient, seamless access to
scholarly resources

e Enhance Duke’s information and instructional technology
resources

Coordinate and expand library resources and services to maximize support for
interdisciplinary initiatives, teaching, learning, and research

The interdisciplinary initiatives that increasingly characterize Duke will not succeed
without deeper and more visible collaboration among all campus libraries, i.e., those of
the Perkins system and the professional schools. All libraries share the responsibility of
supporting and serving the broader campus information needs and new academic
initiatives, many of which cross not just departmental, but also school lines. It is essential
that the libraries develop a shared vision and mission; maximize communication; pool
knowledge, resources, and perspectives; and create common policies and efficiencies to
provide the highest level of service and satisfaction to the wider Duke community and its
component parts. To do so, we must strengthen and preserve collections, reorganize staff
to serve interdisciplinary centers, and expand instruction programs in cross-disciplinary
areas. Strong library collections and convenient access to them — services that not only
respond to needs but anticipate them — and inviting facilities will attract and help retain
excellent faculty and students.

Capitalizing on the success of Bostock’s new library spaces and the von der Heyden
Pavilion, completing the Perkins Project, and defining the scope of our other library
facilities will be critical in the coming years. Including flexible teaching spaces will
enhance the centrality of the libraries and further integrate technology with information
resources. With the relocation of materials and services to a new Central Campus library
facility in support of the study of visual culture, Lilly Library will realize its full potential
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as a first-year gateway to library collections and services. A planned expansion of the
Library Service Center will allow for the ongoing transfer of selected low-use print
materials to an offsite facility.

The traditional organization of library collections, services, and facilities around
individual academic departments and programs is not effective for supporting an
interdisciplinary environment. The Duke Libraries must integrate science and engineering
collections and services into the Perkins/Bostock complex, creating a truly
interdisciplinary library. Satellite library resource centers will complement
Perkins/Bostock in various campus locations, and more effective collaboration of
services and collections will be needed across all campus libraries.

Exploit digital technology to provide convenient, seamless access to scholarly
resources

“Library” is a rapidly evolving concept that connotes easy access to information and
scholarship in multiple formats and languages, expert personal assistance, and
technological tools that facilitate teaching, learning and research. The library is both a
physical — and virtual — place of tremendous importance to the university’s intellectual
life as it connects people to ideas, images, data, and an array of other resources.
Librarians, facilities, and collections all play a critical role in supporting the scholarship
and education of faculty, graduate students, and undergraduates.

Library users increasingly expect simplicity, immediate rewards, and more independence
in locating and using information. We will work to present online library resources
through a simple web interface, provide integrated and portable access to library content,
invest in extensive e-journal legacies to provide convenient access to more scholarship in
digital form, and integrate library content more fully with course management systems
and other teaching and learning tools. Because undergraduates increasingly undertake
challenging original research assignments that necessitate rapid access to primary sources
and data, we will work to build distinctive subject and special collections and innovate in
instruction and outreach.

Enhance Duke’s information and instructional technology resources

Duke has undergone an enormous transformation over the last decade, becoming a
progressive leader in the innovative application of technology to education and the
efficient modernization of administrative systems. Extensive and reliable technology
infrastructure — from telephones to computer networks, financial systems to course
management systems, email applications to web-based portals — is essential to the
university enterprise. When designed, implemented, and maintained properly, this
complex infrastructure should be invisible and taken for granted. To maintain this level of
reliability and transparency, however, this infrastructure cannot be neglected, and priority
must be placed on assessing potential vulnerabilities while mitigating risks.

The University’s technological infrastructure and support capabilities must be responsive
to the need for high-speed connectivity in support of videoconferencing and the
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transmission of massive amounts of data across organizational, institutional, and
geographic boundaries. Likewise, that infrastructure must support high-performance
computing, along with robust storage and back-up services that provide protection
without limiting access to data.

Expanded use of educational technology will empower faculty and students by ensuring
that faculty time spent on course preparation and delivery is used for the most important
activities in teaching: engaging students actively in the learning process, supporting
curricular goals, and closely linking teaching and research. To enhance Duke’s leadership
in education, we must provide faculty and students with resources and services that are
easy to use and well-matched to their needs. Duke students, having grown up in a
networked world, arrive on campus with high technology expectations. They regard
visual media as their vernacular, multitasking as a way of life, and working in teams as
their preferred mode of learning. Faculty, on the other hand, need to be adept at and
trained with using new technologies. Thoughtful, innovative uses of technology will
encourage active, inquiry-based learning, foster communication and interaction, and
maximize opportunities to learn inside and outside the classroom. Technology will also
play an important role in increasing our international perspective, facilitating service
learning, and preparing students for lifelong learning.

Faculty and students expect to collaborate with equal ease with peers across campus or
the nation, and technology will play an increasingly critical role in the expansion of
global learning. We will work to build a technology support structure responsive to these
demands, one that provides a consistent baseline of classroom technology, offers
increased support for teaching innovation and experimentation, and preserves digital
resources through central data storage, digital archiving, and backup services.
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Chapter 5 — Transforming the Campus: Central, West, and East

Investments in facilities enable the work of our faculty and students and help create a
distinctive campus environment. Through new construction, renovation, and reuse, we
must ensure that our facilities are up-to-date and constantly evolving to support the
changing needs of our faculty and students. Continuing to develop the facilities on
Duke’s campus — on Central, East, and West — is essential if we are to create the kind of
distinctive community we envision.

In recent years, we have become far more deliberate about the role of facilities in
institutional planning:

e The 2000 Campus Master Plan and subsequent 2002, 2004, and 2006 Action Plans
have provided a framework for campus development understood throughout the
campus community.

e The Provost created the Academic Space Planning Working Group in the summer of
2003 to identify long-range space planning issues and ensure that academic space is
allocated efficiently to the highest priorities.

e The Executive Vice President introduced a more disciplined capital budget process
and a parallel capital projects approval process.

e The Provost and Executive Vice President have jointly supported efforts to improve
reliability of, and access to, space utilization data and corresponding floor plans as
well as related financial data, facilitating planning, decision making, and project
management.

Guided by the goals in Building on Excellence, the university is nearing completion of a
set of major projects, with new projects on the horizon. New facilities such as the
Bostock Library and von der Heyden Pavilion, the Fitzpatrick Center for Interdisciplinary
Engineering and Applied Sciences, the School of Medicine’s Snyderman Building and
MSRB I, the Westbrook Addition and Goodson Chapel, the West-Edens Link (Keohane
Quad), the Fox Student Center, the Bell Tower Residence Halls, Rubenstein Hall,
Genome Sciences Research Building I1, and the Nasher Museum of Art, all dramatically
underscore how space and facilities can enhance our institutional environment and
culture, helping to attract the type of faculty and students we seek and facilitating our
work in productive scholarship and education. In winter 2007, the French Family Science
Center is slated for completion. From 2000-2005, Duke’s net investment in property,
plant and equipment increased by approximately $600M. We know that many other
institutions invested at similar rates, many critical projects are underway on those
campuses, and those capital investments in key priorities are continuing, and so must our
own.

As we move forward advancing the goals for the next stage of Duke’s development, we
must continue to invest to ensure that our facilities can support our institutional vision.
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To do so, we anticipate a total facilities investment of approximately $551M over the
next six to eight years plus an additional $350M for the first phase of Central Campus
redevelopment. In addition to Central, these investments include $202M in the West
Campus core, including Arts & Sciences and Engineering academic space, undergraduate
residential and co-curricular space, performance spaces, and library facilities; $185M for
projects in the School of Medicine; $139M for the other professional schools; and $25M
on East Campus, primarily to renovate the old art museum for academic programs and
improve arts facilities. The investments will support the following overall strategies:

e Redevelop Central Campus so that it is a vibrant intellectual and
residential community

e Invest in core West Campus facilities, improving student residences
and co-curricular space, arts and library facilities, and space for core
academic programs

e Continue to invest in East Campus facilities as an important home for
the academic programs and the arts, with support services tailored
specifically to the needs of first-year students

Redevelop Central Campus so that it is a vibrant intellectual and residential
community

The development of Central Campus as a coherent place connecting East and West offers
a transformational opportunity in the life of Duke University. The Central Campus
Planning Committee overseeing this opportunity is pursuing a staged approach to its
development. While the full completion of Central will take decades, the first phase,
targeted for completion in 2009 and including residential, academic space, and campus
services space, will embody our commitments to interdisciplinarity, internationalization,
the arts, and the integration of learning and living. The educational model driving the
conception of Central is explicitly developmental, fostering students’ intellectual and
personal growth through academic, social, and residential engagements. East provides the
inward-looking gateway that welcomes first-year students into Duke’s academic and
social communities; West provides more focused intellectual and social experiences as
sophomores and juniors; and Central will offer upperclass and graduate students the
outward looking portal to the world beyond Duke. Thus, Central will provide both
culminating and transitional space — culminating in the sense of refining and
consolidating intellectual and personal skills and the capacities for autonomy and self-
regulation and transitional in the sense of fostering engagement with the Durham
community and the larger world.

This definition of Central as a vibrant place for discovery and learning suggests that it

will be a natural home for the arts and interdisciplinary research centers, bringing
together faculty, students, and outside professionals. This intellectual model has been
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guided by the concept of Central as an “academic village.” As such, it will draw all
members of the community together — faculty, students of all levels and schools and

staff — to interact and to engage and exchange with, and beyond, the Durham community.
Central’s major program elements include student housing, dining, recreation and social
spaces; an Alumni and Career Development Center; and exhibition and performance
space complementing a strong academic core. Current planning involves the language,
literature and culture departments; the Department of Art, Art History and Visual Studies,
the Center for Documentary Studies, the Program in Film and Video, the Program in
Dance, and the Department of Theater Studies; the Center for International Studies and
related area studies centers and support offices; and the John Hope Franklin Center for
Interdisciplinary and International Studies. Central campus will feature shared facilities
for digital media production, student performance and exhibitions, and teaching and
learning space designed primarily to meet the needs of the resident departments and
programs. Central will be supported by a library resource center focusing on visual
studies but including access points to the full range of library services and information
resources.

We are well aware that the development of Central campus must be consistent with, and
support, the ways in which the academic community will do its future research, teaching,
and learning. The environment needs to support processes of discovery, teaching, and
learning that are increasingly based in the social context of interpersonal and small group
relationships and that build upon the model of the vertical integration of undergraduates,
graduates, postdocs, and faculty. This will require break out rooms, labs, and spaces that
are amenable to the processing of information in multiple formats, such as film/video,
texts, and data sets — types of classrooms for which we have particular current need. In
addition, we anticipate the development of centralized facilities, such as a film/video/
digital production media lab, which will serve students across the visual arts and
documentary studies. To meet the needs of academic and extracurricular programs, a film
theater on Central is contemplated. Finally, Central must include study space and meeting
space to facilitate social interaction and access to information. While this space will not
replicate libraries and facilities currently on East and West, it will nonetheless be critical
in supporting Duke’s integrated intellectual and social experiences.

Invest in core West Campus facilities, improving student residences and co-
curricular space, arts and library facilities, and space for core academic programs

The revitalization of Central Campus, setting a new standard for integrating living and
learning and for providing effective, modern facilities, will dramatically affect future
planning on both West and East Campus. On West Campus, much of our planning and
investment will involve facilities directly supporting the student experience. The first
phase of this process is currently underway, with the completion of the West Campus
Plaza, which will serve as the “living room” of West Campus, providing gathering,
programming, and related spaces. The scale and flexibility of the plaza will support many
uses, from casual conversation to formal performances, by placing high quality, user-
friendly outdoor space in a central location. The plaza will connect the complex of
buildings which currently constitute Duke’s student center: the Bryan Center, West
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Union, Flowers, and Page. Future student center plans focus on an array of dining and
function services along the plaza perimeter and require significant renovations and
improvements to the West Union and the Bryan Center. Planning for the complete
renovation of West Union is under way.

A related component of West Campus planning involves renovations over time to the
residence halls. We have learned much in constructing Keohane Quad and the new Bell
Tower Dorm on East. While the older residential quadrangles on West present obvious
constraints, the recent major renovation of Kilgo Quadrangle demonstrated what can be
accomplished. Similarly comprehensive renovations are needed in the other three gothic
quads on West Campus: Craven, Crowell, and Few. New housing capacity on Central
should make it possible to undertake these renovations efficiently and with minimum
student disruption.

In terms of academic space on West Campus, the combination of Central Campus
(releasing space for language, literature and culture departments in the Languages
Building, Old Chem and on Campus Drive) and the planned construction of a new
facility to unify the Nicholas School (releasing space in Old Chem) will provide
significant opportunities to address long-standing academic needs. Completion of the
Perkins Project is dependent on incorporation of the Languages Building into the Perkins-
Bostock complex. Planning is underway to include a cluster of modern, flexible centrally
managed teaching and learning spaces in Perkins-Bostock as part of the current phase of
renovations to provide a core facility comparable to what we envision on Central. In
addition to completing the Perkins Project, primary objectives for West are to use
available backfill space as efficiently and effectively as possible to meet the needs of
West Campus departments and programs, such as the unified psychology department.

In support of the Arts, Page Auditorium will be renovated, and we are developing new
management strategies to ensure that performance spaces in the Bryan Center remain up-
to-date. In addition, as we systematically renovate student residence halls, a focused
effort will be made to create new student arts spaces, including music practice rooms and
spaces large enough for small performances and concerts within residential units.

With regard to West’s role in supporting science, engineering, and medicine, the
Fitzpatrick Center for Interdisciplinary Engineering Medicine and Applied Sciences, the
French Family Science Center, and new medical research buildings along Research Drive
have already begun to transform the science end of campus. The new facility for the
Nicholas School and the Nicholas Institute for Environmental Policy Studies is in the
final planning stages and will occupy the site of the Paul M. Gross Chemistry Building.
The new Nicholas Building will create a significant backfill opportunity in A-wing of the
Levine Science Research Center, allowing us to meet current and future needs of Arts &
Sciences, the Pratt School of Engineering, and the School of Medicine. While no specific
commitments have been made potential new construction includes a joint facility for
Pratt’s department of electrical and computer engineering and Arts & Sciences’
department of computer science, including substantial teaching laboratory space for
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Engineering. In addition, the School of Medicine has suggested the possibility of building
a new building on Research Drive to serve as its signature facility.

We recognize that we must continually respond to the ongoing space needs of our
professional schools and we anticipate over the next planning period, capital investments
in all schools, with the exception of Divinity. The Fuqua School of Business broke
ground this summer on a $40M classroom building, to be completed in summer of 2007,
and discussions are underway about an addition to the Thomas Center to better support
Fuqua’s temporary residency programs. The Law School has nearly completed its
renovation master plan with two significant exceptions: the renovation of the Law School
library and creation of a central social space, which are expected to be completed over the
next two to three years.

Continue to invest in East Campus facilities as an important home for the academic
programs and the arts, with support services tailored specifically to the needs of
first-year students

On East Campus, several important changes are currently underway. The Art Building,
vacated last fall after the opening of the Arts, Culture and Technology studios in the
Smith Warehouse, is being renovated as the new home of the University Writing
Program, which will vacate a cluster of trailers that have housed it for more than a
decade. By summer 2007, the old Art Museum will be renovated to house more
appropriately the Program in Literature, Cultural Anthropology, and African and African-
American Studies. The possibility of creating a visual studies library on Central, with the
relocation of the film and video collections, will allow decompression of Lilly Library
and more focused attention on the needs of first-year students. The relocation of the
Department of Art, Art History and Visual Studies to Central Campus will provide
opportunities to address constraints currently facing other academic departments and
programs. As part of our plan to improve arts facilities, we will renovate Baldwin
Auditorium to serve as a serious concert hall, make improvements to the Nelson Music
Room to make it a more comfortable venue for small concerts, and address the studio
needs of the Dance Program. East Campus dormitories also need attention in the longer
run, but the initial focus for residence hall improvements will be on West.
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Chapter 6 — Durham, Regional and Global Strategies

As a vibrant research university where knowledge is pursued and translated for the good
of society, Duke is committed to enhancing and drawing from the communities of which
it is a member. Large numbers of our faculty, staff, and students live in Durham, and the
quality of life that its citizens enjoy and the economic vitality of our city have special
importance to Duke. The Triangle region faces many challenges and presents many
opportunities; some occasioned by rapid growth and changing demographics, others a
function of changes in the area’s economic foundations, still others by the presence of
outstanding universities with which to partner. The development of the Triangle and state
has significant implications for the research, the economics, and the quality of life
members of our community share. North Carolina and the Triangle have one of the
highest concentrations of international companies in the nation, particularly in critically
important high-tech fields where Duke has or is developing significant expertise. The
internationalization of the region echoes ever increasing globalization in many other
areas, and global challenges now have consequences for our daily lives in ways we never
before imagined. Engagement in these local and global communities provides exceptional
opportunities for teaching and learning and for connecting knowledge to real world
problems. Duke, therefore, gives high priority to reaching beyond its campus and to
strengthening local, regional, and international partnerships. To do so, we will pursue
three key strategies:

e Duke and Durham: The Neighborhood Partnership and beyond
e Increase our collaborations with regional universities and institutions
e Build and enhance international partnerships and programs

Duke and Durham: The Neighborhood Partnership and beyond

Duke and Durham are inextricably linked. The economic vitality and quality of life in our
city and its cultural, educational, and recreational opportunities are important to the
university’s ability to recruit and retain talented faculty, students, and staff. Duke
contributes to Durham’s life through the employment opportunities and medical services
we offer and the cultural facilities and programs we provide. Recognizing our
responsibility to be a constructive citizen of Durham, in 1996, the Board of Trustees
endorsed the creation of the Duke-Durham Neighborhood Partnership, a structured
alliance between Duke, the 12 neighborhoods surrounding its campus, and the seven
public schools that serve them. The Neighborhood Partnership, supported by over $10
million in the past five years, is based on fundamental principles of mutual trust,
community empowerment, and collaboration. We commit to continuing to build the
programs in the Neighborhood Partnership, with particular emphasis on K-12 education
and youth development, neighborhood stabilization, support for our non-profit partners,
and engagement of Duke students in the life of Durham.
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Moving forward, the revitalization of downtown Durham and areas adjacent to Duke’s
Central and East Campuses will be a high Duke priority. We intend to build upon Duke’s
leadership as an anchor tenant in the American Tobacco Project in the heart of
downtown, as well as Blue Devil Ventures and other downtown developments, which are
estimated to have catalyzed more than $400 million in downtown investment over the last
five years. We will strengthen our partnership with Durham to help build the downtown
area, West Main, and the 9" Street district, into vibrant places to live, work, shop, and
enjoy cultural and recreational opportunities. This will require an increase in resources
and administrative emphasis, as well as a more active role in partnering with the city,
citizens and developers.

Creating the new Central Campus, one of the most significant projects in Duke’s history,
is a key component in our Duke-Durham relationship. The first phase of the project, due
to open in the fall of 2009, is primarily a place for Duke students, faculty, and staff to
live, study, and work. Yet, its success must foster, and is also dependent upon, the vitality
of Duke’s neighboring residential and commercial communities. Development of the
Central Campus will need to complement Duke’s broader strategy in Durham and Central
Campus must be a resource for the cultural development of both the Duke and the
Durham communities. The Nasher Museum will be an important component of the
cultural complementarity. So too will the Center for Documentary Studies and the John
Hope Franklin Center, both of which are expected to be located on Central, with their
wide range of campus and community programs.

As an educational institution, Duke has particular interest in helping to improve the
quality of education in Durham. The performance of K-12 education is a special area of
opportunity, and Duke reaffirms its commitment to systematically engage members of its
faculty and staff in the public schools and in related programs where Duke’s expertise
and resources can enhance the educational achievement of local youth, particularly in
partnership neighborhoods. We also recognize that North Carolina Central University
(NCCU) and Durham Technical Community College (Durham Tech) present
opportunities for educational partnerships that can not only serve the needs of students at
all three institutions, but can serve the Durham community. For example, NCCU and
Duke are both making major investments in biotechnology, and these universities have
been partnering with the Durham Public Schools to strengthen student performance with
a focus on closing the achievement gap through Duke's Project HOPE and NCCU's
Project CARE. Durham Tech works closely with Duke's School of Nursing and other
programs to help ensure that the technical and literacy skills needed to sustain the
continued strength and career advancement of Duke's workforce, and we will actively
exploit such collaborations in the future.

Our greatest strengths and opportunities for partnerships to improve the quality of life in
our community are in education and medical care, and we are committed to extend these
to Durham in a more targeted way. Durham and its people will be a major focus — and a
major beneficiary — of Duke's Global Health Institute. Duke is acutely aware that global
health issues include local as well as distant challenges. The development of community-
based health clinics, among numerous other Duke University Health System sponsored
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programs serving Durham, is only one aspect of Duke’s efforts to address health
inequalities in our closest communities. Alleviating some of these inequalities through
community partnerships and providing the necessary infrastructure, often in partnership
with local government, will continue to be a priority for Duke's engagement.

Finally, we recognize that Duke is the largest employer in Durham. This gives us a
particular responsibility to ensure that our policies and practices support our belief that
working at Duke should be a positive experience, with employees treated fairly and
encouraged to develop to the best of their abilities and talents. Over the next planning
period, we will focus efforts on learning more about the experience of our employees and
addressing issues that emerge so that Duke is not only Durham’s largest employer but
also its most respected.

Increase our collaborations with regional universities and institutions

As a nexus of major nationally ranked and historically important research universities,
the region is able to attract a highly educated work force and provide an intellectual
ambiance that fosters creativity and innovation. In addition to our growing partnerships
with NCCU and Durham Tech, our proximity to UNC and NCSU facilitates faculty
collaboration on an array of projects ranging from statistical modeling and child and
family programs to government policy and the arts. As an indication of the extent of
collaborative research, some 81 cross-institution subcontracts received $30M in funding
this past year. Students also have easy access to inter-institutional programs, resources,
and facilities. They benefit from joint agreements that enable regularly enrolled students
to take course work for credit at neighboring universities. In addition, we are
intentionally developing programs such as the Robertson Scholars Program that build
shared communities of students whose educational experiences are enhanced by access to
more than one campus.

In addition to research universities, the region is also home to nationally recognized
centers and institutes such as the National Humanities Institute, the Research Triangle
Institute, the Renaissance Computing Institute, the Triangle Universities Center for
Advance Studies, the North Carolina Biotechnology Center, the National Institute of
Environmental Health Sciences, and the Environmental Protection Agency. These are
complemented by the presence of major corporations such as GlaxoSmithKline and IBM.
Duke has benefited significantly from this confluence of talent and research that drove
the original founders of the Research Triangle Park to create the shared research venue
that is now home to more than 36 companies employing some 38,000 workers. We
cannot take the future of Research Triangle Park for granted, however, and Duke and the
region will need to invest in its continual renewal and advancement.

Strategic partnerships between Duke, area universities, and these public and private
institutions advance research and leverage resources otherwise not possible. Partnerships
with the Research Triangle Institute enable the development and translation of knowledge
generated by the university for societal benefit. For example, Duke, UNC, and RTI
International have jointly developed the Triangle Center on Terrorism and Homeland
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Security to address terrorism and homeland security. Faculty at Duke, UNC, and NCSU
collaborate in the area of marine sciences. The Pratt School of Engineering and RTI have
collaborated to create TechEval to evaluate and bring research products to market. The
Institute for Genome Sciences & Policy has partnered with RTI to create a
“biorepository” of medical samples, part of which will contain samples for the
development of biologically-based assays for Chernobyl radiation exposure. Beyond the
confines of the Research Triangle Park, Duke is actively engaged with such additional
public and private partners as the Oak Ridge National Laboratory, a multi-program
science and technology laboratory managed for the U.S. Department of Energy in which
scientists and engineers conduct basic and applied research and development to
strengthen the nation's leadership in key science areas. Finally, efforts are underway to
build the North Carolina Research Campus in

Kannapolis — just outside of Charlotte — that will house research laboratories from the
Triangle universities, Dole Foods Research Labs, corporate research laboratories, and
numerous biotechnology companies.

As we move forward, we seek to more systematically coordinate and leverage our inter-
institutional partnerships and to increase regional partnerships that enhance our strategic
initiatives. Many external funding agencies require multi-institutional or public and
private collaboration, and we seek to take greater and more aggressive advantage of this
funding type in support for our research endeavors. In particular, we hope to facilitate
collaborations that address the region’s own challenges and opportunities, ranging from
transportation and solid waste to water quality and health care.

Duke must also develop more tightly organized administrative leadership and a strategic
plan for our regional partnership efforts. It continues to be important for Duke University
to be involved in RTP and its efforts to assure future innovation and growth in the region.
At the same time, new regional partnerships must be pursued. The creation of the North
Carolina Research Campus in Kannapolis, in particular, provides a creative physical and
intellectual model for the Triangle universities to engage in and one in which Duke
should take a leadership role. This opportunity must be coordinated with ongoing and
future efforts within RTP as both compete for faculty engagement, student recruitment,
and institutional resources. Because of the growth of research centers within the state and
the increasing importance of developing regional partnerships in support of the
university’s strategic goals, now is the time to reconceptualize our approach and organize
ourselves administratively so that we are able to take best advantage of opportunities in a
deliberative and effective manner.

Build and enhance international partnerships and programs

The end of the Cold War, the acceleration of globalization, and the pervasiveness of the
internet have fundamentally altered the scope of universities’ responsibilities,
opportunities and challenges throughout the world. No longer can we prepare our
students as if they are likely to pursue careers based in the United States, without much
international contact or experience, and with little contact with colleagues from other
nations and cultures. No longer can it be assumed that the best research will be done in
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the United States and Europe and by scholars and researchers trained within our
institutions. No longer is it the case that problems to which we apply our knowledge will
be remote to our own concerns or that the solutions will be sought and sponsored
primarily through governmental policies.

These changes have profound implications for the international strategy of the University
with respect to its students, faculty and international reputation and presence. For
students, preparation for the world requires substantial opportunities for cross-cultural
encounters and the development of skills to navigate cultural interactions if they are to
become citizens and professionals in an interdependent society. Five years ago, we
introduced strategies to strengthen the international dimensions of a Duke education
through increasing the percentage of international students on campus, developing
interdisciplinary foreign language and area centers, enhancing study abroad
opportunities, and developing educational partnerships with foreign institutions. These
commitments have driven major progress during this period. International representation
in the undergraduate incoming class grew from 1.5% in 1992 to 7% in the fall 2006 (the
COHFE average is 6%). Graduate enrollments are now 35% international, on par with the
national average, and there is significant representation of international students in our
professional schools (e.g., Engineering 54%, Fuqua 34%, and Law 20%). In the 2003 and
2006 competitions for Federal Title VI awards, Duke was successful on six applications,
more than were awarded to any of our peer institutions. The Duke liberal arts curriculum
now requires that undergraduates to study a language and take courses in cross-cultural
inquiry. Duke leads its peers in the percentage of undergraduate students that participate
in study-abroad.

While we have made important strides forward, Duke’s international reputation does not
yet match its reputation in the United States nor reflect the quality of its teaching and
research programs. If we are to meet our ambitious goals in research, teaching and
service, this gap must be aggressively closed and Duke will follow three broad strategies.

Duke will work to attract the best faculty from around the world, both to enhance our
teaching and research missions and to strengthen Duke’s ability to be of service to the
world. Our efforts to recruit foreign faculty must be fully commensurate with our
commitment to recruit the finest researchers and teachers regardless of national origin.

Duke will work to attract the best international students — undergraduate, graduate, and
professional — regardless of their ability to pay. This will require a commitment to
increase the amount of financial aid funding available for foreign students. As we
continue to grow the number of international students on campus — and to expand the
financial aid to support more of them, regardless of need — we must increase the degree to
which we support them through campus programs and take full advantage of our
increasingly diverse student body through campus curricular and co-curricular
programming. At the same time, we will increase opportunities for Duke undergraduate,
graduate, and professional students to have foreign experiences. Exposure to other
cultures is not the same as development of true knowledge and real cross-cultural
understanding. Many of our students do not venture out of their cultural comfort zones,
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studying abroad in places that are linguistically, economically, and culturally only
modestly challenging. Accordingly, we will encourage study abroad in developing
countries and to more fully prepare our students to take the best advantage of their
overseas study experience and to foster greater and deeper engagements with fellow
students and faculty upon return, we will seek to better integrate course work and study
abroad.

Finally, we will seek new and innovative ways to bring our knowledge and experiences
into foreign settings through strategic and beneficial partnerships. We will build on
successful models such as Duke Corporate Education. This program was developed
through the Fugua School of Business, is ranked first in the world in providing on-site
training to corporations world-wide, and has established collaborations with the Indian
Institute of Management in Ahmedabad and the London School of Economics. Other
successful models include the Duke Center for International Development, a leader in
professional outreach and training to enhance world development; and the DukeMedicine
partnership with the government of Singapore to establish a Medical School based on our
medical education model. We are currently exploring establishing a public policy
institute in India, a partnership between Fuqua and the Institute for Economy in
Transition to develop an MBA program at the National Academy for the Economy in
Moscow, and a collaboration between the School of Nursing and the Modi Institute of
Education in India to oversee its curriculum. We will also pursue international
collaborations focused on environmental issues.

To reach these internationalization goals will require that we rethink how best to organize
our internationalization efforts. Much of our progress in the last decade has been
accomplished by decentralized entrepreneurial activities by faculty and schools,
sometimes encouraged by the infusion of central initiative and financial support from the
Vice Provost for International Affairs. Future strategic initiatives, however, especially in
the areas of international service and institutional building, will require greater
coordination and targeted strategic and entrepreneurial effort. How best to organize
ourselves to assure continued entrepreneurial initiatives on the part of our schools and
institutes while increasing our capability for more centrally coordinated strategic
undertakings is a major administrative challenge.
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Chapter 7 — Strategic Investment Plan

Our planning has highlighted a number of ongoing priorities and critical new investments
in programs and facilities that we must support financially if the plan is to succeed. Our
Strategic Investment Plan will provide a blueprint for future resource development and
allocation. Specific financial commitments for annual program expenses and individual
capital projects will be determined by the senior officers in the course of the regular
operating and capital budget processes and subject to normal Board of Trustees review
and approval through those processes. We will monitor the short and long-term effects of
our strategies and investments, and the Board of Trustees will participate regularly in the
assessment of the overall effectiveness of the plan and its execution.

Resources for Strategic Investment

Duke operates through a resource allocation system of managed decentralization. While
our schools have considerable latitude in prioritizing expenditures and strong incentives
to generate funds and allocate them wisely, we have also developed strong central
funding mechanisms to supplement school resources to achieve critical priorities. These
central strategic investment funds provide a critical component of our overall resource
allocation system and are allocated by the senior officers for both programmatic
(typically as seed money) and capital purposes with the approval of the Board of
Trustees. Allocations are typically based on: 1) strategic importance of the investment to
the advancement of the institution or a particular school; 2) the ability of the central
commitment to leverage additional resources, either provided by the school or from
external resources such as philanthropy or sponsored research; and 3) sustainability of the
program once central funds are expended. In essence, we have created a renewing pool of
strategic investment funds so that Duke can continually invest in projects that promise a
high academic or financial return and can become self-sustaining in the long run.

Several strategies implemented converge to create these strategic investment funds.
Funding sources include:

e “Virtual Equity” derived from deposits in the institutional reinvestment account
(IRA) and depends on the spread between the IRA investment return and the rate paid
to depositors. The university formed the IRA in 1994 as an “internal bank.” Equity is
generated by paying depositors a rate equal to the 30-Day T-Bill, while investing the
assets in longer-term vehicles which generate returns greater than the pay out rate to
depositors (the current asset mix for investments is approximately 60% long-term
pool and 40% short-term account). The university can take dividends (i.e.,
discretionary income) when the equity generated exceeds 6% of the fund’s liabilities.

o Strategic Investment Funds allocated in the university operating budget. In May 2000,
the Board of Trustees approved a new spending rate and distribution structure and at
the same time approved creation of new line appropriations in the university
operating budget to support the strategic fund. Strategic funds in each of the schools
are allocated to deans’ priorities after approval by the provost and for the Schools of
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Medicine and Nursing, with the concurrence of the chancellor for health affairs. In
addition, a central strategic funding source has been created under the president for
investment in central strategic initiatives.

e Uncommitted Unassigned Income derived from interest income from the university’s
working capital and internal overdrafts, unrestricted operating support from The Duke
Endowment, and income from university unrestricted endowments. According to the
policy announced by the senior officers in January 1997, all growth in university
unassigned income above the FY 96/97 base is allocated by the president for specific
strategic purposes.

These central resources provide tremendous leverage to finance our strategic investment
plan when combined with other academic resources, fundraising and opportunities for
tax-exempt financing. The Executive Vice President has formed a working group to
evaluate additional opportunities to enhance the strategies already in place to ensure that
Duke continues to have substantial central resources.

Strategic Investment Plan

The planning process has identified a set of specific investments where central support is
critical to achieving the goals of the plan: enhancing our faculty, strengthening our
graduate programs, improving the undergraduate experience, broadening the impact of
the arts, and completing key facilities investments. The investment plan has been
developed based on careful review of costs, resources, and priorities.

The Strategic Investment Plan is summarized in the tables below. Table 1 shows totals by
expenditure category and funding source. Table 2 provides greater detail on expenditure
categories. The plan includes the academic investment proposals and facilities projects
that have been endorsed by the senior officers through the planning process for central
support, including debt financing. The core operating budgets of the schools will also
advance many strategic priorities that are not specifically accounted for here.

The Strategic Investment Plan calls for a total investment over the next six to eight years
of approximately $1,300.7M, of which $248.8M is for academic programs and related
support ($208.8M on campus and $40M through the School of Medicine), $350M is for
the Central Campus project, $551M is for other facilities, $50.9M is for related debt
service during the planning period, and $100M is earmarked for future opportunities and
contingencies. Approximately $479.3M or 37% of the total plan commitments will be
funded by school or other unit resources (primarily for capital projects) while $821.5M or
63% of the total will be a central responsibility. We expect at least $150M of the needed
central funds will come from fundraising, approximately $325M from tax exempt debt,
and the remainder of approximately $346.5M from the central strategic resources
described above. This breakdown assumes that all future opportunities/contingencies
come from these central strategic funds; more likely, costs would be apportioned across
multiple central and unit funding sources.
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Table 1
Summary of Central Strategic Invesment Plan
6 to 8 Year Totals, in Millions
Central

Total Admin. School/Unit

1 Uses of Funds

2 Academic Programs 248.8 248.8 -

3 Facilities (Capital Cost) 551.0 195.0 356.0

4 Central Campus 350.0 250.0 100.0

5 Debt Service during Planning Period 50.9 27.7 23.3

6 Future Opportunities and Contingency 100.0 100.0 -

7 Total Uses 1,300.7 821.5 479.3
Central

Total Admin. School/Unit

1 Sources of Funds

2 Fundraising 333.0 150.0 183.0

3 Tax Exempt Debt 598.0 325.0 273.0

4 University Operating Funds 23.3 - 23.3

5 University Strategic Funds 346.5 346.5 -

6 Total Sources 1,300.7 821.5 479.3
Notes:

$100M Future Opportunities/Contingency included in University Strategic Funds.
Includes full estimated costs of facilities projects.
Excludes school matching resources for faculty development/programs.

The Strategic Investment Plan will underwrite the implementation of the university
strategic plan, providing a clear guide to priorities, and a resource allocation blueprint for
program support and capital projects. Expenditure targets and resource commitments will
evolve as specific projects are approved. Expenditure plans will be managed to fit
available resources. Our general expectation is that programmatic support from central
funds will not continue beyond five years; funding will shift either to external grants and
contracts, new endowment income, or the budgets of the schools. Programmatic support
is thus a form of bridge funding. Maintenance and operating costs of new facilities will
be the responsibility of the schools. Allocation decisions will be incorporated into our
ongoing operating and capital budget cycles, but central strategic investment funds will
be separately identified and managed. The Board of Trustees will play a major role in this
ongoing process through its regular reviews of budget issues and capital projects and
through our specific reporting on the strategic plan that is part of the assessment
framework described below.

Our strategic investment plan is linked to a program of assessment and financial
checkpoints intended to keep us moving towards our strategic goals while guarding
against over-commitments. Overall, we think we are likely to identify the needed
resources to enable us to move forward with this program. At the same time, we are
prepared to make the necessary midcourse corrections and tradeoffs (delaying, trimming,
finding alternative revenue sources) that may be necessary should the resource outlook
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prove less favorable. We will revisit these issues often as a part of our ongoing planning
for budget and capital program as well as regular assessments of plan implementation
discussed in Chapter 8.

Table 2

Strategic Investment Plan Commitments 2006
Investments Expected Over 6 - 8 Years

Total Central |Unit
Investment Total Total
Program Support
Faculty Enhancement Initiative 100.0 100.0 -
Faculty Diversity Initiative 10.0 10.0 -
Academic Program Initatives 40.0 40.0 -
Graduate School Enhancement 7.5 7.5 -
Undergraduate Experience 20.0 20.0 -
Enhancing the Arts 11.3 11.3 -
Libraries 5.0 5.0 -
IT Pool 15.0 15.0 -
Subtotal Campus Programs 208.8 208.8 -
SoM Academic Programs 40.0 40.0 -
Subtotal Program 248.8 248.8 -
Total Central |Unit
Investment Total Total
Capital -- University Priorities
Central Campus (Phase 1) 350.0 250.0 100.0
Perkins Phase Il 30.0 15.0 15.0
West Union 20.0 20.0 -
Page Auditorium 20.0 20.0 -
Baldwin Auditorium 5.0 5.0 -
Bryan Center 10.0 10.0 -
Old Art Museum 10.0 10.0 -
Technology Infrastructure 20.0 10.0 10.0
West Dorm Renovations (Phase 2) 25.0 25.0 -
Subtotal University Priorities 490.0 365.0 125.0
Total Central |Unit
Investment  |Total Total
Capital -- School Priorities
FSB Classroom Building 40.0 - 40.0
Law School Library Renovation 6.0 - 6.0
Law School Atrium Project 8.0 - 8.0
Nicholas School/Inst 85.0 20.0 65.0
Pratt SMIF 17.0 - 17.0
Pratt Teaching Facilities 40.0 10.0 30.0
SoM Signature Building 95.0 40.0 55.0
SoM Vivarium 40.0 - 40.0
SoM Renvoations 50.0 - 50.0
Academic Renovations (Phase 1) 30.0 10.0 20.0
Subototal School Priorities 411.0 80.0 331.0
Debt Service During Planning
Period 50.9 27.7 23.3
Contingency/Future
Development 100.0 100.0 -
Grand Total 1,300.7 821.5 479.3




Chapter 8 —Assessment

Making a Difference embodies the university’s broad intention to ensure its continuous
improvement through planning, execution, and assessment. But continuous improvement
is not enough. Through shrewd strategy and skillful execution, Duke must achieve a rate
of improvement greater than other comparable institutions; only in this way can we gain
ground and ensure our position among the small number of institutions that define what is
best in higher education, both nationally and globally.

Our assessment strategies will continue processes developed under Building on
Excellence. The Board is an active partner in our assessment strategy, and regular
discussions with the Board are essential. We will provide a comprehensive biannual
assessment for discussion with the full Board in the fall of 2008 and in the fall of 2010. In
addition, progress reports on specific planning goals and initiatives will be discussed as a
regular part of the agendas of appropriate Board committees. Comprehensive updates on
the sources and uses of funds to support the plan will be made at least annually. The
Board of Trustees will also approve annual programmatic budget allocations and specific
capital financing plans through established Board processes.

We expect the specific strategies and focused investments outlined in the plan to advance
Duke’s broad ambitions, and thus the assessment of the plan cannot be separated from
our ongoing, overall assessment of our institutional health and progress. Assessment
operates at many levels at Duke, from individual student course evaluations to broad
institutional accreditation reviews. Several of these ongoing mechanisms will be of
particular importance in assessing our progress as we implement the strategies of
institutional improvement outlined in Making a Difference; we expect continued absolute
improvement in all of them and notable relative improvement in relation to our peers in a
number of them. Significantly, Duke’s institutional self-study and external review for
reaccreditation by the Southern Association of Colleges and Schools, a process that
occurs every ten years, will take place over the next two and half years and will include a
substantial focus on institutional assessment and improvement. The most significant
university-wide assessment mechanisms are the following; in addition each school
maintains data and undertakes analyses for self-assessment and professional accreditation
and reports regularly to the Provost regarding the quality of graduate and professional
schools’ admissions.

= Since 1997, we have compiled strategic indicators at the request of the Board of
Trustees to monitor institutional “vital signs” related to finances (endowment,
sponsored research, and philanthropic support), faculty (size and composition,
salary trends, faculty honors), and students (quality measures, applications,
selectivity, yield, overlap, financial aid and survey satisfaction measures). This
report was modified in 2004 to provide more detail at the individual school
level.

= Since 2001, we have provided an annual report on the faculty to the Board of
Trustees. This includes a statistical profile showing the size and distribution of
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the faculty over time, demographics, age and tenure profiles, and turnover rates.
The Provost uses this data as a foundation for remarks on faculty development.
We anticipate that there will be an increase of faculty in a stage of their career
in which they can exercise critical leadership in our departments,
interdisciplinary units, and schools. In addition, we will be working with each
dean to assure that the profile of faculty members in their units is well-
structured to promote a vibrant culture with strong faculty leadership.

The Trinity College Office of Assessment and the Trinity College Student
Information System collaborate in an ongoing assessment of undergraduate
teaching and learning. The Assessment Office tracks specific indicators and
benchmarks on all students (such as grades and graduation with distinction,
study abroad and mentored research experiences) and designs outcome
assessment protocols for particular curricular or pedagogical experiences (such
as Focus, research service learning, or certificate programs).

Duke has an active survey research program in place through the institutional
research group in the Provost’s Office. The surveys are conducted
collaboratively with other institutions through organizations such as the
Consortium on Financing Higher Education and the Association of American
Universities, which provides a comparative framework for Duke’s findings. We
have been surveying entering freshmen and graduating seniors annually for
more than a decade, and we have also participated in periodic alumni surveys
for many years. Recently we extended our survey program to graduate and
professional students and to members of the faculty. Optional questions on
these surveys can be targeted to enhance our understanding of whether we are
achieving specific planning objectives.

Every academic program at Duke is evaluated by external reviewers
approximately every six years. These reviews are preceded by self-studies that
are reviewed during the site visit. The reviews cover the intellectual coherence
and quality of the undergraduate and graduate curricula as well as the quality
and relevance of faculty research.

The Provost provides for the Board of Trustees an annual “state of the schools”
report that provides a comprehensive assessment of each school’s leadership,
program development and finances informed by all of the sources above as well
as his direct experience with the appointments, promotion and tenure process.

In thinking about broad-based institutional assessment, we believe that five key areas —
faculty quality, student quality, student experience, Duke’s role as a regional, national
and global citizen, and Duke’s standing in the wider world need — must be addressed,
bringing to bear all of the assessment tools at our disposal. The fundamental assessment
questions for each of these five areas are framed below together with key assessment
strategies and some specific near term benchmarks we hope to achieve as we implement
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the strategies in Making a Difference. The strategies and investments (both in programs
and facilities) outlined in Making a Difference as well as in the individual school plans
should help us move forward in all these areas. These plans include new departures but
are built on a solid foundation of ongoing activities whose quality we are committed to
sustaining and improving.

Faculty Quality

Are we improving the quality of our faculty as inspired teachers who develop the best
capacities of our students and creative scholars who make substantial contributions to the
discovery and dissemination of knowledge that not only advance particular disciplines
but also help address the multidisciplinary challenges of the real world?

Assessment Strategies:

= Ongoing analysis of faculty demographics, including racial and gender
diversity, age structure, and tenure rates.

= Examination of teaching records, including student course evaluations, as part
of the AP&T process and as part of the annual performance review process.

= Student survey satisfaction with the quality of instruction, accessibility of
faculty, and their overall Duke experience.

= Faculty climate surveys.

= Teaching feedback from departmental reviews.

= Examination of research and scholarship achievements as part of the AP&T
process and as part of the annual performance review process.

= Success in attracting sponsored research support.

= Success in winning foundation and other fellowship support.

= Notable publications.

= Election to national academies and other faculty honors.

Key Expectations for this Planning Period:

= At least 75% of faculty hires will be in fields of strategic importance outlined in

Making a Difference or the plans of the school, with a substantial number of

appointments facilitated financially by the Faculty Enhancement Initiative.

These faculty hires will reflect the strategic importance of interdisciplinary

knowledge in the service of society. The remaining hires are anticipated to meet

emerging priorities that will arise at the university and school levels.

An increase of 25 in the number of faculty from under-represented groups.

Increase the number of nationally and internationally recognized artists on the

Duke faculty, both resident and visiting.

Growth in externally sponsored research administered by the federal

government at a rate greater than the budgetary expansion of each program.

= An increase in the rate at which Duke faculty members are elected to national
academies.
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= An increase of the number of faculty who receive national competitive

fellowships and international awards.

Improved support for interdisciplinary and translational teaching, research, and
scholarship.

Improved alignment of our faculty evaluation and reward systems with actual
performance of our faculty in priority areas of teaching, research, and service.
Significant improvement in the quality of classrooms and other teaching
facilities.

Student Quality

Are we bringing to Duke the students — undergraduate, graduate, and professional — most
capable by virtue of their intelligence, character, ambition, and diverse backgrounds of
taking best advantage of a Duke education and of contributing to the Duke community,
both as students and as alumni carrying Duke’s legacy to the wider world?

Assessment Strategies:

Tracking the qualifications of applicant pools, admitted applicants and enrolling
students. For undergraduates, this means an emphasis on Reader Ratings scores
and the growth in the number of students with special talents (e.g., the arts) as
identified in our admissions strategy. For graduate and professional students,
each school is charged with identifying and tracking the qualifications assessed
in their admissions processes germane to their student populations and
reporting these results regularly to the Provost.

Application volume, selectivity and yield for all students.

Academic performance at Duke for all students.

Undergraduate students’ non-academic activities and engagements at Duke.
Each school will track student activities related to our strategic goals of civic
engagement and knowledge in the service of society.

Short and long-term commitments after graduation, including career placement
and development and/or further education.

Socio-economic, ethnic, gender and other forms of diversity in the
undergraduate, graduate, and professional student bodies.

Student survey perceptions of campus climate for diversity, community
involvement, and extra-curricular activities.

Key Expectations for this Planning Period:

Key admissions indicators of student quality and competitiveness will improve
in all schools of the university.

At the undergraduate level, Duke’s yield will improve overall and improve in
competition with peer schools. We expect similar yield improvements across
the graduate and professional schools.

Duke will maintain or improve the socio-economic, ethnic and international
diversity of its undergraduate, graduate and professional student bodies and in
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the case of the undergraduate population, increase the numbers of students
identified as having talents that make special contributions to the community.
= Duke will double its commitment to international need-based aid for
undergraduates.
= An increase in the rate at which graduate students are awarded national
fellowships.

Student Experience

Are we providing our undergraduate students with a genuinely transformative experience
whose benefits include not only professional attainments but also deepened
understanding and broadened curiosity across the many domains of human experience
and endeavor as well as greater self-confidence, integrity, maturity, and a passion for
making a difference? Are we providing our graduate and professional students training
that ensures deep grounding in their disciplines and the ethical principles that guide them,
preparation for professional practice and leadership, and opportunities to participate fully
in the community life of their schools, the wider university and the Durham community?

Assessment Strategies:

= For graduate and professional students, each school is charged with identifying
and tracking the metrics germane to their student populations and reporting
these results regularly to the Provost.

= Student survey results related to learning outcomes

= Alumni survey results related to career and life-satisfaction and civic
engagements.

= Opportunities for and participation in mentored research experiences.

= Balance of student choice across the curriculum.

= Database on student activities.

= Student engagement outside the classroom.

Key Expectations for this Planning Period:

= Increased participation of undergraduates in mentored research experiences.

= Increased opportunities and participation of undergraduates in interdisciplinary
learning experiences.

= Greater participation of undergraduates in arts-related coursework and
activities.

= More responsible student behavior as evidenced by greater adherence to the
Duke Community Standard and fewer breaches of academic and social policies.

= Improved undergraduate housing through redevelopment of Central Campus
and renovations of West Campus quads. It is also anticipated that there will be
significant new housing for graduate and professional students on Central
Campus.

= Increased opportunity for graduate and profession students to develop satisfying
mentoring relationships and identify faculty role models
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Greater opportunities for all students to engage faculty outside the formal
classroom settings.

Increased participation of all students in community service and
service/learning opportunities.

Increased opportunity to use advanced technologies in classroom experiences
and assignments.

Improved space for student interactions and activities and for campus cultural
activities on West Campus through renovation of the West Union Building, the
Bryan Center and Page Auditorium.

Competitive graduate stipends with peer institutions.

Creation of a Graduate Student Center.

Duke as a Regional, National and Global Citizen

Is Duke as an institution setting and living up to the highest possible standards as an
employer and citizen of the wider communities — regional, national, and global — of
which it is a part not only in the scope and impact of its teaching and research but also in
its investment in Durham community and in its administrative practices, environmental
stewardship, and fiscal integrity?

Assessment Strategies:

Number and quality of substantial local (e.g., Duke-Durham Partnership),
regional (e.g., Cooperation and cooperative ventures with the UNC System and
with UNC-CH, NCCU and NCSU), national (e.g., National Lambda Rail
Project) and international (e.g., the Graduate Medical School in Singapore)
partnerships and engagements involving, teaching, research, service, and the
arts.

Leadership positions of Duke administrators in national professional
organizations.

LEEDS certifications and environmental impact data trends.

Minority business contracting.

Internal/external audit findings.

Key Expectations for this Planning Period:

Successfully endow the Duke-Durham neighborhood partnership.

Develop significant collaborative programs with North Carolina Central
University.

Assume a leadership role in defining and initiating the North Carolina Research
Campus in Kannapolis.

Substantial increase in Duke’s international reputation as measured by
international assessments.

Substantial growth in the number of cooperative overseas ventures by its
individual schools and the University as a whole.
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= Substantial research, education and service outcomes from a broader range of
substantive collaborations with institutions in other countries.

Duke’s Standing in the Wider World

Is Duke receiving the recognition and support it deserves based on its real achievement
and future plans both in terms of regional, national, and international recognition and in
terms of more tangible support from parents, alumni, foundations, corporations, and
government agencies?

Assessment Strategies:

= News clipping and other media-monitoring studies.

National rankings.

Duke commissioned opinion surveys.

Philanthropic and corporate support (both number of contributors and dollars
contributed).

Membership in the alumni association.

Key Expectations for this Planning Period:

= Increased levels of respect for, and confidence in, Duke as an institution both
nationally and internationally.

= Media reliance on Duke faculty expertise for background and commentary on
national and international issues.

= Continued growth in philanthropic and corporate support to the university.

= Improved national rankings for schools, departments, and programs.

= Improved viability and visibility of interdisciplinary structures, scholarship,
teaching, and translational research and engagement.

Making a Difference sets an ambitious agenda of aspirations supported by specific

strategies and programmatic and capital investments. The planning process this document
embodies will surely make a difference in the life of the university, focusing our resource
allocations and management actions on achieving those aspirations. Duke has the vision,

leadership, and resources to succeed and thus deepen our capacity for making a
difference in the broader sense — of sustaining productive faculty careers, of providing
transforming educational experiences to our students who will go on to be ethically
grounded individuals, outstanding citizens and leaders in their professional fields, and,
through the work of our faculty, students and administrators, devoting our efforts to

improving the lives of the regional, national, and global communities of which we are a

part.
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School of Arts & Sciences
Executive Summary

We envision Arts & Sciences as a vibrant community of scholars engaged in
research and education. Our school is characterized by a love of learning within this
community, which extends from freshmen to graduate students to faculty and staff. We
represent an international community diverse in cultural backgrounds and intellectual
interests, and we provide gateways for discovery of both self and the world beyond.

Our mission emphasizes the advancement of knowledge and learning, rich not
only in disciplinary depth, but also across disciplines and within newly emerging fields of
knowledge. We create opportunities for members of our community to make a difference
by promoting knowledge in the service of societies, with sensitivity both to the diversity
of cultural expression and to the ethical dimensions of our enterprise.

Arts & Sciences will be known for, and distinguished by:

e Creating and promoting interdisciplinary and international scholarship and
education, while sustaining foundational disciplines

o Defining and leading emerging disciplines and intellectual paradigms that create
knowledge and promote the translation of that knowledge to the benefit of society.
Among the approaches to translation, we specifically foster ethical awareness and
civic engagement.

e Developing new learning opportunities that build on these paradigms and create
student engagement in the context of a community of scholars

Arts & Sciences serves as the hub of Duke and is among the most complex of its
schools. Our centrality suggests that any strategic plan has to be mindful of connections
with our sister schools, and our complexity has led us to seek a common understanding of
emerging intellectual opportunities. With significant faculty input, we have organized
the intellectual drivers of our plan along seven broad themes that cut across traditional
boundaries of scholarship and institutional organization: Arts in Context; Brain, Mind,
and Behavior; Global Health and Human Welfare; Individual and Collective Ethical
Behavior; Integration across Scale in the Sciences; Transcultural Studies; and Visual
Culture. These themes articulate developing research paradigms that offer associated
learning opportunities for our students, from gateway courses through undergraduate
mentored research. They reflect the changing nature of intellectual work and provide
new templates for research and educational collaborations as well as new models for
resource allocation.

The Strategic plan for Arts & Sciences is guided by three fundamental goals:

Goal 1: Develop Duke’s Distinctiveness as A Nationally Recognized Leader
in Emerging Fields and Disciplines

Goal 2: Enhance Duke’s Distinctiveness As A Leader In Inquiry-Based,
Interdisciplinary Education

Goal 3: Provide an Appropriate Infrastructure to Support the Development

of Arts and Sciences
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Divinity School
Executive Summary

OVERVIEW

The Divinity School of Duke University is a professional school, formally related
to the United Methodist Church, that educates and trains women and men for a variety of
Christian ministries in the church, the world, and the academy. In so doing, the Divinity
School aims to form moral and intellectual character and to create a community of
reflective theological discourse.

The Divinity School has an outstanding reputation and is highly respected among
theological schools in the world. With this reputation comes, we believe, a responsibility
(a calling, even) to help shape the landscape of theological education and all that it
touches—pastors, congregations, communities, seminaries, and universities with an
interest in theology, the church, and other religious institutions. The deep need for
faithful leadership in the church, the world, and the academy is now intersecting in
significant ways with the school’s increasing capacity to shape such leadership by the
life, death, and resurrection of Jesus Christ. The Divinity School’s distinctive vocation is
to equip students, clergy, and laity for faithful leadership and for critical reflection on the
church, in service to the claims of Christ and in a dramatically changing global culture.

INTRODUCTION

As we plan within the Divinity School as well as across Duke University, it is
imperative that we attend to the broader ends of education as they are embodied in both
intellectual excellence and moral character. Even as the Divinity School is enriched by
the academic and cultural resources of Duke University, we also enrich the academic and
spiritual ethos of a university whose mission is to foster Eruditio et Religio. With this
mission in mind, it is the aim of the Divinity School to heed the Gospel’s summons to be
transformed by the renewing of our minds. This transformative renewal is a defining
characteristic of discipleship, which is another way of naming the broader ends of
education as they are conceived within the Divinity School.

By definition, discipleship requires leadership, and over the next decade a
particular kind of leadership will be necessary if the Divinity School is to advance both
its own mission and the mission of the University. For the purposes of this strategic plan,
we have identified this leadership as “transformative.” Such a designation is in keeping
with our previous strategic plan, Transforming Ministry, in which we emphasized the
transformative character of our work as a professional school that trains people who have
identified ministry as a vocation. In this plan, we shift the emphasis from ministry as such
to the leadership that is an integral component of the transformative character of ministry.

Vitally faithful, highly effective Christian congregations make a transformative

difference in their communities, and we are convinced that effective pastoral leadership
strengthens such congregations. Over time, profound synergies develop between effective
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pastors and vital congregations, creating ever stronger contexts in which pastors,
congregations, and wider communities flourish. We are equally convinced that
ineffective pastoral leadership weakens congregations and stunts the transformative
potential that congregations hold for the health of wider communities.

We believe that supporting and sustaining transformative leadership is crucial,
whether we are focused on congregations or on other institutions. Over the next ten years,
Duke Divinity School is poised to exercise significant influence in equipping leaders of
religious institutions, as well as religious leaders of nonreligious institutions, with
important theological insight and skills for their vocations. In this regard, we seek to be
an active participant in fulfilling Duke University’s overall goal, articulated in the charge
to the 2005-06 planning steering committee: “to be among the small number of
institutions that define what is best in American higher education. Certainly Duke can
learn from other institutions, but we must also set our own sights and help set the
standards for others. This is what leadership means.”

ASPIRATION AND DIRECTION

Duke Divinity School aims to be an agent of transformation for the church, the
world, and the academy. Part of this aim is embodied in our aspiration to be consistently
evaluated as one of the premier institutions of theological education in the world.
However, achievement in attaining educational excellence in our formal degree programs
is only one part of our aspiration. More broadly, our aim toward excellence can be
defined by four complementary measures: (1) our academic research and teaching; (2)
our preparation of men and women for leadership in the church and other institutions,
both through our degree programs and through lifelong learning; (3) our engagement with
major issues in church and society; and (4) our role in strengthening the broader
academy, especially in theological education.

FIVE-YEAR GOALS FOR THE DIVINITY SCHOOL

The Divinity School will focus its energy and initiatives over the next five years
on achieving the following goals:

1. Enhance the faculty through aggressive recruitment and retention, especially by
developing our intellectual strengths;

2. Strengthen our recruitment and formation of students for transformative

leadership in their ministries;

Create programs and practices to sustain and develop the Divinity School staff;

4. Develop a major initiative focused on forming leaders for the church, the world,
and the academy, especially through a new Th.D. program, and develop other
postgraduate and custom education programs designed to strengthen pastoral,
congregational, and institutional leadership;

5. Cultivate the Wesleyan tradition through initiatives in scholarship and curricula,
student recruitment, leadership development, and strategic partnerships;

w
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6. Advance key program initiatives in the areas of Theology and Health Care
(particularly the ICEOL), Pastoral Leadership, Reconciliation, and the “houses of
studies” programs, focusing on cultivating synergies among the programs,
especially in areas of leadership development, constituency relations, strategic
planning, and operations management;

7. Develop initiatives and relationships that contribute to, and enhance, the
University’s emphases and broad themes;

8. Increase strategically our use of information technology through enhanced staff,
integration of technology into teaching and learning, and programmatic outreach
with diverse external audiences;

9. Create long-term financial strength and stability for the Divinity School’s overall
budget, including aggressive fund-raising for priorities and enhanced financial aid
for students.

STRATEGIES FOR GOAL ACHIEVEMENT

Goal 1: Enhance the faculty and develop our intellectual strengths

Strategy 1: Develop a long-term plan for replacing distinguished faculty who will
retire in the next five years.

Strategy 2: Look intentionally, in each faculty search, for faculty who can enrich
our strength in one or more of the intellectual areas we have identified as key for our
intellectual leadership, and also be mindful that peaks of excellence are not static.

Strategy 3: Develop a clear rationale for the use of “practice of” appointments.

Strategy 4: Implement “alternative course load” strategies to support our work
with external constituencies.

Strategy 5: Streamline the faculty’s committee responsibilities and provide
additional support for research.

Strategy 6: Cultivate the emerging leadership of younger faculty through
mentoring and the creation of structured opportunities.

Strategy 7: Strengthen our commitment to doctoral education, both through the
shared Ph.D. program and through the new Th.D. program.

Goal 2: Strengthen our recruitment and formation of students

Strategy 1: Strengthen our Admissions Office with more visible off-campus
recruiting and a focus on the Th.D. program.

Strategy 2: Develop new criteria for evaluating applications for admission,
especially for our M.Div. program, to focus on capacities for leadership.

Strategy 3: Improve our financial aid offerings.

Strategy 4: Improve the ethnic diversity of the student body.

Strategy 5: Improve our recruitment and formation of United Methodist students,
and support and enrich the denominational diversity of Duke Divinity School.

Strategy 6: Foster greater coherence and synergies among our programs of field
education, spiritual formation, and the curriculum, focused especially on forming leaders
for the church, the world, and the academy.
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Goal 3: Sustain and develop the staff

Strategy 1: Cultivate staff leadership.

Strategy 2: Encourage participation of all employees in the school’s vision and
mission.

Strategy 3: Be attentive to the development needs of all employees.

Strategy 4: Develop more structured arenas for the staff to develop collegial
relationships and opportunities for cross-cutting collaborations.

Goal 4: Develop a major initiative focused on forming leaders

Strategy 1: Implement and develop fully our recently approved Th.D. degree
program.

Strategy 2: Develop an initiative for Thriving Rural Communities that will be a
national model for the role of the church in strengthening rural America.

Strategy 3: Develop strategic partnerships that will advance leadership education
for the church.

Strategy 4: Continue to build models for formative education and offer them to
wider audiences.

Strategy 5: Develop a comprehensive national program that would represent for
Christian leadership the kind of pioneering “branding” that is often associated with
Harvard Business School’s executive education programs and the Kennedy School of
Government’s work with public sector professionals.

Strategy 6: Develop a communications plan for increasing our visibility in
transformative leadership, especially through enhanced use of the Web and other
information technology.

Goal 5: Cultivate the Wesleyan tradition

Strategy 1: Strengthen scholarly contributions by nurturing synergies within the
Divinity School faculty, offering leadership to Wesleyan scholars around the world, and
enhancing the curriculum.

Strategy 2: Become more intentional about recruiting and forming students for
leadership in the Wesleyan tradition.

Strategy 3: Offer programs designed to improve the quality of leadership within
traditional United Methodist structures.

Strategy 4: Identify and cultivate strategic partnerships to advance the Wesleyan
tradition.

Goal 6: Advance key program initiatives in transformative leadership

Strategy 1: Design a process to ensure that each program initiative is planning
strategically each year.

Strategy 2: Develop an ongoing structure for the interrelations of these projects
with one another.

Strategy 3: Adapt existing models of training, development, and formation for the
needs of new constituents and on specific issues.

Strategy 4: Enhance the leadership development of the people involved in the
program initiatives themselves.
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Strategy 5: Ensure that these programmatic initiatives are linked to, and support,
the intellectual work of the faculty and teaching in the classroom.

Strategy 6: Cultivate synergies in programmatic initiatives by creative and
compelling communication with external constituencies.

Goal 7: Contribute to, and enhance, Duke University emphases

Strategy 1: Contribute to the undergraduate experience by offering courses,
research opportunities, and international travel opportunities.

Strategy 2: Enhance the translation of research for the service of society through
programmatic development as well as scholarly reflection on the intersections of
knowledge and practice.

Strategy 3: Strengthen the role of the arts by developing initiatives within the
Divinity School as well as participating in, and hosting, events sponsored by the larger
University.

Strategy 4: Contribute to interdisciplinarity by building on our intellectual
strengths in theology and health care, cultivating our partnership focused on the
environment, deepening our connection to ethics initiatives, and initiating relationships
related to reconciliation and leadership.

Strategy 5: Strengthen the Divinity School’s internationalization as an integral
feature of our own mission, as well as by participating in larger University strategies.

Strategy 6: Enhance the Divinity School’s diversity, focusing especially on
strengthening the presence of African Americans, while also enhancing the presence of
Latino/a and Asian faculty, staff, and students.

Goal 8: Increase strategically our use of information technology

Strategy 1: Design a plan for the optimal use of technology that serves our
mission.

Strategy 2: Invest in information technology staff.

Strategy 3: Invest in new technology.

Strategy 4: Utilize fully and maintain our current technology.

Strategy 5: Integrate these enhanced uses of information technology into the
school’s overall plans for communications.

Goal 9: Create long-term financial strength and stability

Strategy 1: Develop a model for recalibrating the tuition that needs to be charged
to Divinity School students, and the financial aid added to support those students, in order
to enable the Divinity School to meet its core expenses for the future.

Strategy 2: Enhance significantly our fund-raising for financial aid, both through
enhanced annual fund giving and by exceeding our $10 million endowment goal in the
Financial Aid Initiative.

Strategy 3: Secure significant new funding in both expendable and endowment
gifts for the core purposes of the Divinity School, including our major programmatic
initiatives, endowed professorships, and other key activities of this strategic plan.

Strategy 4: Manage the budget carefully for cost savings and synergies, while
simultaneously looking for potential new revenue streams.
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CONCLUSION

Duke Divinity School is poised to exercise transformative leadership as an
institution. We believe that this leadership is significant for the United Methodist Church
and the wider church, for the Carolinas and the wider world, and for Duke and the wider
academy.

Our strategies for the next five years aim to transform conceptions of ministry and
leadership by emphasizing the need for rigorous education, strong formation, and
engaged social witness. Further, we believe that our goals and strategies will enable us to
emphasize the ways in which ministry transforms people’s lives—and the ways in which
lives so transformed can themselves become transformative; this is what transformative
leadership is about.

This is a critical time for theological education, and for Duke Divinity School. If
we keep our sights high, we believe that we have an opportunity to build on strength and
pursue a compelling vision. We hope to achieve the goals we have identified and to move
even more ambitiously into the future, ever in service to the claims of Christ.
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Fuqua School of Business
Executive Summary

The Fugua School of Business at Duke University has achieved a top-tier status
among business schools worldwide. While rankings fluctuate up and down, Fuqua is
widely perceived as a leading business school in research and teaching. The overarching
goal for the School over the next five years is to build upon what we have achieved to
date and to solidify a position for Fugqua as one of the best business schools in the world.
As a school, Fuqua is dedicated to advancing the understanding of management through
research, putting research knowledge at the service of business and society, and providing
the highest quality education for business and not-for-profit leaders worldwide. Sustained
excellence in terms of management education, research, and the advancement of
management practice has been the school’s mission and will continue to be so for the
next five years.

Success of the Fuqua School of Business should contribute to the overall mission
of Duke University to excel in education and research. The school also wishes to be an
outstanding partner of other schools and departments at Duke University, including
providing intellectual leadership whenever possible. This collaboration with other schools
and departments at Duke is not only a worthy goal but also an important source of
competitive advantage for the Fuqua School of Business. Such work with other units at
Duke has been a contributor to the school’s success in the past, and it is likely to be an
even stronger factor in the school’s success over the next five years

Section | sets forth the ten major goals for The Fuqua School of Business. These
are:

1. Faculty Enhancement. Balanced excellence in research and education
begins with the recruiting, developing, and retaining of faculty members
who can do path-breaking research and provide the highest quality
“professional” educational experiences for Fuqua’s students. Over the
next five years, the most likely areas to move into the top 5, and the most
likely areas to have major impact, if successful, are finance and strategy.

2. Enhancements to Current MBA Programs. As a professional school,
Fuqua seeks a leadership role in management education, and in the
advancement of management practice. The second major goal over the
next five years is the enhancement of our educational programs, with a
continued emphasis on innovations in education. A sense of educational
innovation has been a source of strength for the Fuqua School of Business,
and the School does not want to lose its competitive advantage as an
innovative business school. We cannot move into the very top ranking of
business schools (Top 5) by simply mimicking those schools.

3. Partnerships within Duke University. A priority over the next five
years is to expand the already strong relationships with the rest of Duke
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University. One of the strengths of Duke University is the opportunity and
encouragement it provides for partnerships across schools and
departments.

Build the Doctoral Program. A top-tier doctoral program that produces
groundbreaking researchers and future leading teachers is a hallmark of
the truly great business schools. Over the past few years, the Ph.D.
program has grown from 47 students to 80 students in 2005/06. The
School plans on continuing to grow the program to the level of 100
students,

Strengthen Academic Centers. One benefit to the academic centers is
that they tend to be interdisciplinary drawing upon faculty across areas
within the school and between Fuqua and other schools. We anticipate
even greater emphasis on interdisciplinary research and teaching over the
next five years. As noted, centers also further strengthen our ties with
other schools across Duke.

Grow _Non-Degree Executive Programs. Non-degree executive
education at both Fuqua and Duke CE continues to have a very strong
upward trend. We need to build off the strengths of Duke CE and
executive education at Fuqua to continue this trend.

Growth in Executive MBA Programs. The School needs to continue to
enhance what we do in delivering Executive MBA programs. Over the
next five years we may add one or two sections to our Executive MBA
students. Most likely this addition will involve some form of our
successful Cross-Continent MBA format. This may be done in partnership
with a business school located in some other part of the world, such as our
current dual-degree program with Frankfurt University.

Build the Global Presence and Brand. Fuqua strives to be a leader for
Duke in building the university’s global brand and presence, working in
conjunction with many other parts of the university. Increasingly, Fuqua
will need to prioritize and then implement initiatives in different parts of
the world. These initiatives will likely involve degree and non-degree
educational programs along with research programs

New Classroom, Office, and Library Building. Whether it is due to
growth in programs, academic centers, or quality enhancements, Fuqua
needs more space. Currently, Fugua has wonderful facilities that are
operating beyond full capacity. The Fox Student Center and the Magat
Center for faculty are two excellent new additions to the physical plant at
Fuqua. In this area the School’s relative youth has been an asset.
However, Fuqua has not built any new tiered classroom space since 1989,
and the limits on classrooms, particularly large classrooms, is hurting the
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School’s ability to deliver the highest quality educational experience for
our students. Classroom space is cramped, and our library is outdated. We
are also out of space to bring in faculty visitors and to adequately staff our
academic centers.

10. Financial Balance. Fuqua depends substantially more on direct tuition
and executive education dollars to fund its activities than other top
business schools. While our endowment continues to grow rapidly, we
rank lowest in the Top 10. Offsetting the smaller endowment to some
extent are our excellent physical facilities. The goal in the coming years is
to have Fuqua’s endowment grow to $200 million by the end of 2009.

Section Il offers an assessment of the external and competitive environments,
such as changes in demand for the MBA degree, globalization, technology, ethics,
economics, and the role of non-degree executive education.

Section 111 outlines Fuqua’s strengths and weaknesses. The strengths range from
our increased faculty depth and breadth, innovation, global perspective,
interdisciplinarity, facilities, and quality of professional staff. Weakness that are
identified are our endowment, global recognition, and rankings issues.

Section IV provides the action plans for Fuqua. These include faculty deepening
and productivity, innovation in our MBA programs, heightened relationships with
the rest of Duke University, and our long-term facilities plan.

Section V illustrates our measures of progress, such as our monthly performance
reports and our metrics for our various goals.

Section VI ends with our summary and conclusions.
Our Tables and Appendices give excellent quantitative data on how the school

has advanced in recent years as well as give assessments by our academic areas
and diagrams of our new classroom and library building.
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Graduate School
Executive Summary

The preparation of this strategic plan is occurring coincident with a change in
leadership of the Graduate School. Central to this strategic plan is the recognition that
the quality of faculty and graduate students at a research university are inexorably
intertwined and that strengthening the Graduate School will enhance the quality and
activities of the entire University.

Overarching goal: Establish research-oriented graduate education as a leading
priority in the University’s agenda and enhance its stature and recognition both
within and outside the University.

1) Strengthen the ability of the Graduate School to recruit and retain high quality
graduate students by modifying the Graduate School formula to assign all tuition
and fee revenue paid by students to the Graduate School, so that this revenue can
be devoted as much as possible to support of students and their graduate
programs.

2) Establish the Graduate School as a high priority for financial aid fund raising,
with a particular emphasis on obtaining funds to endow such aid for graduate
students in fields without significant access to external sources of student funding,
such as research and training grants. (This could come through School or field-
specific endeavors, such as finding endowment to directly support the
Humanities, and/or through broader strategies such as working with the
Development Office to create a naming opportunity to endow the Graduate
School.)

Specific goal 1: Recruit and retain the most talented and ambitious graduate
students.

1) Establish and maintain competitive financial support packages (stipends and
health insurance and health fees) in all fields so that students admitted to graduate
study at both Duke and peer universities can make their choices based on interest
and programmatic fit rather than on financial considerations.

2) Double the number of James B. Duke fellowships to enable Duke to compete
effectively for the top 20% of its pool of admitted Ph.D. students.

3) Increase the number of summer research awards in the Humanities and Social
Sciences to enable entering students in those areas to have two years of
guaranteed support, as is the standard at our peer universities.

4) Expand the availability of first year fellowships in all areas of the Graduate
School.

5) Explore ways to reduce the tax burden on students whose institutional charges for
tuition, fees, and insurance are paid for them as salary on research grants.

6) Improve diversity by enhancing recruiting efforts, support programs, and the

pipeline for underrepresented minority students.
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7)

Develop attractive and academically sound interdisciplinary training programs
that build upon the diversity and strength of Duke University as articulated by the
Strategic Plan.

Specific Goal 2: Prepare graduate students for successful futures in a rapidly
changing, increasingly diverse and global environment by developing new academic
programs, improving or expanding existing programs, and by continually reviewing
the quality of all graduate programs at Duke.

1)

2)

3)

Develop new and/or enhance existing graduate programs to complement the

University strategic plan:

a) Explore new configurations and/or joint Ph.D. programs with UNC-CH) in
German Studies and in Slavic & Eurasian Studies.

b) Create a new Ph.D.-granting program in Coastal Systems Sciences and Policy.

c) Examine new programs that will admit students for Ph.D. study in areas such
as Neuroscience, Cellular Systems Biology, Biological Structure & Design,
and Translational Biomedical Research.

d) Explore new Graduate Certificate Programs in Individual & Collective Ethical
Behavior, Neuro-Economics, Latino(a) and Hispanic Studies, and Global
Health and Human Welfare.

e) Increase the level of graduate student participation in the scholarly activities
of the Franklin Humanities Institute, the Social Science Research Institute,
and the existing certificate program in African and African-American Studies.

f) Consider granting the graduate certificate program in Women’s Studies the
ability to admit students.

g) Expand the M.D.- Ph.D. program.

h) Find ways to consolidate and to simplify the admissions process in the
Biological and Biomedical Sciences.

i) Explore how thrusts in Cellular, Molecular and Environmental Imaging and in
Materials, Devices and Integrated Systems will impact existing graduate
programs.

Work with Schools to see that sufficient funds are available to meet needs for

graduate student support in departments and programs that are particular strategic

priorities for the University.

Improve the process of program review at Duke and participate in the

forthcoming assessment of U.S. research doctorate programs by the National

Research Council.

Specific goal 3: Develop and enhance programs that ensure student success.

1)

2)
3)

Secure a dedicated physical space for a Graduate Student Center as part of a
broader effort to lessen the sense of isolation felt by many graduate students and
to develop a sense of community among the students.

Develop a family leave policy and expand child care support.

Expand Career Counseling and Professional Development efforts.
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4) Develop more structured teaching programs and enhance the training in pedagogy
for all graduate students.
5) Broaden the scope of training using cutting-edge instructional technology.

6) Develop Web-based resources for tracking student progress and for submission of
electronic theses and dissertations.

7) Expand the scope of services to international graduate students and to increase the
opportunities for more international training experiences for all of our graduate
students.

8) Develop programs to improve faculty mentoring.

9) Continue and expand Duke’s ground-breaking program in Responsible Conduct

of Research.
10)  Continue to provide leadership in the national effort to increase the rate of degree
completion for Ph.D. students.

This strategic plan is submitted at a time when the Graduate School is at the
largest size in its history, is highly diverse in terms of both international and U.S.
minority students, and has become increasingly selective for students who apply to its
programs. Reputational rankings of the great majority of its graduate programs have
shown significant improvement in the past decade, and there has been particular
strengthening of the area in which Duke has been traditionally most weak, the Physical
Sciences and Engineering. The Graduate School of Duke University has played a
prominent role in efforts to improve graduate education nationally in the past decade, and
is now broadly recognized for its leadership in this area. There are always problems and
challenges, to be sure, but the Graduate School, with limited resources, has managed to
accomplish a great deal in the last ten years, and is now poised, at this time of transition
in its leadership, to continue its trajectory, and that of the entire University, toward the
level of excellence in graduate students and their research and educational activities that
faculty at a top level research university have every reason to expect.
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Law School
Executive Summary

This Plan charts a course that reflects Duke Law School’s own vision of quality — one
that is particularly collaborative, interdisciplinary, community-minded, and relevant to the world.
It builds on areas of excellence identified in Strategic Plan 2000-2005: science- and technology-
related fields (such as intellectual property, biotechnology, telecommunications, environment,
and health); international and comparative law; constitutional law; and business and finance.
These areas have seen an explosion of new faculty, centers and interdisciplinary programs, law
journals, clinics, and academic programs. Strategic Plan 2006-2011 continues to focus on
defining excellence at Duke on its own terms, taking advantage of the Law School’s current
momentum, its extraordinary synergies and special strengths, and its entrepreneurial energy.

The five-year goals in this plan all support a characteristic Duke identity. Thus, for
example, the search for additional excellent faculty will emphasize support for Duke’s unique
interdisciplinary strengths and goals. The Plan’s student initiatives recognize and expand Duke
Law School’s extraordinary community, placing particular priority on student mentorship, the
development of student leadership skills (through the distinctive “Duke Blueprint”), and the
cultivation of opportunities for closer student-faculty research and “Capstone” experiences. The
new Duke Environmental Law and Policy Clinic will draw on and enhance collaborations with
the Nicholas School of the Environment and Earth Sciences, and other clinical opportunities will
build on Duke’s unique Neighborhood Partnership Initiative. New academic centers in
leadership, and international and comparative legal studies, will help transform some of the Law
School’s special strengths into signature Duke programs. The Law School’s Arts Project will
support a new Duke University interdisciplinary focus in the arts. In these and other ways, this
Plan charts a course that may not be unique in each and every separate component, but together
defines an excellence that is Duke’s own.

The highlights of the Plan’s major goals are as follows:
Faculty
1. The Law School will recruit 10 new faculty with the primary objective of increasing
the School’s overall quality and reputation, supporting University interdisciplinary
initiatives, and increasing the number of minorities and women on the faculty.
Students
2. The Law School will expand opportunities for upper-class students to engage in
intensive writing projects under the close supervision of faculty, including advanced
research projects, focused practice-oriented experiences, “Capstone” projects, research
colloquia, and other student-faculty collaborations.
3. The Law School will build on the “Duke Blueprint” to improve counseling and

mentoring for students and generate further programs to develop and reinforce student
leadership skills and professional values.
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4. The Law School will promote judicial clerkships, with a goal that 20 percent of
students in each graduating class obtain judicial clerkships; increase opportunities for JD
students to obtain international employment and for international LLM students to find
law positions in the U.S.; and step-up its mentoring of Duke students and graduates
interested in academic careers.

5. The Law School will continue to develop as robust a set of community-centered
clinical offerings as circumstances and resources permit, including a new Duke
Environmental Law and Policy Clinic in collaboration with the Nicholas School of the
Environment and Earth Sciences, and a new Children’s Law clinic.

6. Among the measures to be considered to improve the Law School’s interdisciplinary
programs are a shorter JD/MBA program option, a new SJD program with an
interdisciplinary focus, and new joint-degree programs with foreign universities. The
Law School will improve supervision and counseling for students in existing JD/MA
programs, and enhance recruitment to the University’s JD/PhD programs. It will also
consider specialty certificates in intellectual property, business, and environmental
studies for international students.

Infrastructure

7. The Law School will create a Center on Leadership and Professionalism to further
Duke Blueprint goals among students and deepen ties to alumni.

8. The Law School will form a Center for International and Comparative Legal Studies
to reinforce Duke’s breadth in international studies and its identity as a school in which a
range of international studies methods and perspectives flourish.

9. The Law School will complete library renovation and landscaping projects currently
in the planning stages. It will also add an atrium on the Towerview/Science Drive corner
that will provide necessary public space and transform this intersection into showcase
space for the University.

10. The Law School’s Arts Project will become an interdisciplinary focal point for
scholarly, policy and artistic discussions on campus about the role of intellectual property
and technological constraints on how artists shape the projection and distribution of
culture.
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Nicholas School of the Environment and Earth Sciences
Executive Summary

With rising human population and the desire of all humanity for a comfortable,
healthy lifestyle, the Earth is experiencing increasing stress to the physical, chemical, and
biological systems that sustain life on our planet. Extinctions of species are leading to
widespread threats to the integrity of ecosystem function, which provides clean air and
water, food, fuel, and fiber to all of us. There is no greater challenge facing humanity
than to attain harmony with the global environment and to provide a sustainable future
for the diversity of life on Earth.

The mission of the Nicholas School of the Environment and Earth Sciences is to
provide unsurpassed environmental leadership through interdisciplinary education,
research and outreach.

e Education: to train the next generation of environmental leaders and scholars
through undergraduate, graduate and professional programs.

e Research: to understand basic earth, ecological and environmental processes,
including the interactions of humans with their environments.

e OQutreach: to inform society of critical environmental challenges and develop
solutions based on objective analysis using natural and social science and
thoughtful assessment of public values.

During upcoming years, we will:

1. Achieve faculty and programmatic excellence for our work in:

Conservation Biology

Ecosystem Science and Management
Energy and Environment
Environmental Economics and Policy
Environmental Health

Global Change

Marine Science and Policy

Water Resources,

R

which represent the major environmental challenges that will determine a
sustainable future for life on this planet.

2. Build strong relationships to the Nicholas Institute and to other Schools at Duke
University, to capitalize on the importance of interdisciplinary approaches to
solve environmental problems. Linkage to the Nicholas Institute will ensure that
the research and analysis by faculty and students in the Nicholas School are
translated and made available to the corporate, government, policy and media
sectors of society.

3. Increase our enrollments of undergraduates and professional masters students, so
that the best and brightest minds can be brought to bear on the solution to
environmental problems and to understanding the importance of the natural
environment to human welfare.
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Pratt School of Engineering
Executive Summary

Engineers solve problems. The mission of the Pratt School is to prepare our
students to address the complex problems associated with a growing and global society.
Extraordinary success at carrying out our mission will require bold, creative and
innovative educational programs.

Our vision for the educational program is one that integrates the great cultural
subjects (biological and physical sciences, mathematics, history, political science, social
science and the arts and humanities) into a rigorous, accredited engineering curriculum.
The curriculum will foster the joy of discovery and experiential learning through hands-
on laboratory instruction, team-based project classes, participation in engineering
competitions and independent research supervised by the world’s best faculty and staff.
It is this kind of learning environment that will equip our students with the intellectual
agility to contribute to the betterment of our global society, while enjoying productive
and rewarding lives in their chosen careers.

Our goal is to be recognized as a distinguished school of engineering (top 15
undergraduate and graduate), thereby strengthening Duke University’s overall brand and
solidifying Duke’s position among the very best universities in the world.

To carry out our mission, realize our vision and achieve our goal, we must
dramatically change the way engineering education is traditionally taught in this country.
And the stakes have never been higher in terms of retaining our international leadership
in technology and innovation. With significant investments by Duke, our friends, faculty
and alumni, we are well positioned to provide this new educational experience for our
students. To fully succeed in educating what we call “dynamic engineers”, we need to do
these things well:

- Integrate the great cultural subjects into our rigorous technical curriculum

- Build modern laboratory facilities to foster experiential learning

- Focus our research on solving important problems that require the collective
and coherent action of a diverse and technically savvy team.

- Leverage the great professional schools that surround us in addressing
multidisciplinary research and educational opportunities.

If we can do these four things better than anyone else, we will be the most
distinguished school of engineering in the world, and the rankings will follow.

An objective of the School is to be recognized externally as a distinguished
engineering educator. Though we are not tailoring our programs to pander to external
rankings, it is important to be aware of what metrics are used by, say, the US News and
World Report to rank graduate programs (which has a positive influence on our
undergraduate ranking as well). By USNWR, in order to achieve a top 15 ranking over
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the next five years, we will need to:

1. Double our research expenditures from approximately $35M to $70M.
Research expenditures account for 25% of the overall.

2. Double the size of our master’s graduate program and increase our PhD
students to more than 3.5 PhD students per faculty member, these metrics
account for 25% of the ranking.

3. Recruit (or have inducted) one or two more National Academy of
Engineering members, this accounts for 7.5% of the ranking.

4. Promote our accomplishments in engineering research, education and
outreach. The annual opinion poll of leading academics and industrialists
accounts for 25% of the overall USNWR ranking.

In light of our mission, vision and goals, as well as the objective to be externally
recognized as a distinguished school, we plan to make these strategic investments over
the next five years:

1. Hire fifteen to twenty outstanding, NAE or potential NAE “star” faculty. Invest
five of these faculty lines in the existing departmental disciplines, and the rest in
School and University-wide research initiatives:

a. Materials — particularly biologically inspired materials and metamaterials
b. Photonics — focusing on biophotonics and imaging

c. Energy and the Environment — sustainable and renewal resources

d. Nanomedicine — including drug delivery and implantable devices

2. Build infrastructure (80,000 net assignable square feet) and staff to support the
doubling of our research expenditures, and the proposed Duke Materials Science
Institute, the new initiative in Environmental Solutions, our rapidly expanding
Master’s programs, and the experiential, hands-on learning laboratories for our
undergraduate courses, team-based projects and competitions and independent
research.

3. Finish the upfit in the Fitzpatrick Center for Interdisciplinary Engineering,
Medicine and Applied Sciences including the Shared Materials Instrumentation
Facility the vivarium and bioengineering initiative research space, and the first
year engineering innovation instructional courses space.

Strategic Priorities

Research. During the next five to seven years, we plan to hire 15 to 20 new faculty
which should help us to double our research expenditures thus increasing our impact on
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solving problems important to society. Our recruitment strategy will focus on attracting
the rising “stars” at the advanced assistant professor, associate professor or full professor
(NAE) level. We will continue to hire faculty in our four, cross-School strategic
initiatives (material science, nanomedicine, photonics, energy and the environment) that
overlap and support the University-wide initiatives in imaging, global health, earth and
ocean science and engineering, and materials. The interdisciplinary leaders of these
initiatives have been tasked with choosing important problems to research that are
uniquely suited for Pratt to explore and whose solution will have a major impact on the
field, industry and society.

Undergraduate Curriculum and Education. We need to complete the restructuring of
our engineering curriculum to start with problem-focused courses in the freshman year,
and integrate liberal arts, experiential learning opportunities and independent research in
themes that are aligned with our strategic research initiatives.

The facilities for teaching our upper division laboratories that accompany each
course in our curriculum are woefully inadequate. Through our curricular revision efforts
of the past five years, our laboratories are beginning to integrate lecture and laboratory
assignments that provide hands-on experiential learning opportunities for our students.
We are also integrating liberal arts subjects that will equip our students with skills
required to become leaders in research, corporate, government or nonprofit industries.
Finally, as the size of the student body grows (undergraduates by 25% and graduate
students by over 50%), we recognize that our student/faculty ratio will increase. This
will make it challenging to provide the kind of individual advising and career mentoring
we pride ourselves on giving, particularly in our larger majors such as biomedical
engineering. To address these goals and challenges we will need to invest in:

Infrastructure. The space, administrative staff and IT support for Pratt personnel has
been historically very limited. The opening of the 322,000 sq. ft, $97M Fitzpatrick
Center for Interdisciplinary Engineering, Medicine and Applied Sciences (CIEMAS) has
been a tremendous boost to the quantity and quality of research space available to Pratt.
However, as we increase the faculty, staff and student body we will need to:

- Finish the Shared Materials Infrastructure Facility (SMIF), and characterization
labs on the first floor of the Fitzpatrick Center (West Wing) as well as the
basement of the East wing to support the bioengineering and curriculum revision
initiatives. We estimate the cost of upfitting these two spaces to be an additional
$20M dollar investment.

- Construct 80,000 net assignable sqg. ft to house the EXCEL space, expand our
research in the core disciplines and the cross-school initiatives (materials science,
nanomedicine, photonics, energy and the environment) and to support the planned
expansion of the undergraduate class (by 200 net students) the master of
engineering management program (doubling in five years) and the increase in
PhD students and postdoctoral fellows that will be derived from programs
established by the 15 to 20 new faculty hires.
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In addition to physical infrastructure, Pratt is in need of additional administrative
staff and technical support staff for IT and teaching laboratory support, grant preparation
and general administration help for our faculty. In order to achieve our goal to be
recognized as a distinguished school of engineering, we need to be able to support our
faculty, students and staff at the level that will allow them to compete with the very best
universities in the world.

Graduate Program

We aim to increase our graduate student program in the next five to seven years
by doubling our master’s students to over 200 students and increasing our PhDs to more
than 3.5 PhD students per faculty. In addition, we will continue to increase the quality as
evidenced by increasing the average GRE scores to over 750 and being more selective
(reducing our acceptance to application ratio to less than 20%).

International Partnerships and Collaborations

A distinguished school requires recognition beyond our immediate borders.
Partnerships and collaborations with other countries allow us to learn about other cultures
and problem solving methods that will help us attain our goals and ambitions. Our
students will benefit greatly from the enhanced cultural appreciation and respect gained
from study abroad and or international research collaborations. In the next five years we
need to:

- Form an international bioengineering partnership with a prominent university or
universities in Asia.

- Grow our photonics and material sciences initiatives into international institutes

- Continue to support Effat College in their efforts to establish a school for
educating women in engineering in Saudi Arabia, and research projects in Israel.

- Achieve 50% of our engineering students in substantive study abroad programs
(with new partners in Asia and Europe identified).

- Continue to support Engineers without Borders, Engineering World Health and
MEM programs to expand our global outreach.

Outreach and Visibility

In order to publicize our accomplishments and thereby help identify Pratt to the
outside academic and industrial opinion leaders, we plan to:

- Create a Pratt School distinguished lecture series

- Host more regional, national and international meetings at Duke

- Publicize our activities through the Dean’s memo, the monthly Pratt Press, the bi-
annual DukEngineer, the Annual Pratt Progress Report and the Annual
Department Newsletters. Focus on getting press in the tier one media outlets.
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- Promote our students for Rhodes, Fulbright, Marshall, Goldwater, Postgraduate,
NSF and other prestigious fellowships and recognition awards.

- Initiate three fellows of research society nominations per year for the next five
years per discipline or department.

- Make two faculty nominations per year for national society awards.

- Facilitate the nomination of two faculty per year for five years to the NAE.

We believe that our success in translating research advances into new products,
processes and spinoff companies also assists in bringing recognition and good visibility
to our engineering School and to the University. Over the next five years, the following
goals in entrepreneurship will be achieved:

- Renew the Coulter translational program in engineering medicine;

- Enhance the MEM program by developing entrepreneurial classes and real-world
product design cases into the curriculum

- Provide an institutional focus for entrepreneurship at Duke

- Foster the culture of entrepreneurship at Duke through the Duke startup challenge
and by coordinating the many cross-school programs that exist and touch on this
area of intellectual activity.

- Work with inventors to spinout ten new companies.

Development/Finance

In order to fund these School priorities, we have a plan to raise >$175M over the
next five years The goals for this plan include:

- Securing an eight figure gift to fund the EXCEL building.
- Receiving >$25M from internal resources (Provost SIP funds, etc)
- Forming a Strategic Planning Executive Committee (SPEC) to help raise the
resources to fund the plan
- Continuing to raise >$25M per year in the following “buckets” :
o Annual fund ($15M over five years)
Corporate gifts ($25M over five years)
Financial Aid Initiative ($10M plus $10M match from TDE)
Endowed Professorships (15 @ $2.5M)
Planned giving ($20M over five years)

O 00O

Summary

The Pratt School of Engineering at Duke University will be recognized as a
distinguished undergraduate and graduate school by doing three things well: integrating
the liberal arts and experiential learning opportunities into our technical curriculum;
doubling our research expenditures; and building our brand by focusing the research and
curriculum on solving important problems that will make a positive impact on society.

105






School of Medicine
Executive Summary

Decades of hard work by dedicated physicians and scientists, along with capable
and often inspired leadership, have placed the Duke School of Medicine among the
nation’s best. Now, on the 75" anniversary of our beginnings, we are faced with choices
that will define our course for at least the next 10 years. Our shared vision is that we
place equal value on high achievement in five fundamental categories of activity —
inquiry, discovery, translation, adoption and service — each of which cuts across our core
missions of education, research and patient care. Each specific element of our plan has
an underlying premise grounded in an assessment of current strengths and emerging
opportunities. This plan has been crafted from the contributions of hundreds of
individuals working for almost a year, and has been refined during two months of
intensive conversations that have involved a large proportion of the Medical School
community. It blends the vision of senior leaders with ideas and aspirations arising from
faculty, students and staff, and has been designed with flexibility to accommodate the
unexpected.

Because women and men of Duke should have bold (yes, “outrageous”)
ambitions, we should be satisfied with nothing less than a leading role among the world’s
best academic medical centers. Our Strategic Plan should ensure that members of our
faculty will gain international distinction, and that our students — MD, PhD and Masters
degree candidates, as well as post-graduate residents and fellows - should be selected and
prepared for leadership in a rich diversity of career pathways. To do this, our plan

emphasizes first and foremost the People of the School of Medicine, focusing resources
in new ways to attract and retain the finest faculty and learners. The second major
dimension of our Strategic Plan calls a carefully selected number of new thematic

initiatives (Programs) designed to seize current opportunities for Duke to lead, and a
structured program of reinvestment in our existing departments, institutes and centers.
Other provisions are made also to provide the best possible physical environment

(Places) in which our faculty, staff and students will work and communicate.
People:

e Because we have a unique curriculum and philosophy of medical education, Duke
should be the place where self-directed learning reaches its pinnacle. We will
accomplish this by curricular innovations using the most advanced educational
technologies and adult learning techniques, by investment in new scholarships to
expand our MD/PhD program and to empower MD candidates into leadership paths,
by new measures to attract the best PhD candidates, by new degree-granting
programs in global health, computational medicine, and molecular medicine, and by
new measures to facilitate career development of faculty focused primarily on
education. We also will seek creative ways by which the School of Medicine can
enrich the quality of the undergraduate experience at Duke.
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Because the quality of the faculty is the single most defining element of any
academic organization, we will designate a number of senior faculty members as
Duke Medicine Distinguished Investigators and the most promising junior
investigators as Duke Medicine Scholars, providing exceptional levels of financial
support at pivotal career stages for those judged to be engaged in research of
exceptional quality. We will support our most gifted teachers and clinical role
models through Master Clinician/Teacher awards. We will create a Faculty
Enrichment Fund to supplement our regular funds flow mechanisms in special
circumstances of need or opportunity. The individuals selected to receive such
focused support will include both current faculty and those recruited to bring new
strengths to Duke. These awards will be distributed in keeping with the balanced
excellence that is one of our distinguishing features as an academic medical center,
nurturing basic scientists, translational investigators, patient-oriented researchers and
master clinicians with equal fervor.

Because we have achieved a leadership position among academic medical centers in
the diversity of our student body and in faculty leadership positions, we will move
forward to gain advantage from this position by increasing the diversity among our
other learners (residents and fellows) and among our junior faculty ranks. Reward
systems and accountability of decision-makers will be structured to ensure progress
toward this goal. Similar attention will be given to the inclusion of women in
leadership roles, an area where we have not yet achieved leadership status.

Programs:

Because we believe that advances in medicine are driven by greater understanding of
fundamental biological principles, we commit ourselves to empower our faculty and
their students to exceptional levels of achievement in discovery biology. Our current
assessment suggests we have recently lagged in meeting our potential in this area, and
we will accept nothing less than top tier performance. Women and men of Duke
should do breakthrough research leading to solutions of the most important scientific
and social questions of our time. We will promote such achievement through new
mechanisms of faculty support (Duke Medicine Distinguished Investigators and
Scholars — vide supra), by financial redesign (vide infra), and by providing all of our
researchers with a markedly enhanced level of core laboratories and shared
instrumentation support. These will be organized within a new centralized
management unit — the Duke Medicine Shared Research Facilities Office — under
the auspices of the Dean, and will include substantial new investment of space and
funds for laboratory animals, academic imaging, large scale analyses of DNA, RNA,
proteins or metabolites, and other services selected as priorities by the faculty.
Finally, we will support discovery biology as a component of several new thematic
initiatives that build upon current strengths of our faculty in some of the most
important emerging areas of biomedical research: Biological Structure & Design,
Stem Cell Biology & Regenerative Medicine, Mind & Brain, and Global Health.
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Because we have achieved a leadership position in clinical trials research, an
emerging leadership position in genomic medicine, and exceptional balance in the
distribution of the activities of our faculty across basic, translational and patient-
oriented research, we commit ourselves to use this stature and expertise to transform
the practice of medicine within our own clinics and hospitals. Duke should be the
setting in which the best scientific evidence is brought to the bedside through the
most advanced information systems, interpreted by the most powerful analytical and
statistical methods, and most rapidly and effectively brought to bear on decisions that
affect the lives of patients. We should be a place where the quality and safety of
medical care is measured and improved with a depth and precision that is unmatched.
A new organizational superstructure — the Duke Clinical and Translational Science
Institute (DCTSI) - will be created to accomplish this, effectively linking the
activities of a number of existing and newly created units.

The DCTSI and its component programs will drive the reduction of new medical
technologies to practice, promote measurable improvements in the health of our
fellow citizens of Durham, and make personalized medicine a reality through
functional partnerships among the Duke University Health System, the Duke Clinical
Research Institute (DCRI), the Duke Institute for Genome Sciences and Policy
(IGSP), physicians from our clinical departments, computational medicine experts
and new units created as part of this Plan. A centerpiece of this effort will be a
unique Duke Translational Research Institute (DTRI), providing our faculty with
the necessary tools to move their ideas and discoveries forward to practical
applications in new technologies for prevention, diagnosis and therapy of disease. In
addition, the DCTSI will include an invigorated department of Biostatistics and
Bioinformatics, a newly empowered Health Outcomes Research team, new facilities
for early stage human trials of new technologies, a unified and upgraded facility for
academic imaging, a biorepository for human tissue samples, and clinical research
databases linked seamlessly to patient information systems of the Duke University
Health System.

Because the inexorable forces unleashed by globalization increasingly will have
profound effects on the pattern of diseases we face and on the nature of health care
services we provide, we propose that Duke should step out front of other academic
medical centers in assimilating and affecting the future course of globalization as it
relates to medicine. Through the creation of the Duke Global Health Institute, we
will provide our students and faculty with unique opportunities to make advances in
science and technology relevant to the most formidable problems of global health
(e.g. HIV and emerging infections), to generate new ideas powerful enough to
influence policy makers, and to serve disadvantaged populations both here and
abroad. Two important elements within the Global Health arena will be the Human
Vaccine Institute and the Duke—NUS Graduate Medical School in Singapore.

Because the Duke Medical School enjoys exceptionally close relationships of both a

geographic and collegial nature with other academic programs of Duke University,
we will form partnerships with other Schools with unprecedented enthusiasm. These
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will include joint recruiting of new faculty, and a carefully selected number of shared
programmatic initiatives in Global Health, Biological Structure and Design, Mind
& Brain, Translational Research and Biomedical Ethics & Humanities. In addition
we will build further on existing partnerships that are thriving under the auspices of
the IGSP and Medicine-Engineering Partnership.

Because we are entering a time in which, for the foreseeable future, the major
historical sources of economic support for schools of medicine (margins earned from
clinical operations and NIH grant funding) will be constrained, the manner in which
we handle funds internally should be determined not by historical precedent but by
transparent and rational principles. Thus we are embarked on the first comprehensive
Financial Redesign of the internal economy of the School of Medicine. Its purposes
are to inspire the trust and loyalty of the faculty by the simplicity, clarity and
correctness of its principles, and to focus resources on those activities that provide the
greatest return in all of the currencies (i.e., not just financial) by which we judge our
achievements. We believe we can gain competitive advantage over peer institutions
in lean times just as we have done over the past several years of relative prosperity, if
we raise standards of accountability and focus.

Places:

Because our academic campus in aggregate lacks a coherent identity and fails to
facilitate faculty interactions in the manner we should expect, we propose renovations
to aggregate teaching space into a Duke Medicine Learning Center, as well as
renovations and new construction of research facilities to create a series of Research
Quadrangles that feature gathering areas for intellectual and social exchange among
our faculty and students. These will be closely coordinated with new patient care
facilities under a Master Facility Plan for Duke Medicine. Changes to our physical
campus are intended to provide greater visual excitement and tangible identity to the
academic programs of the School, to facilitate contact among the people of the School
of Medicine, and to maximize opportunities for the faculty to aggregate their
laboratories as they would choose.

Because the reputation of Duke Medical Center as a premier site for health care has
been built largely by exceptionally skilled clinical specialists caring for adult and
pediatric patients, we will invest in partnership with DUHS in a series of Disease
Specialty Centers. These will focus on areas of greatest medical need, such as
cancer, cardiovascular disease, neurological and musculoskeletal disorders,
obesity/diabetes, children’s health and wellness/integrative medicine. Through a
combination of new facilities for patient care, new organizational structures to
provide patient-centric service, and links to clinical and translational research
activities, we will establish a series of such centers in a stepwise manner. This will
allow patients to access care at Duke more simply and easily, and provide our
physicians with a working environment geared for efficient clinical practice and
improved support for their academic work.
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These are the appropriate activities of a great School of Medicine, and this is what
we can do at Duke if we can build a consensus of support for this plan from faculty,
leaders, trustees and supporters. It is our intent that future observers will look back on
the decade from 2006 through 2015 as a time of remarkable people doing extraordinary
things at the Duke University School of Medicine.
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School of Nursing
Executive Summary

The Duke University School of Nursing has emerged from the brink of complete
closure in the early 1980s to a school that is ascending the national rankings, is able to
recruit some of the most talented and well-respected nursing faculty in their specialties,
and is poised to assume its rightful place among the top schools of nursing within the US.
Following the closure of the School’s traditional undergraduate nursing program in 1984,
the School underwent an understandable exodus of intellectual, financial, and affiliation-
related support from the School. In the intervening years, the School’s leadership faced
the daunting responsibility of redefining the School for the future and reengaging the
support of the University, the professional community, and the alumni base. At the time
the BSN program closed, the decision was made to focus the limited resources on the
development of the graduate program (MSN), assuming that the preparation of advanced
practice nurses would have a significant impact upon care delivery models within the
Duke University Health System (DUHS). In the twenty years since that closure, the
graduate program enrollment has grown from fewer than 50 students to over 350
matriculants.

Strategic initiatives implemented in the latter part of the 1990s placed greater
emphasis on the development of nursing research. DUSON’s portfolio of funded research
has grown from practically nothing to exceed $3 million annually, a figure associated
with an NIH funding ranking of 23™. The strategic plan for the next five years outlines
plans for DUSON to further increase research productivity, reaching NIH top 10 status
and, more importantly, translate findings from our research to improvements in nursing
care outcomes.

In the year 2000, the School of Nursing initiated a strategic plan to carry through
2005 outlining the need for growth: growth of faculty, of programs and degrees offered,
of students, and of space. Strategies were designed that would lead to that growth. These
strategies were successful and led the School toward: 1) successfully proposing a
doctoral program in nursing, to begin in Fall 2006; 2) launching an accelerated BSN
program for non-nurse college graduates; 3) receiving its first NIH research
infrastructure-building Center grant; and 4) transforming the faculty to include research-
productive experts able to conduct cutting edge research and prepare future leaders in
nursing research; and 5) successfully proposing and funding a new 59,000 square foot
building to be completed in July 2006.

The proposed plan builds from the successes realized in the previous five-year
period. In October 2004, Catherine L. Gilliss (BSN *71) was recruited to Duke in the
capacities of Dean and Vice Chancellor for Nursing Affairs. Under her leadership, the
faculty and senior staff have participated in a series of facilitated discussions. The
process has led to the identification of four strategic objectives supported by multiple
goals for the next five year period.
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Given the rapid growth of the school’s faculty and staff, the community has
devoted much effort during the 2005-06 year to building an enabling infrastructure and
addressing operational improvements. A series of operational problems was identified,
and four were identified as priorities. The four initial priorities included: 1) developing a
process to manage the recruitment, selection and orientation of new faculty and staff
hires; 2) developing a process for identification, assignment, management, and evaluation
of student clinical placements; 3) developing a process for database management and
integration; and 4) developing a process to manage teaching workload. Four work groups
were established to address these areas and improvements are underway. Additionally,
during this same year, DUSON has established a number of enabling structures, including
The Office of Global and Community Health Initiatives, The Office of Faculty Affairs,
the Office of Research Affairs, and the Office of Academic Programs; we also have hired
14 staff and 11 faculty members.

Our core strategic planning group (now consisting of the administrative leaders in
the School — Dean, Associate Deans and Program Chairs) met in October with the chairs
of these process improvement teams to review their progress. This, the first of our
planned quarterly reviews, provided an opportunity to review progress, metrics for
evaluation and, in some cases, to revise the charters initially provided to the work groups.
We will continue to monitor the progress on these needed improvements.

Our strategic objectives will allow us to enhance what is an already strong school
in our three mission-important areas. We have identified intellectual peaks of excellence
that make DUSON distinct. In support of our education mission, our School is
recognized on campus and nationally as a leader in distance-based nursing education.
We also aspire to be a leader in simulation-based education. Our commitment in this
strategic plan to the use of technology to enhance all that we do will create the most
obvious outcomes in the areas of distance-based education and the use of simulation.

Related to our knowledge development mission, we intend to become the model
for the collaborative translation of research discoveries into nursing care delivery
improvements, in terms of both quality and efficiency. Our linkages with DUHS,
existing and to be developed, and our commitment of resources to the development of our
research support infrastructures found in this plan will enable us to achieve translational
nursing research prominence. In particular, the DUSON faculty includes experts on early
and late life, care at the end of life, informal caregiving, chronic illness, nursing
informatics, and health services research. The proposed Strategic Plan for the NINR/NIH
(2006-10) will focus on the development of research funding in each of these areas and
the adoption of new technologies for better health care. Given our relationship to Duke
Health Technology Solutions (DHTS) and the Pratt School of Engineering, we believe
we will be superbly poised to address the new set of priorities.

Our faculty has historically expended significant effort toward the support of our
service delivery mission, but the derived benefits have not always been obvious. We plan
to develop business models in collaboration with other Duke organizations (DUHS and
the PDC, for example) that allow our impact to be more significant and measurable in the
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area of clinical practice improvements. We have the opportunity to create joint
appointments between our faculty that leverage our strength and create additional
capacity for our Health System and clinics to accept more patients who are in need of
Duke Medicine’s expertise. Nationally, examples of this linkage which have been
created in a financially sustainable manner are few, and we are not aware of existing
models demonstrating long-term success at academic medical centers of our prominence.

We also plan to take a leadership role for Duke in the reduction of health
disparities locally and nationally. This goal cross cuts and supports all three of our
mission areas. Our strategic plan calls for the expansion of our recently established
Office of Global and Community Health Initiatives, and also requests related funding
support.

115






Appendix 11
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Institute for Genome Sciences & Policy
Executive Summary

The Duke Institute for Genome Sciences & Policy (IGSP) was established with
the explicit understanding that scientific advances in genetics and genomics require more
than just exceptional science carried out within the confines of traditional disciplines; it
requires exploration and scholarship carried out at the intersection of traditional
disciplines in the life sciences, social sciences and engineering, embedded in a thorough
discussion of the relevant social, political, ethical, legal and public policy issues.
Launched as a direct result of the previous strategic planning process, the IGSP has
become a multi- and interdisciplinary network of centers, research programs, and
educational activities that together reflect an integrated, campus-wide approach to
advancing aspects of the Genome Revolution and to addressing its implications for
science, health and society. The creation of the IGSP represented Duke’s recognition of
the need to build bridges among researchers, clinicians, policy experts, and scholars
based in virtually all of Duke’s schools and to ensure that the next generation of scholars
are trained across the range of experimental, quantitative and social disciplines needed to
successfully address the challenges represented by the Genome Revolution.

Our overall goal is to achieve national prominence as the leading academic
institute that addresses in a balanced, interdisciplinary and integrated manner both
genome discovery and the translation of those discoveries into useful advances for
society.

Our strategy is to define focused areas of strength where we can blend our
interdisciplinary efforts in both the genome sciences and genome policy and to partner in
a truly meaningful way with various schools and departments from across the Duke
campus in order to establish areas of real leadership in research, translation, and
education.

Several major themes and opportunities emerged from the Institute’s strategic
planning process, which will guide the development of Institute initiatives during the next
five years.

Building Distinction: “Ask Big.”

The hallmark of the genomics era in science is the ability to address significant
questions in biology and medicine in a comprehensive, high-throughput and data-
intensive manner — put simply, to “Ask Big.”

In the next five years, the IGSP will focus on a number of major, potentially
transforming interdisciplinary programs that involve significant partnerships with
multiple groups across the University and the Health System, will attract the attention and
passion of a broad cross-section of faculty and students, and will build on the strengths
and synergies of both genome science and policy at Duke. For each of these programs,
fully resonant with the broader strategic themes of the University, the IGSP has the
potential to be seen as the place of leadership nationally.
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e Genomic medicine and its effective translation into clinical practice

This signature program includes scientists, engineers, clinicians and nurses at the medical
center, but also faculty with expertise in health economics, health policy, statistics,
decision-making, intellectual property, sociology, technology and information science.
This personalized medicine program presents major opportunities for collaboration with
the new Duke Global Health Institute and with the new Duke-NUS Medical School in
Singapore.

e Genetic variation and its implications for speciation, human origins and the concept of race

This “Ask Big” project involves faculty in biology, biological anthropology, the Duke
Lemur Center, and the medical center, but will also engage those in history, sociology,
philosophy, the Franklin Center and the humanities. There is no better — or bigger —
example of an issue that transcends science and society today.

e Gene-environment interactions and their impact on behavior, health and disease

A gene-environment “Ask Big” program would build on a growing area of importance in
the genome sciences and medicine and would engage faculty in the IGSP and those in
psychology, biology, psychiatry, and the Nicholas School, as well as the planned Brain,
Mind, Genes and Behavior Institute.

Expanding Undergraduate Opportunities

Over the next five years, the IGSP will greatly expand opportunities for Duke
undergraduates as part of our commitment to fully engage the next generation in the Genome
Revolution, its scientific challenges and its societal implications.

In the formal curriculum, course offerings will be broadened across a wider range of
topics and departments in order to engage groups of undergraduates across all divisions. This
expanded curriculum should be coordinated in a way that is evident to departmental advisors and
Directors of Undergraduate Studies and should explicitly offer courses in each of the areas of
knowledge that comprise the Trinity College curriculum. The IGSP will develop an
interdisciplinary certificate program in genome sciences and policy and will make efforts to
better define genome science pathways under Program I1.

The IGSP will also greatly expand its opportunities for undergraduate research by
working with faculty to more closely integrate teaching and research. Where desirable, students
will be encouraged to consider multiyear, integrated experiences that might, in the fullest
implementation of such a plan, begin with research during the freshmen year, involve projects in
multiple IGSP laboratories or groups to obtain broad exposure to different approaches and
perspectives, and conclude with a Senior Honors thesis project.

Computational and Quantitative Science and Engineering

There is a strong need to expand efforts in the IGSP related to the computational and
quantitative sciences. This new interdisciplinary area creates an opportunity for Duke to assume
a leading role nationally in computational biology and medicine, both at the level of faculty
recruitment and at the level of an expanded Ph.D. Program in Computational Biology and
Bioinformatics. We propose consideration of a campus-wide Section of Computational Biology,
which might in time grow into a new department. Such a section would provide a suitable

120



environment for the academic development and mentoring of a cadre of new faculty in this area.
With appropriate support and vision and because of Duke’s history of cross-unit initiatives, Duke
could establish itself as a leader in this emerging new discipline.

Integrated Interdisciplinary Space: “A Scene of Constant Combustion”

At its best, interdisciplinary activities in research, teaching and service to society would
take place in the same setting, creating what the Prologue to the University Strategic Plan calls
“a scene of constant combustion.” Currently, however, the primary IGSP faculty are located in at
least six different buildings on campus, which creates a challenge and a potential barrier to true
interdisciplinary connections that bridge genome science and genome policy.

In the next five years, to remain competitive on the national scene with other institutions,
we will need to expand substantially the amount of space allocated to IGSP programs and centers
(currently 38,000 net square feet, about 3- to 6-fold less than competing genome institutes
elsewhere). Our priority is to develop fully integrated, interdisciplinary space that will allow the
policy and science arms of the IGSP -- including faculty and students at all levels from multiple
schools -- to be located in the same physical space. The greatest opportunity for synergy requires
that faculty and students from different disciplines be brought together on a regular basis; this
will facilitate tackling “Ask Big” questions in a way that bridges experimental science,
computational science and genome policy and thus addresses the scientific opportunities of this
new era, as well as their implications and consequences for society across the full range of
human reflection and inspiration.

Impact of the Genome Revolution on Society

The Genome Revolution is not just about science anymore. Its reach encompasses the
arts (music, studio and performance art, film), religion, internationalism, political science, public
policy studies, women’s studies, gender and sexuality, journalism and media studies.

Over the next five years, the IGSP will expand these efforts to translate the discoveries of
the genome sciences to society at large, both locally and nationally; improve our ability to
communicate the importance of advances in this field to members of the public at all levels; and
educate the public about the science and consequences of the Genome Revolution. Further, we
should expand our horizons internationally to include global outreach, to partner in both research
and education with groups from around the globe in areas that provide compelling opportunities
for improving welfare through application of knowledge at the intersection of genome science
and policy.

Facilitating a Balance between Disciplinary and Interdisciplinary Scholarship

Finally, the IGSP plans to contribute to a “Duke-sized” vision to facilitate a balanced
approach that will ensure a sustainable future for major interdisciplinary initiatives at Duke. We
will work to identify and, where possible, eliminate barriers to hiring and retaining faculty whose
own research and scholarship lies in the interdisciplinary space between departments or schools.
We will work to develop sound fiscal policies and to secure a strong financial base for
crosscutting institutes that lack traditional revenue streams, but that contribute to the missions of
individual schools and of the University as a whole.
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Social Science Research Institute
Executive Summary

The Social Science Research Institute (SSRI1) grew out of Duke's preceding
strategic plan, and this plan capitalizes on its growing momentum. SSRI distinguishes
Duke from its peer institutions. SSRI offers an extent of resources not found at other
interdisciplinary institutes. Its small size enables it to innovate quickly in response to
need, to address the specific needs of a faculty and students, and to accomplish these
goals in a supportive context that promotes interdisciplinary interactions and
collaborations among all its members.

Only Duke’s SSRI locates focused programs of research, methodological support
and training, and proposal development services in a single place. SSRI alone offers
scholars opportunities to convene with others of like interests yet different backgrounds
to examine a topic in depth, offers these scholars on-site statistical consulting and training
(as well as laboratory facilities and computing resources), and supports their efforts by
assisting them in locating and securing external funds for the projects they seek to
undertake as a result of their involvement in SSRI.

We will further develop our leadership role at the cutting edge of the social and
behavioral sciences by innovating with new programs while developing and enhancing
existing research facilities, training programs, and scholarship. SSRI1 and affiliated
programs and initiatives will move into the forefront of the social and behavioral sciences
at Duke, will integrate a series of programs in these interconnected disciplines, and will
assist in securing Duke’s place as a world leader in the social and behavioral sciences.
The plan details six interrelated, yet discrete, components:

¢ A Center for Advanced Research, fostering interdisciplinary scholarship in the social
and behavioral sciences at Duke and throughout academic and policy institutions.

¢ An Interdisciplinary Initiative in Social Science Statistics, working to advance
knowledge across interdisciplinary boundaries by developing and adapting
quantitative methods to test hypotheses and explore data structures and to train
students and faculty in the use of these methods.

¢ A sequence of training experiences providing social and behavioral scientists with
skills that represent the state of the science research capabilities.

e A summer Institute in Empirical Implications of Theoretical Models, bringing to
Duke the best advanced graduate students and junior faculty from the social and
behavioral sciences and fostering closer linkages between theory and empirical
testing.

¢ A series of sponsored, peer-reviewed national and international conferences.

¢ An integrated set of research facilities.

We know of no other center that offers this comprehensive package of services to
scholars in the social and behavioral sciences. This is the unique profile of SSRI across
the country. We anticipate that SSR1’s model will rapidly become one that other
universities emulate.
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John Hope Franklin Humanities Institute
Executive Summary

Based on input from faculty and department chairs, our advisory board, and our
own observations and conclusions, the John Hope Franklin Humanities Institute has
identified six strategic goals that will guide our development. These strategic goals are as
follows:

1) Contribute to a productive balance between interdisciplinarity and disciplinarity.

2) Enhance FHI involvement in curriculum development and teaching innovation.

3) Continue to facilitate arts/humanities connections.

4) Support collaboration and community in the humanities through information
exchange.

5) Develop engaged and visible community engagement initiatives.

6) Enhance the FHI’s role as a leading organization in its field.

To build tangibly on these themes, our plan offers a series of proposed new
initiatives and programs, including: the development of postdoctoral teaching
fellowships in exchange for the loss of faculty members to the FHI seminar;
interdisciplinary faculty positions; additional external fellowships; programs
designed to contribute to arts/humanities linkages at Duke; the development of
community engagement programs keyed to successful existing program frameworks;
the creation of new communications and community building mechanisms for the
humanities at Duke; and the development of a national leadership role in the humanities
through greater involvement in organizations such as the Consortium of Humanities
Centers and Institutes (CHCI).

Our approach to the challenges posed in our planning mandate assumes that we
will maintain a baseline set of programs such as our major lectures, Franklin Seminar,
dissertation working groups, Duke Press partnership, and serial programs such as the
highly successful Wednesdays at the Center. In keeping with our founding principles and
mission, we will continue to pursue programs that highlight the study of race and inequity
in historical and global perspectives.

Indications of the FHI’s uniqueness on the Duke campus are pervasive in our
plan: the FHI’s function is a crosscutting one, and our operative metaphor is that of a
research laboratory for the humanities, whose resources and programs are intended to
benefit the largest possible range of constituencies. As such, our planning has focused on
the creation of robust programmatic structures designed to support, but be somewhat
independent of, specific intellectual themes.

To reflect the cross-cutting, interdisciplinary nature of the FHI’s mission, the
content of this plan was developed with extensive input from the FHI’s Advisory Board
and humanities department chairs, to whom we owe a great deal of gratitude for their
time, energy, and collaborative spirit.
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Kenan Institute for Ethics
Executive Summary

EXECUTIVE SUMMARY

The Kenan Institute for Ethics (KIE) is uniquely positioned to lead Duke’s efforts
to aim high by making ethics a cornerstone. KIE has already had a significant impact
both at Duke and beyond as an ethics “think and do tank” and has served the university in
many ways as a consultant, facilitator, and convener for ethics-related activities across
the curriculum and in campus life. More recently, in accordance with its 2003 Strategic
Plan, KIE has strengthened faculty engagement in its work and has begun developing a
scholarly research agenda, launching three interdisciplinary research initiatives on “good
and evil,” “debating moral education,” and “changing institutional cultures,” the first two
of which are nearing completion as edited volumes. We have also expanded our efforts
to promote ethics across the Duke curriculum and in our business and K-12 initiatives.
This Strategic Plan seeks to take the Institute to a new level by focusing on four goals:

Goal #1: Leadership
= To make Duke a national model by leading an integrated, university-wide
initiative to promote ethics in research, teaching, and practice.

Goal #2: Research & Scholarship
= To make the Kenan Institute for Ethics an internationally recognized center
for innovative, interdisciplinary research in three areas: organizational ethics,
moral education & development, and civic & global ethics, with particular
emphasis on scholarship that bridges theory and practical application.

Goal #3: Teaching & Practice
= To shape an institutional culture at Duke that promotes ethical reflection,
deliberation, and commitment through expanded opportunities across the
curriculum and in campus life.
= To develop and provide innovative resources for promoting ethics in K-12,
higher education, and business.

Goal #4: Evaluation
= To develop approaches to evaluating and improving ethics teaching and
practice that set clear benchmarks grounded in research while respecting the
complexity of moral development, organizational change, and civic
engagement.

In the course of our strategic planning process, we have identified three key
strategic opportunities that the Institute must seize in order to reach these goals. The
Institute must (1) establish a focused intellectual agenda, (2) develop a strategic effort to
infuse ethics into campus life, and (3) formalize its university-wide leadership role in
service to ethics at Duke. The strategies to achieve these goals are presented in detail in
the plan.
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Nicholas Institute for Environmental Policy Solutions
Executive Summary

The Nicholas Institute launched in September of 2005 with the intent of becoming
a unique and distinct “honest broker” in the often divisive debates that characterize
environmental policy. With the foundation of a generous gift pledged by Boston Scientific
Chairman and Duke alumni Peter and Ginny Nicholas, the Institute’s objective is to
become an institution that, in Mr. Nicholas’ words, “take[s] all that Duke does and do
some social good.” Or, as President Richard Brodhead envisioned it, “...the Nicholas
Institute will excel at these gifts of community building, communities of understanding,
communities of problem solving, and communities of possibility creation.”

The Nicholas Institute’s creation comes in a time of great need for such an
institution. The environmental policy dialogue in the United States has become paralyzed
and polarized, with most participants perceived to be aligned with one political party or the
other. Given the centrality of the United States to many environmental problems, this
paralysis has spilled over into the international sphere as well. Unfortunately, this
phenomenon has prevented progress on some critical needs to shift environmentally
unsustainable practices through public and private sector action. The entry of a credible
third party institution into these discussions — one not perceived to carry its own political
agenda — can help catalyze progress on environmental problems in ways that work toward
a consensus or a common understanding of the problems and thereby reduce unproductive
debate. Duke, with the Nicholas Institute as a central player, has the reputation and
credibility to play the role of honest broker.

Duke can credibly claim to have as much environmental expertise on its campus as
any other University. In the Nicholas School, Duke has one of the preeminent professional
schools in environmental science and policy, and a core faculty enthusiastic about policy-
relevant research that draws on interdisciplinary cooperation across campus.
Complementary faculty expertise exists throughout campus — in the law school, Fugqua
School of Business, Sanford Institute of Public Policy, medical school, Pratt School of
Engineering, and Trinity College of Arts and Sciences— that can be harnessed to tackle the
complex problems confronting developing and developed countries alike as they struggle
to make sustainable use of natural resources for current and future generations. As a major
research university, Duke also has the ability to access expertise outside of Duke’s faculty
in order to incorporate the greatest range of insights into Institute work.

In the short-term, the Institute will inject the knowledge and capabilities of Duke
University into selected environmental policy debates. The nation is on the cusp of
significant debates in areas such as oceans policy, climate policy, issues of national
security and oil, and water — areas in which Duke has considerable expertise amongst its
faculty. The Institute will bring Duke into those debates by partnering with existing
players that will provide access and context for Duke’s expertise. For example, the
Institute: (1) will host a CEO-level dialogue on climate policy, hosted by the incoming
chairman of the utility trade organization, (2) has collaborated with the Joint Oceans
Commission Initiative, a joint campaign by the heads of the U.S. Commission on Oceans
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Policy and the Pew Oceans Commission, to assist in the assessment of ecosystem-based
reform in federal oceans law; and (3) will convene experts in oil and national security
issues to look at how internal structuring of energy business and politics in supplier nations
affects U.S. energy security and the global energy market..

At the same time that the Institute is working on today’s current debates, it also will
take a longer view of the problems to analyze how to reshape those debates and facilitate
resolution. There are many trends facing the world now that are not on a sustainable path,
and where people and institutions may soon bump up against resource constraints, be they
water or energy or habitat. The Institute will seek to reframe these questions in a way that
makes decision-makers understand the inevitable need to address them, and shows ways
forward that fit within the evolution of our economy and society.

Having identified Duke’s strength in environmental questions, and the vacant niche
that the Institute can fill, the question becomes how best to organize the Institute’s ongoing
efforts. To do this, the Institute must address three main challenges:

1) to produce timely applied work product that is of a quality consistent with
Duke’s world-class reputation;

2) to communicate the work product, once produced, to appropriate decision-
makers and opinion leaders; and

3) to act with the deepest scientific and ethical integrity to ensure that the
Institute’s credibility cannot be impugned.

The Institute’s work product must have the credibility that comes from an academic
process, yet be produced on a schedule that comports with the decision making cycles of
government, industry and other institutions. To do so, the Institute must draw on faculty,
but not rely exclusively on them, as they typically have conflicting preexisting duties.
Instead, the Institute intends to hire a core group of professional staff, whose experience
and knowledge places them as peers to faculty, but whose focus will be to pull together
interdisciplinary teams to provide relevant research and analysis for decision makers in the
public and private sectors. These core staff will coordinate projects that bring in faculty
(using devices such as faculty time buyouts, faculty consulting fees, funding for doctoral
and postdoctoral students, visiting faculty appointments, and fellowships) but remain
focused themselves on the delivery of the work product on schedule to meet the needs of
decision makers. The Institute already has begun to build this capability in key areas
identified as ones in which the Institute can make a contribution. Institute staff are on
board to work on global warming, energy, the economic analysis of policy options, and
oceans and coastal policy, and recruitment is underway to hire staff in water policy and
North Carolina initiatives. The staff is likely to expand into other substantive areas as the
Institute grows, based on an assessment of a clear opportunity and the capabilities of Duke
to make a contribution.

The Institute’s ability to access the relevant decision-makers will evolve from

leveraging established relationships. The Institute’s leaders, all of whom possess
significant policy experience, have already brought some of these relationships to bear on
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Institute business already, and the Institute will continue to use this network as effectively
as possible to further establish its reputation in environmental policy circles. The Institute
board, which includes the CEO’s of major corporations, nonprofit organizations, and
foundations, will help gain access to audiences who can effect change. In addition, the
Institute would seek to use the powerful networks of the Nicholas School and Duke to
buttress the efforts of its Board and staff. Finally, it is essential that the Institute open an
office in Washington, D.C., the location of many of the environmental debates with which
the Institute will concern itself, so that it can build and maintain relationships with the
ever-shifting array of the nation’s policymakers. The Institute plans to launch its D.C.
office in November of 2006, coincident with its second board meeting.

Finally, the Institute must not erode its credibility as it involves itself in the
environmental policy dialogue. This credibility can be undermined by subpar work or
through compromising the integrity (real or perceived) of the Institute’s work by virtue of
its funding source or a pre-conceived agenda. The Nicholas gift has already provided a
generous foundation for financial independence, but the Institute must raise further funds
to ensure continuing independence over time. Thus, significant efforts aimed at expanding
and securing the Institute’s financial base must occur over the next few years.
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Creation of the Sanford School of Public Policy
Executive Summary

The provost on March 2, 2005, charged a 20-person task force with considering
“whether the moment is right, under appropriate conditions, to move toward the creation
of a school of public policy.” The Task Force, at its final meeting on August 29, 2005,
unanimously endorsed a 117-page report that recommended initiating the process of
creating a school of public policy. Among the report’s findings was the judgment that the
University’s goal of “advancing our ability to put our knowledge at the service of
society” could be best met by authorizing the creation of a school. The Department of
Public Policy Studies in the Sanford Institute on September 5, 2005, unanimously
endorsed the Task Force recommendation, noting that Terry Sanford’s original goal in
establishing the institute was to bridge the gap between the academy and the real world,
to sponsor more policy-related research in the university, to improve the quality of
decision-making in society, to educate people for public service and to make a difference
in the world.

Following a year of discussions under the aegis of the provost, agreements were
reached on how to implement the task force’s recommendations. The Academic Council
(AC), on May 11, unanimously endorsed the Provost’s recommendation to go ahead (it
being understood that the AC wanted the University to bring the issue back to the council
before it gave its final approval), and the Academic Affairs Committee of the Board of
Trustees unanimously endorsed the same recommendation on the following day. The
Sanford Institute is confidently proceeding with the early stages of a $65 million
endowment initiative, with an initial target of $40 million by June 30, 2009. Assuming
that it reaches this target, it will return to the Academic Council and the Academic
Committee of the Board of Trustees for formal endorsement of its desire to become a
school.

The new School of Public Policy will serve as a concentrated home of
interdisciplinary expertise, teaching, and research and will spearhead efforts to engage
local, national, and international issues. It will provide synergies among Duke’s many
schools, act as a conduit for the university’s interest in policy engagement, and serve as a
portal for a number of university initiatives that seek to apply knowledge to real-world
problems, to bridge the gap between the academy and the real world. The ambitions
outlined in the task force report and subsequent planning find exact parallels in Duke’s
strategic plan.

How the New School of Public Policy Plan Complements Duke University’s
Strategic Plan

Goal 1: Increase the Capacity of Our Faculty to Develop and Communicate
Disciplinary and Interdisciplinary Knowledge: With a major increase in the size of its
faculty—from 21 current tenure-track faculty to 42—Sanford’s intellectual mission will
be profoundly enhanced and its engagement mission fundamentally expanded. Sanford’s
brand identity is innovation at fusing disciplines and addressing complex policy
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questions, paired with active engagement in real-world policy issues, from the local level
to the international level. Public policy scholars at Duke are deeply grounded in
traditional research disciplines, yet focus their research on policy issues that cross
disciplinary lines. New hires will add depth and breadth in areas in which the Sanford
Institute excels and allow the new School of Public Policy to act entrepreneurially when
opportunities arise, to build expertise in new areas, and to establish synergies with other
schools at Duke in their efforts to put knowledge at the service of society.

Goal 2: Strengthen the Engagement of the University in Real-World Issues: Given
the strength of the current public policy faculty, the quality of its instructional programs,
the productivity of its research centers, and the extent of its research facilities, the added
value that will come from investing in a School of Public Policy will make Duke a
national and international leader in the field of public policy and enable the University to
have a major impact on society. Environmental policy is just one area in which a small
number of strategic faculty hires—perhaps through joint appointments with the Nicholas
School of the Environment—will give Duke a full complement of experts to collaborate
on how to design and implement relevant policies pertaining to global warming.

Goal 3: Attract the Best Graduate Students and Make Them Full Partners in the
Creation and Transmission of Knowledge: The Sanford Institute’s outstanding
graduate programs will grow stronger. The new Ph.D. program will add an important
student research dimension to the Sanford Institute’s activities, while the enhanced MPP
program will respond to the nation’s need for qualified policy analysts who are interested
in and willing to dedicate their lives to public service. With increased support for the
Program in International Development Policy, the Geneva Program on Global Policy and
Governance, and other international programs (such as a new policy institute in India)
currently under consideration, the new School of Public Policy could become the most
important international policy school in the United States. New endowment for
fellowships will make the school even more attractive to the brightest graduates from top
schools.

Goal 4: Foster in Undergraduate Students a Passion for Learning and a
Commitment to Making a Difference in the World: With increased resources, what is
arguably the best undergraduate program in public policy studies in the country will be
significantly enhanced. A larger faculty will enable closer mentoring of research, while
increased scholarship support will buttress the program’s strengths, including a required
internship that is unique among Duke undergraduate programs. The Hart Leadership
Program will be able to better facilitate the policy engagement of its students, expanding
the ethically grounded service learning it offers to all Duke undergraduates regardless of
major, and enhancing their capacities to become leaders. Undergraduate teaching will
continue to be a high priority in the new school, and the synergies among the
undergraduate, master’s, and PhD programs will benefit all of Sanford’s teaching
programs.
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Why a New School Now?

Timeliness: With the advent of the university’s new strategic plan, the time is right for
the creation of a new school that will build on existing strengths and be a powerful
statement of the University’s commitment to the goal of putting knowledge at the service
of society.

Resources: The case for becoming a school is based on three key financial assumptions:
1) Public Policy Studies is currently supported by substantial resources, and these
existing resources will be available to a new school; 2) A school of public policy, like
other schools, will receive a portion of the University’s unassigned income as determined
by the Provost to help support its direct and indirect costs, and this would supplement
current resources; and 3) Substantial fundraising will provide the resources necessary to
achieve the task force’s vision for the new school.

Leadership and fundraising prospects: The creation of a new public policy school at
Duke should prove attractive to donors, particularly since it will build on an already well-
established and successful program. The Director of the Sanford Institute is persuaded
that there are enough prospects for raising a significant portion of the targeted sum in
signed pledges by June 2009 and that the case for a school is sufficiently compelling that
he is making it his most important priority to achieve that goal. With the strong support
of the president and the provost, and with the endorsement of the Academic Council and
the Academic Affairs Committee of the Board of Trustees, he believes the goal is
achievable.
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